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ABSTRACT 
DESCRIPTIVE ANALYSIS OF CRIMINAL JUSTICE DEGREE 
PROGRAMS OF THE COMMUNITY COLLEGES OF MASSACHUSETTS 
FEBRUARY 1989 
GEORGE RAYMOND GAUDETTE 
B.S., MICHIGAN STATE UNIVERSITY, 
M.ED., MASSACHUSETTS STATE COLLEGE AT WORCESTER, 
M.S., UNIVERSITY OF BRIDGEPORT, 
ED .D . , UNIVERSITY OF MASSACHUSETTS 
Directed by: PROFESSOR BAILEY W. JACKSON 
The State of Massachusetts began offering criminal 
justice degree programs in most of its community colleges 
during the late 1960s and the early 1970s. These programs 
had never been evaluated and analyzed as a group, or 
examined in terms of the national minimum "Accreditation 
Guidelines for Postsecondary Criminal Justice Education 
Programs" developed by the Accreditation and Standards 
Committee of the Academy of Criminal Justice Sciences 
(ACJS) . 
This study was directed towards the establishment of 
certain information concerning the criminal justice degree 
program of a selected number of community colleges of 
One of its purposes was to assess how well 
Massachusetts. 
the criminal justice degree programs of these institutions 
were complying with the "Accreditation Guidelines." 
Another purpose of this study was to determine the point of 
view of a selected number of administrative criminal 
justice practitioners concerning the importance for 
employees to have degrees in criminal justice. 
Two sets of data were analyzed. One set, collected 
from the interviews of criminal justice educators 
concerning their programs, was subsequently analyzed and 
coded in order to determine the extent to which they 
complied with the "Accreditation Guidelines." 
The second set of data included responses to six 
questions asked during interviews with the administrative 
criminal justice practitioners. These questions were 
developed to determine the importance of an associate of 
science degree in criminal justice from a Massachusetts 
community college. 
The findings of this research show that the 
implementation of the standards set by the "Accreditation 
Guidelines" can assist in developing acceptable programs. 
By using the standards as goals in an ongoing review 
process, educators can better their programs. 
These programs were rated as acceptable since they 
t of five levels of accreditation 
ranked in the top three ou 
developed for this study based upon the interviews of the 
educators concerning the compliance of their programs with 
the "Accreditation Guidelines." Though these programs 
ranked acceptable or above, all of them can be improved. 
The administrative criminal justice practitioners 
judged the criminal justice degree program of this study to 
be worthwhile for both pre-service and in-service students. 
Based on all of the above findings, the associate of 
science degree programs in criminal justice evaluated in 
this study were found to be acceptable programs. 
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CHAPTER I 
INTRODUCTION 
A basic goal of community and junior colleges is to 
develop degree career programs. In Massachusetts, as well 
as in many other states in the nation, these colleges have 
played a major role in developing criminal justice degree 
programs. Criminal justice education in the community and 
junior colleges emerged in the mid-1960's.^ A number of 
recent trends in higher education have stimulated the 
development of such programs. In 1969 the Law Enforcement 
Education Program (LEEP) , of the Law Enforcement Assistance 
Administration (LEAA) , U. S. Department of Justice, 
increased monetary support for criminal justice education. 
In 1980 it was transferred to the new federal cabinet, U.S. 
Department of Education. LEEP was not refunded by Congress 
and has been inoperative since Spring 1981. In addition, 
the Education and Training Committee of the International 
Association of Chiefs of Police and the American 
Association of Community and Junior Colleges have 
increasingly emphasized career preparation in higher 
education. Finally, rising pay scales and career incentive 
pay for law enforcement officials make a career in criminal 
justice attractive. 
1 
2 
The need to upgrade the education of law enforcement 
personnel "was officially recognized as early as 1931 in 
the conclusions and recommendations of the National 
Commission of Law Observance and Enforcement (Wichersham 
Commission) Subsequent federal studies and the 
reports of federal and private commissions have supported 
this need. The President's Commission on Law Enforcement 
and Administration of Justice (1967), the National Advisory 
Commission on Civil Disorders (1968) , the National 
Commission on the Causes and Prevention of Violence (1969), 
the National Advisory Commission on Criminal Justice 
Standards and Goals (1973) , and the National Advisory 
Commission on Higher Education for Police Officers (1978) 
all proclaimed the necessity for "improving the educational 
standards of criminal justice personnel, especially the 
police, who are traditionally recruited from the less 
educated levels of society." The President's Commission on 
Law Enforcement and the Administration of Justice stated 
nineteen years ago: 
The quality of police service will not 
significantly improve until higher educational 
requirements are established for its personnel. 
Due to the nature of the police task and its 
effect on our society, there is need to elevate 
educational requirements to the level of a 
college degree from an accredited institution 
for all future personnel selected to perform the 
functions of a police agent. The demands on the 
police should preclude a lower requirement for 
persons responsible ^or confronting major crime 
and social problems. 
3 
The primary movement to establish criminal justice degree 
programs "rested on the assumption that higher education 
would improve the quality of personnel and criminal justice 
agencies." The report of the National Advisory 
Commission on Criminal Justice Standards and Goals 
recommended that 
Criminal Justice system curricula and programs 
be established by agencies of higher education 
to unify the body of knowledge in law 
enforcement, criminology, social sciences, 
criminal law, public administration, 
corrections, and to serve as a basis for 
preparing persons to work in the criminal 
justice system.5 
In 1979, Bennett and Marshall pointed out that between 
1969-1979 "higher education in criminal justice had 
undergone rapid growth both as a serious academic field of 
study and as a college major selected by students."^ 
From 184 criminal justice programs in 1966, the field had 
grown by 1979 to over 1,000 programs in which approximately 
200,000 students were enrolled. By the same year, LEEP had 
spent an estimated $80 million each year in direct and 
indirect academic assistance to these programs and their 
students . 
Massachusetts began offering criminal justice degree 
programs in most of its community colleges during the late 
1960's and the early 1970's. However, by the early 1980's 
there was still no comprehensive public information 
4 
available as to the effectiveness of these programs. They 
had not been individually and collectively compared against 
the national minimum accreditation guidelines for criminal 
justice programs in post-secondary institutions developed 
by the Accreditation and Standards Committee of the Academy 
of Criminal Justice Sciences (ACJS) . Moreover, there was a 
lack of descriptive data about the criminal justice degree 
programs of the community colleges of Massachusetts. This 
study was designed to remedy that lack, both by gathering 
data about the perceptions of a selected number of 
administrative criminal justice practitioners concerning 
the effectiveness of these programs and by creating and 
applying a systematic approach to assessing their 
compliance with the ACJS guidelines. 
Academy of Criminal Justice Sciences 
ACJS is a professional organization made-up primarily 
of members who are involved in criminal justice and/or 
criminology education. Prior to 1971 it was known as the 
7 
International Association of Police Professors (IAPP) . 
In 1963, IAPP was organized "to meet the professional 
needs in criminal justice education, and it was hoped, to 
address the qualitative as well as the quantitative aspects 
of the development of the field."8 As IAPP grew, and as 
"the programs in the institutions began to reflect concern 
5 
with elements of the criminal justice process other than 
police, its name was changed to ACJS." The specific 
purposes of the ACJS are cited in its constitution: 
(1) The purposes of the ACJS are to foster excellence 
in education and research in the field of 
Criminal Justice in institutions of higher 
education; 
(2) to encourage understanding and cooperation among 
those engaged in teaching and research in 
Criminal Justice agencies and related fields; 
(3) to provide a forum for the exchange of 
information among people involved with education 
and research in Criminal Justice; 
§ 
(4) to serve as a clearinghouse for the collection 
and dissemination of information related to or 
produced by Criminal Justice education and/or 
research programs; 
(5) to foster the highest ethical and personal 
standards in Criminal Justice educational 
programs as well as in operational agencies and 
allied fields. 
Accreditation Guidelines of the Academy of Criminal Justice 
Sciences 
In developing the Accreditation Guidelines, the 
Accreditation and Standards Committee of ACJS recognized 
6 
the existence of two conditions which would have a 
pronounced effect on its work: 
(1) that each institution faces similar problems and 
conditions from time to time; 
(2) that all institutions have unique relationships 
with their constituent bodies leading to special 
responsibilities.9 
Therefore, this committee tried "to set forth accreditation 
guidelines which were specific where possible and general 
where necessary." The committee felt that the 
accreditation guidelines "will assist institutions with 
varying missions to accomplish their goals with maximum 
quality." The committee was very much aware 
of the fact that "as a new and still emerging field of 
study, criminal justice programs sometimes are faced with 
very strong influences generated by groups outside the 
academic community." Recognizing that these "programs have 
a special set of relationships with various working 
elements of the system and must meet the needs of our 
society, this committee requested the participation of a 
number of outside agencies that had similar and related 
interests." Therefore, these accreditation guidelines are 
not solely a final product "of community college, 
university and graduate school educators but also reflect 
the input of practitioners and trainers in the field." 
7 
The Preface of the "Accreditation Guidelines" ends by 
pointing out that these guidelines are a minimum but that 
the Committee hoped they would: 
generate a spirit of quality consciousness among 
educators in the field and that, where 
necessary, individual programs and institutions 
would make decisions that would further the 
general philosophy and purpose of this document. 
The Accreditation Guidelines of ACJS focus specific 
attention on the general areas of concern to professionals 
in the field of criminal justice. Among those general 
areas are the following: 
(1) Program Objectives: Each criminal justice 
program should have a clearly defined purpose 
consistent with higher education. 
(2) Administrative Identity: The criminal justice 
program should be on a parity basis with other 
similar programs, and in unison with the 
organizational mode of that particular 
institution. Irrespective of organizational 
mode, the criminal justice program should have 
"at least one full-time faculty member or 
administrator whose primary responsibility is the 
administration and direction of the criminal 
justice program." 
Chirriculum: The guidelines direct attention to 
the process of curricular design, the necessity 
(3) 
8 
for involving faculty, criminal justice students, 
and others who hold special expertise in the 
related fields in a continuing process of 
updating. It recognizes the multi-disciplinary 
nature of the field, as well as the fact that at 
least a segment of the curriculum should be 
professionally oriented. The guidelines also 
caution against overspecialization in criminal 
justice and against mixing community and junior 
college credits with senior college credits, 
declaring that "at least one-half of required 
major field courses should be in the upper 
division." It then addresses the critical issue 
of granting credit for academy experience: 
Credit should be given only when the 
instruction is under the direction and 
control of a degree-granting institution. 
Instruction must be given by persons holding 
academic appointments by accredited 
institutions. Quality control criteria for 
the granting of credit in Criminal Justice 
should be no different than those in other 
fields at the institution. 
(4) student Services: Students in criminal justice 
programs should have the same facilities as other 
students on campus. Also, the guidelines 
encourage access to the enrollment of criminal 
justice classes "to all students at the 
institution, irrespective of major, provided the 
9 
student has completed reasonable prerequisites as 
outlined in the institution's catalog." 
(5) Faculty Qualifications: People teaching at the 
community and junior college level have to 
possess a master's degree or a law degree and 
must demonstrate an aptitude for teaching. The 
guidelines also enumerate the qualifications of 
people who teach at higher academic levels, and 
specify the same requirements for part-time as 
for full-time faculty, but provide a 
"grandfather" clause which places the burden on 
the institution to explain and justify departure 
from those faculty standards. 
(6) Faculty Development: Criminal justice faculty 
should have the same opportunities to be involved 
in professional organizations, to attend 
professional meetings and workshops, and to take 
leaves of absence for study, research, consulting 
and travel, as other faculty members." 
(7) Faculty utilization: The number of criminal 
justice faculty members should be determined as 
it is done in other academic departments. 
Overuse of part-time faculty members should be 
avoided, i.e., the ratio of full-time equivalent 
criminal justice teaching faculty and full-time 
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equivalent students in the undergraduate program 
should not exceed 1:60 or "no more than 50% of 
the annual credit hour production" should be 
taught by part-time faculty members at the 
community and junior college level. 
(8) Learning Resources: Criminal justice units 
should have the same resources, including 
library, audiovisual and other media, as other 
academic units. Furthermore, criminal justice 
faculty members should select these materials. 
(9) Financial Resources: Budgeting should be 
available in order to maintain a quality 
program. The budget should not be limited to 
external sources, and, in fact, an institution 
should be prepared to fully fund its own criminal 
justice program within three years of its 
establishment without reliance upon outside 
sources. 
(10) Support Resources: "Criminal justice programs 
should have the necessary facilities—space, 
supplies, equipment, and staff members—in order 
to conduct a quality operation. 
Problems and Concerns in Criminal Justice Higher Education 
Numerous studies and reports indicate that there are 
significant problems and concerns in criminal justice 
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higher education. One of the most extensive studies, the 
National Manpower Survey (NMS) of the Criminal Justice 
System, was conducted in response to a requirement included 
in the 1973 Amendments to the Safe Streets Act. This 
provided for a survey of "existing and future personnel 
needs of the Nation in the field of Law Enforcement and 
Criminal Justice and the adequacy of Federal, state and 
local programs to meet such needs.w1^ One of the major 
objectives of the study was to assess training and 
educational needs in law enforcement and criminal justice 
occupations, and the adequacy of existing training and 
educational programs as they related to these needs. The 
NMS assessed the educational needs of the students through 
examination of LEEP grant application forms. They also 
gathered information from field interviews at colleges and 
universities, surveys of current educational literature, 
and conferences with educational consultants.11 
Volume V (197 8) of NMS points out the strengths, 
weaknesses, and needed improvements of the criminal justice 
degree programs which have greatly increased between the 
late 1960's and 1970 's as a result of massive infusion of 
federal funds. 
It also clearly states a number of problems and 
observations regarding past and present conditions of 
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criminal justice in higher education. Some of the critical 
issues and observations that have a direct relationship to 
the "Accreditation Guidelines" and to this study are as 
follows: 
(1) Program quality has suffered from a rapid growth 
of programs lacking an established system of 
37 goals and objectives; 
(2) Although there has been an expansion into other 
segments of the criminal justice system with the 
addition of a few criminal justice and 
correctional-oriented courses, community college 
programs basically are oriented toward a law 
enforcement curriculum; 
(3) A broad approach to the criminal justice system 
rarely existed when an associate degree 
curriculum first came into existence, since the 
prior work experience of a practitioner—turned 
coordinator was with the law enforcement segment 
of the criminal justice system; 
(4) The programs most likely to succeed with 
continuing enrollment, quality curriculum, job 
placement, program expansion, and transfer 
relationship to universities were those associate 
degree curricula that started with full-time 
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coordinators. Moreover, these coordinators were 
less likely to copy law enforcement academy 
training, to have academic in-house antagonisms, 
or to utilize their adjunct faculty members 
inadequately or inappropriately; 
(5) Distinctions were not made between training 
courses and academic courses. Some colleges were 
giving academic credit for academy training 
courses. 
(6) Decisions for giving college credit for training 
and agency experience have been liberalized; 
(7) Most programs offer some internship 
opportunities, but they have inadequate agency 
supervision and improper intern evaluation 
procedures; 
(8) There is a lack of academic articulation between 
the goals of two-year and four-year colleges; 
(9) The practitioner-turned-coordinator often has to 
plan, coordinate, instruct, and counsel alone and 
unaided by the administrative staff of the 
college; 
(10) Often the coordinator and the faculty members 
"had to make choices among objectives, for 
example, whether to prepare young people for a 
vocational career in heavily technical subjects, 
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or to equip students (including those already 
employed) with a broadly—based academic approach 
to the specialized body of knowledge that could 
serve as a foundation for further education"; 
(11) In the future, the staffing patterns of the 
hiring of retired practitioners as coordinators 
of programs of community colleges will change to 
appointing successors who will have less 
experience in a single criminal justice agency 
and who also will have "significantly differing 
perceptions of both the real educational needs of 
the total career field and their role in higher 
education"; 
(12) Because they had two different kinds of 
students—preservice and inservice students—most 
law enforcement instructors had to develop new 
teaching techniques and emphases; 
(13) In hiring teaching staff members, some colleges 
give a higher priority to academic credentials 
and relevance of academic field to criminal 
justice than to prior teaching or research 
experience; 
(14) In faculty evaluations, the full-time members are 
generally given a higher rating (superior) in 
teaching ability, counselling and advising 
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students, and program knowledge than the adjunct 
members, who are considered more knowledgeable of 
the criminal justice system; 
(15) The contemporary development of the curriculum 
and the program quality control have been impeded 
by the absence of a well-prepared faculty; 
(16) Standards for assessing the quality of criminal 
justice education are not totally agreed upon; as 
some believe that the best two-year programs are 
those that transfer the most satisfactorily to 
universities, while others believe that technical 
careers do not necessarily always transfer. 
Most of the aforementioned problems and observations 
of the NMS 1978 survey are found in the criminal justice 
degree programs, past and present, in the Massachusetts 
community colleges. For example, most of the programs 
developed in the late 1960 's and 1970's were administered 
by part-time coordinators, and the teaching staff consisted 
primarily of adjunct faculty members. While most of the 
program are now administrated by full-time heads of 
programs, these administrators have a demanding teaching 
load and are also responsible for advising and counselling 
a large segment of criminal justice students. Ongoing 
monitoring and evaluation of criminal justice programs—the 
curriculum, the instruction, and services for students—are 
crucial to the effectiveness of the programs. 
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One way to monitor and evaluate the programs is to 
establish an advisory committee. Crockett and Stinchcomb 
strongly support the establishment of an advisory committee 
in their document entitled "Guidelines for Law Enforcement 
1 2 Education Programs in Community and Junior Colleges:" 
Any developing community college law enforcement 
program should seriously consider establishing 
an advisory council. When there is no full-time 
director the need is perhaps greatest, and after 
a director has been named, he should find an 
advisory group very helpful. 
The authors also note that "all of the recognized 
professions have boards of competent practitioners who 
counsel and guide the academic preparation for entry into 
practice," and that criminal justice should not be an 
exception. 
A criminal justice advisory council shares with other 
program advisory committee some specific functions in that 
it: 
(1) Serves as a communication channel between college 
and community occupational groups. 
(2) Lists the specific skills and suggests related 
and technical information for the course. 
(3) Recommends competent personnel from business and 
industry as potential instructors. 
Helps evaluate the program of instruction. (4) 
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(5) Suggests ways for improving the public relations 
at the junior college. 
(6) Assists in recruiting, providing internships, and 
in placing qualified graduates in appropriate 
jobs. 
(7) Keeps the college informed on changes in the 
labor market. 
(8) Provides means for the college to inform the 
community of occupational programs. 
(9) Assesses program needs in terms of the entire 
community. 
Although any college or university with a criminal justice 
program that received LEEP funding was required by LEEP 
policy to maintain an operating criminal justice advisory 
committee, it is not certain if all of the Massachusetts 
criminal justice programs were developed with an advisory 
committee. Some of them had advisory committees which 
assisted in the initial development of their curriculum; 
however, these committees varied in the qualifications of 
their members. Members of some of the community colleges' 
advisory committees were not only academic professionals, 
but were also criminal justice practitioners. Today, many 
of the community colleges throughout the Commonwealth have 
criminal justice programs comprised of faculty from the 
college as well as criminal justice practitioners. They 
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meet periodically as an advisory committee to discuss the 
educational needs of their programs. There are, 
nonetheless, some community colleges that do not have 
advisory committees at all. 
Despite inadequate staffing and other problems during 
the inception of the criminal justice programs, they have 
grown and expanded. An increase of enrollments from 
in-service students was soon followed by another increase 
of enrollments from pre-service students. Since these 
degree programs began, the curriculum emphasis has been on 
law enforcement, except for a few community colleges that 
have recently changed their law enforcement emphasis to a 
broadly-based, criminal justice degree. Besides having a 
law enforcement degree program, one of the community 
colleges studied has a separate degree in corrections. 
Purpose of the Study 
The purpose of this study is to assess the criminal 
justice programs of a selected number of Massachusetts 
community colleges, and to develop a foundation of data and 
methodology for future assessment of these programs. To 
this end, two criteria were applied: the perceptions of 
local criminal justice administrators, who were in a 
position to evaluate the performance of program graduates 
in their employ; and the guidelines set forth by the 
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Academy of Criminal Justice Sciences as a model for 
criminal justice programs. The study also assessed the 
extent of compliance of the various programs with the 
guidelines, and the correlation between that compliance and 
the evaluations of graduates by administrators. 
Design of the Study 
This study was designed to gather and assess data on 
selected criminal justice programs of the community 
colleges of Massachusetts. 
The first set of data was collected from the 
interviews of criminal justice educators about their 
criminal justice programs. This data was then analyzed in 
order to determine the extent to which these programs 
complied with the minimum accreditation guidelines 
suggested by the ACJS. These guidelines address ten major 
educational categories: Program Objectives; Administration 
Identity; Curriculum; Student Services; Faculty 
Qualifications; Faculty Development; Faculty Utilization; 
Learning Resources; Financial Resources; Supportive 
Resources. The second set of data came from the interviews 
of selected administrative criminal justice practitioners, 
to determine the relevance and importance of a criminal 
justice degree to the preparation of law enforcement 
personnel • 
20 
The methodology utilized in this study was: 
(1) To determine the importance of the ten major 
educational categories of the accreditation 
guidelines by prioritizing them by a group of 
nine individuals; 
(2) To design questions pertaining to the ten 
categories in step one; 
(3) To rate the questions in step two by the same 
group of nine individuals; 
(4) To develop a rating scale for each of the 
questions found in the ten major categories so 
that it will allow for the rater's responses; 
(5) To develop a five-level scale of accreditation in 
order to determine the level and degree of 
compliance of each of the programs (from 
"Superior Program" to "Unacceptable Program") to 
the accreditation guidelines; 
(6) To assign a random letter from "A" to "L" to each 
of the twelve criminal justice programs; 
(7) To interview the academic staff persons of the 
twelve criminal justice programs with the 
"Interview Schedule" developed in step two and 
amended by step three (only questions with a 
value from 3.00 to 5.00 were utilized in this 
study, and the non-administrative heads of the 
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criminal justice programs were asked only the 
circled questions); 
(8) To compile, analyze, describe and discuss the 
data resulting from the interviews; 
(9) To develop six questions to ask eleven 
administrative criminal justice practitioners; 
(10) To interview those eleven persons; 
(11) To compile, analyze, describe and discuss the 
data resulting from those interviews. 
Limitations of the Study. 
In order that the contents of this study be viewed in 
the proper perspective, the following limitations must be 
kept in mind: 
(1) Since this study is designed to make a modest 
contribution to the existing data on criminal 
justice education, the investigation will be 
limited to the eleven community colleges in 
Massachusetts that offer criminal justice degree 
programs in the day division. The twelfth 
institution, Holyoke Community College, will not 
be investigated, because the researcher heads the 
criminal justice degree program in this 
institution and cannot objectively evaluate his 
own program. 
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(2) The twelve program heads of the criminal justice 
degree programs, as well as 50% of their active 
teaching staff (including all full-time), were 
asked to participate in the study. The deans of 
the continuing education divisions, who are 
responsible for the administration of the 
criminal justice programs within their divisions, 
were not interviewed for this study. 
(3) At least one administrative criminal justice 
practitioner was interviewed in each region where 
a Massachusetts community college was visited. 
Basic Assumptions 
Seven basic assumptions formed a broad, guiding 
statement for this study: 
(1) That the research participants had sufficient 
knowledge and experience with respect to the 
programs being studied; 
(2) That the participants were interested in ways in 
which their programs could be improved and, 
therefore, were willing to cooperate in the 
study; 
(3) That the research respondents would candidly 
discuss their programs; 
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(4) That a number of the respondents might not be 
aware of the existence of the "Accreditation 
Guidelines for Postsecondary Criminal Justice 
Education Program"; 
(5) That the majority of the programs to be examined 
in this study were in compliance with most of the 
minimum guidelines as set forth by the 
"Accreditation Guidelines for Postsecondary 
Criminal Justice Programs"; 
(6) That the research respondents were concerned with 
the significant decrease in enrollments of 
in-service students in the day division; 
(7) That the administrative criminal justice 
practitioners would be interested in the research 
being done in criminal justice education. 
Significance of the Study 
This study addresses critical issues in criminal 
justice degree programs offered by the community colleges 
in Massachusetts. The twelve prorams examined were labeled 
either criminal justice, law enforcement, or corrections. 
Henceforth, any of these programs will be referred to as 
criminal justice. Although the criminal justice degree 
programs in the community colleges in Massachusetts are 
over fifteen years old, they had never been thoroughly 
24 
examined or compared as a group, nor had they been 
evaluated in terms of the minimum accreditation guidelines 
developed by the Accreditations and Standards Committee of 
the Academy of Criminal Justice Sciences. This study, 
therefore, develops information that may be referred to by 
state higher education departments in their deliberation on 
issues concerning criminal justice education. 
Organization of the Remainder of the Study 
Chapter II consists of two major parts. The first 
part is a review of the literature devoted to an historical 
perspective on the development of criminal justice 
education in the United States. The second part is a 
literature review focused on the following areas of 
criminal justice education at the postsecondary level. 
(1) "Philosophy and Curriculum and Models"; (2) "Students ; 
(3) "Faculty"; (4) "Effectiveness"; and (5) "Accreditation 
Guidelines". Chapter III presents an outline of the 
research methods utilized in the study. It reviews the 
design of the study, addresses the development of the 
interview schedules, and presents the methods of analysis 
employed in analyzing interview data. Chapter IV focuses 
on the descriptive presentation and analysis, and on an 
interpretation of the data, and also provides a discussion 
of the findings. The final chapter. Chapter V, presents a 
brief summary, discusses the findings in light of the 
study's theoretical framework, draws specific conclusions 
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based upon those findings, and enumerates 
implications for practice and for further 
and discusses 
research. 
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CHAPTER II 
A BRIEF HISTORY AND A REVIEW OF THE LITERATURE 
HaJLt.Aj_Historical Data on the Development 
of Criminal Justice Education 
in the United States 
Introduction 
An historical account of police education program 
developments that have occurred since the early nineteen 
hundreds, and of some of the leaders who have guided these 
developments will give the reader insights into the 
progress that has been achieved in police education. The 
history of such programs, particularly during the twentieth 
century, can be traced through various sources. However, 
the author refers to August Vollmer in order to begin the 
process of understanding police education in the United 
States, because he is unquestionably one of the pioneers 
who has recognized the need for training and education of 
police officers. In addition, the literature on other 
leaders such as 0. W. Wilson will be examined in relation 
to the developments in the field of criminal justice 
education. A summary of college programs that offer 
criminal justice will complete the section. 
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Historical Data on Criminal Justice Education 
Educational endeavors in the general area of criminal 
law and criminology developed around faculties of law, a 
process similar to what had occurred in Europe, where 
faculties of law generally studied the issues of crime and 
criminal justice procedures. However, as Brandstatter 
states, other scientists were also involved and such topics 
as criminal sociology, criminal anthropology, and 
criminalistics were offered under the auspices of law 
schools or institutes which drew upon faculties of law, 
medicine, and the social sciences for instructional 
purposes . 
In 1909, the First National Conference on Criminal Law 
and Criminology was held in Chicago by the law faculty at 
Northwestern University. Educators and practitioners from 
every branch of the American Criminal System attended. 
The conference passed resolutions which resulted in 
the following three major accomplishments: 
1. 
2 . 
3 . 
The establishment of the American Institute 
of Criminal Law and Criminology; 
The founding and publication in 191 ° 
Journal of the American Institute of_ 
Criminal Law and Criminology, 
The English 
criminology 
scholars. 
translation of significant, 
literature written by foreign 
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The following nine volumes were published by the 
institute under the general title Modern Criminal Science 
Series; 
Hans Gross, Criminal Psychology. 
Bernaldo de Quiros, Modern Theories of 
Criminology. 
Enrico Ferri, Criminal Sociology. 
Raymond Saleilles, The Individualization of 
Punishment. 
Caesare Lombroso, Crime . Its Causes and_Rented ie_s . 
Gabriel Tarde, Penal Philosophy. 
W. A. Bonger, Criminality and Economic 
Conditions . 
Raffael Garofalo, Criminology. 
Gustav Aschof fenburg , Cr ime_§n<3—I_ts—Repress ion . 
These books were used as references and texts in the early 
development of police courses at institutions of higher 
learning . 
One of the pioneers in recognizing the need for 
training and education of police officers was August 
Vollmer of the Berkeley, California Police Department.2 
In 1908, vollmer, then Town Marshall of Berkeley, developed 
a police training program which later became the Berkeley 
Police School.3 By 1913 the school had a three-year 
program consisting of classes, examinations, quality 
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standards, and some instruction by professors from the 
University of California at Berkeley. Through Vollmer's 
efforts, formal criminal education began when police and 
criminology courses were offered through the School of 
4 
Jurisprudence on the Berkeley campus. These were summer 
courses that started in 1916 and continued until 1932. 
However, the program was extended and similar courses were 
offered during the regular school year. Vollmer encouraged 
his officers to attend these courses, and they were 
immediately called "College Cops" by the press. 
At about the same time (1916) , a police instruction 
5 program was proposed by Northwestern University. In 
1918, the New York City Police Academy, originally 
established in 1914, began to use Columbia University as a 
resource, and this police academy became a model for police 
academy training. Also, in 1918 the first course for women 
police was offered by the University of California at Los 
Angeles. In 1917, Harvard University announced a special 
course of instruction for police officers and in 1925 began 
its Bureau of Street Traffic Research. In 1925, 
Northwestern University "developed a scientific crime 
detection laboratory and began a program which evolved into 
present Traffic Institute and Criminal Law Program."7 In 
1927, the extension division of the University of Wisconsin 
offered in-service courses for police officers. 
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In the mid 1920's, Vollmer, Chief of the Los Angeles 
Police Department, encouraged the University of Southern 
California to develop a police education program.® "In 
1924, a series of lectures on management for command 
officers of the Department was inaugurated." "In 1928, the 
series evolved into a field of specialization in the 
Department of Public Administration." In 1929, police 
administration programs were offered by the University of 
Southern California (USC) and by the University of Chicago, 
where they were applied to an undergraduate 
g 
program—namely, police—for the first time. "The 
Chicago program marked the first time technical police 
training courses were applied to an undergraduate 
curriculum; in this case, political science. "With the 
growth of tuition-free police science programs in the 
Community and State Colleges in the Los Angeles area, the 
undergraduate program at USC was gradually phased 
out."^ Research continued, however, and graduate 
programs in criminal justice and court administration still 
exist. 
The year 1930 marked the beginning of a bachelor's 
degree in police science. Together with Earl Warren, then 
District Attorney of Alameda County, Chief Vollmer worked 
with President MacQuarrie of San Jose State College to 
establish police courses in the fall of 1930. Technical 
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courses taken in the first two years, coupled with liberal 
arts courses in the last two, led to the first bachelor's 
degree in police science offered in the United States. 
"Practical preparation for walking the beat earned the San 
Jose Program a reputation as a school for 'harness 
bulls'." The Program was temporarily suspended during WW 
II and reinstituted in 1945. 
However, new leadership brought greater emphasis on 
liberal arts education. The School of Applied Sciences and 
Arts sequences leading to a degree in penology and a 
master's degree in law enforcement and administration were 
also added. To accelerate that progress, a new chairman 
reorganized the curriculum, stressing a broader range of 
criminal justice system problems. This new unit, the 
Department of Administration of Justice, began in the 
1969-70 academic year. The State Colleges of Fresno, Long 
Beach, Los Angeles, Sacramento and San Diego followed San 
Jose in establishing crime-related programs. 
In 1931, Vollmer was appointed Professor of Police 
Administration in the Department of Political Science at 
Berkeley, where he was also involved with the federal 
Wickerhsam Crime Commission that recommended improvements 
in higher education for police. It was noted m the 
recommendations that universities should compete with each 
to be the most efficient police 
other in training men 
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leaders possible.11 It was also suggested that training 
courses should provide education on social aspects of 
police work. These recommendations influenced the 
development of the Berkeley program. After Vollmer 
provided the impetus for starting the Bachelor's Degree in 
Criminology, 1933, the leadership was shifted to 0. W. 
Wilson 
During the 1930's, Wilson was the Chief of Police in 
Wichita, Kansas, where he stimulated the Wichita State 
University to develop a program in police 
administration.1"^ After leaving his position as police 
chief in Wichita, in 1940 he was appointed the first dean 
of the Criminology Program at the University of 
California.14 WW II interrupted the program in 1941; it 
was resumed in 1947 with the addition of a Master's Degree 
in Criminology. On July 1, 1950 , the School of Criminology 
came into being and offered three sequences: Law 
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Enforcement, Corrections, and Criminalistics. A 
reorganization for the academic year 1961-62 resulted m 
the consolidation of these three sequences into two 
academic majors: one in General Criminology and the other 
in Criminalistic. A Doctor of Criminology degree was added 
in 1963, but because of a radical Marxist movement on the 
part of some of the faculty members, the degree programs 
were disbanded by the University in 1973. 
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In 1935, Michigan State University (MSU) inaugurated a 
five-year baccalaureate degree in police 
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administration. It required at least two years of 
chemistry, physics, and mathematics. However, there was 
little administrative or organizational theory included in 
the curriculum. A major requirement of the university, 
which had a land-grant philosophy, was a compulsory 
internship program. During the eighteen month internship, 
students were paid $1 per day and lived in the Michigan 
State Police barracks, a very attractive arrangement in the 
Depression days of the 1930 's. After graduation from MSU, 
those students who joined the Michigan State Police were 
paid the salary of an officer in his third year. This was 
the first known salary-incentive plan instituted by a 
police agency. During these years, the program went 
through several changes. There was a transition period in 
which the educational emphasis from natural sciences 
shifted to liberal arts and the major fields of study 
increased from one to three—i.e., security administration, 
correctional administration, and three subdivisions of law 
enforcement (police science, highway traffic 
administration, and delinquency prevention and control). 
The program was shortened to four years when the internship 
program was reduced to one quarter of the original amount 
of time, and by the fall of 1967, internships were 
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optional. The program's name was changed in the 1960's to 
Criminal Justice, and graduate degree programs were 
developed . 
In 1935, Indiana University established an Institute 
of Criminal Law and Criminology, which evolved into the 
Department of Police Administration in 1949. The Bachelor 
of Arts degree with a certificate in police science was 
under the leadership of Dr. Edwin Sutherland, who became a 
world-renowned criminologist. By 1936, the University of 
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Washington also initiated a police education program. 
In 1941, Washington State University instituted the 
last police administration degree program before U. S. 
entry into World War II. Six years later, the College of 
the Sequoias in the Central San Joaquin Valley established 
the first full-time police education curriculum with a 
full-time director of training. 
In 1954 the City College of New York established a 
Police Science Program under the joint sponsorship of the 
Bernard Baruch School of Business and Public Administration 
and the New York Police Department. This was primarily a 
two-year program offering an associate degree in Applied 
Science in Police Science with an immediate option for 
students who wished to study for the baccalaureate 
degree.18 A graduate program leading to the Master of 
Public Administration with a major in Police Science was 
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offered shortly after the undergraduate program was 
introduced. And from this program evolved the John Jay 
College of Criminal Justice, the fifth senior college of 
the New York City University system. Its faculty was 
recruited from the New York City Police Department and the 
academic community. In the early seventies, liberal arts 
was added and the admission policy was liberalized to 
permit pre-service students to the college. 
By 1966 the University of Minnesota was offering a 
unique correspondence course program for police officers 
which was the only one of its kind in the United 
States.19 The forty-five credit program led to a 
certificate in police administration. It combined police 
courses (fifteen credits) with general courses (thirty 
credits) and was comparable to one year in college. If the 
student officer decided to get a bachelor’s degree, he 
could apply thirty-three of the forty-five credits toward 
that degree. Courses included in the curriculum were 
Methods of Criminal Procedure, Police Organization, 
Planning, Management, and Methods for Investigation 
Procedure. Even though college level police courses by 
correspondence at the University of Minnesota were slow in 
developing, in 1966 they were available to officers 
throughout the United States. 
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In 1972/ the School of Education of the University of 
Massachusetts began admitting students to its Masters and 
Doctoral Degree Programs in Juvenile Justice, and in 1974 
it began accepting undergraduate students to the program. 
At the same time (approximately 1971) , the Continuing 
Education Division of the University of Massachusetts 
offered students the Bachelor of General Studies in Law 
Enforcement, and a few years later, this division developed 
a few additional options under the renamed degree, 
"Bachelor of General Studies in Criminal Justice." 
Criminal Justice education programs at colleges and 
universities in the United States during the twentieth 
century evolved from individual courses at a few 
institutions of higher learning in the early 1900's to over 
1,000 degree programs in 1978. 
In 1949, The Society for the Advancement of 
Criminology conducted a survey of every post-secondary 
institution in the U.S. to find out how many schools were 
offering programs in the criminology field. Of 325 
respondents, only twenty schools met the basic survey 
requirements of offering at least a two-year major in the 
field of criminology. 
The recent increase of criminal justice programs has 
been documented by the Professional Standards Division of 
the International Association of Chiefs of Police (IACP). 
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In the most recent IACP Criminal Justice Education 
D_lr.ectogy 197 8-gQ, Kobetz presented the data reported in 
Table 1. 
Confirmed by the numerical breakdown of essential 
information contained in all of the education directories 
published by IACP as listed in Table 1, the 197 8-1980 
Directory reveals the largest number of degree-granting 
institutions in the history of criminal justice education. 
Because not all colleges and universities responded to the 
surveys sent out to the individual schools, the figures 
found in Table 1 are only approximations. 
In comparing the number of degree programs in the most 
recent Directorv (1978-1980) with the number of programs in 
the first Directorv (1966-1967), associate degree programs 
have increased 1,410 percent, masters degree programs have 
increased 1,314 percent, and doctoral degree programs have 
increased 500 percent. 
Criminal justice programs presently include an 
assortment of courses and several curriculum concentrations 
in order to prepare pre-service students for numerous 
roles within the system and to upgrade in-service students 
who are already employed in the criminal justice system. 
Existing programs usually include some combination of the 
following subjects: social deviance,^ legal aspects of 
the criminal justice system, examination of the criminal 
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justice system, examination of criminal justice as a 
system, one or more subsystem topics (e.g., private law 
enforcement, public law enforcement, courts, corrections 
and specific roles such as traffic control, planning, 
criminalistics, etc.) Table 2 provides a breakdown of 
degrees offered and indicates the diversity of programs. 
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TABLE 1 
CRIMINAL JUSTICE PROGRAMS IN COLLEGES AND 
UNIVERSITIES IN THE UNITED STATES AS REPORTED 
BY THE INTERNATIONAL ASSOCIATION OF CHIEFS OF POLICE 
Number 
of In¬ 
st itu- 
Directory Associate Baccalaureate Masters Doctorate tions 
1966-1967 152 39 14 4 184 
1968-1969 199 44 13 5 234 
1970-1971 2 57 55 21 7 2 92 
1972-1973 505 211 41 9 515 
1975-1976 729 376 121 19 664 
1978-1980 1,209 589 198 24 816 
Richard W. Kobetz, Criminal Justice Education 
Directory 1978-1980, (Gaithersburg, Maryland: 
International Association of Chiefs of Police, 
197 8) , p. 1. 
SOURCE: 
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LAW ENFORCEMENT AND CRIMINAL JUSTICE SYSTEM RELATED DEGREES3 
Degree Area Associate*3 Baccalaureate k Masters*3 Doctorate0 
1. System Orientation 
Criminal Justice or Admin, of Justice 161 131 47 6 
Legal Studies 0 5 1 0 
Social and Public Justice 1 3 0 0 
Law and Society/Justice 0 2 0 0 
Crime and Legal Institutions 0 
_Q. _L 
SUB TOTAL 162 141 48 7 
2. Law Enforcement Subsystem 
(Public) 
Law Enforcement 259 77 6 1 
Police Science 108 19 3 2 
Police Administration 25 15 7 1 
Public Safety^ 0 
_2 0 
_Q. 
SUB TOTAL 392 114 16 
3. Courts Subsystem 
Courts/Judicial 3 4 0 
_JL 
SUB TOTAL 3 4 0 0 
4. Corrections Subsystem 
Corrections 82 37 10 0 
Offender Rehabilitation 1 0 0 0 
SUB TOTAL 83 37 10 0 
5. Specific System Roles 
Criminalistics or Forensic 
Science Lab Technician 8 6 2 1 
Conservation Law Enforcement 4 0 0 0 
Document Analysis 1 0 0 0 
Traffic and Highway Safety 0 1 0 0 
Legal Assistant 2 0 0 0 
Juvenile Delinquency 4 0 0 0 
Probation or Parole 3 3 0 0 
Police and Criminal 
Justice Planning _JL _u u 
SUB TOTAL 22 12 2 1 
6. Law Enforcement (Private) 
Security 23 1 0 0 
SUB TOTAL 23 1 0 0 
7. Miscellaneous6 
Criminology 16 21 12 
1 
4 
Human Services 1 0 0 
1 Social Ecology 0 1 1 
Criminal Science 0 1 _0_ 
SUB TOTAL 17 23 • 14 5 
TOTALS5 702 332 90 17 
aThis table was developed from an analysis of data provided in Kobetz (1975). 
bIn many programs, both arts and science degrees were offered; however, only one degree 
was counted. For example, if both a B.S. and B.A. were indicated, only one would be 
counted. 
cThere were several doctoral programs that indicated a degree in public administration, 
or sociology, with a concentration in criminal justice or a subsystem area. These were 
not counted. 
dPublic Safety may include Fire Sciences, but it is normally a law enforcement area. 
eThese degrees could not be placed in another category because an emphasis could not be 
determined. 
fThe number of degrees is greater than the number of programs listed in Kobett because 
many programs offer multiple degrees. For example. Sam Houston State appears to offer 
fourteen degrees in this field. 
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In summary, this section presented a brief history of 
the development of criminal justice in higher education. 
Its history started in the early twentieth century when 
pioneers like August Vollmer and 0. W. Wilson recognized 
the need for both training and education for police 
officers. Today, there are over 800 institutions that 
grant the associate's, baccalaureate's, master's, or 
doctorate's degree. The biggest and fastest growth in the 
development of degree programs came with the community 
colleges and junior colleges. The degrees from the 
colleges and universities are diversified; and, in addition 
the titles of the degree concentrations are not uniform. 
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g-art B;-Review Of the Literahirp 
Introduction 
The REVIEW OF THE LITERATURE section is divided into 
the following categories: "Philosophy/Curriculum/Models," 
"Students," "Faculty," "Effectiveness," and 
"Accreditations." Within these categories are raised a 
number of issues that are of concern to everyone involved 
in criminal justice education. 
The "Philosophy/Curriculum/Models" category addresses 
how one best goes about educating and preparing the 
pre-service student for criminal justice careers as well as 
upgrading the educational levels of criminal justice 
practitioners. This category includes what are believed to 
be the goals and objectives of a criminal justice 
curriculum, and ends with some specific models of 
curriculum. The category "Students" focuses on the 
provision of quality education for the criminal justice 
students. "Faculty" deals with aspects of personnel 
problems in staffing criminal justice education programs. 
The category "Effectiveness" examines the question of the 
effectiveness of the education that both pre-service and 
in-service students receive from the criminal justice 
faculty. The last category, "Accreditation," concludes 
with an explanation of the concept of accreditation and the 
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evolution of accreditation guidelines for criminal justice 
programs . 
PMlosophv/Curriculuin/Models 
The following presents philosophy, goals and 
objectives and other curriculum concerns of professionals 
involved in criminal justice higher education, as well as 
different typologies that exist in curriculum models. 
Richard W. Kobetz, who has compiled a number of 
criminal justice program directories, has succinctly 
summarized the philosophical thinking of the many writers 
who have expressed themselves in the research and 
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literature of criminal justice education: 
Recognizing the importance of higher education 
for police personnel, the issue of advanced 
education in law enforcement has now centered 
upon the academic question of how do we best go 
about educating and preparing people for law 
enforcement and criminal justice careers, 
whether these people are presently employed or 
are seeking a career in one of the various 
components of our system of justice. There are 
several philosophies concerning the mission of 
criminal justice programs in colleges or 
universities; however, most commentators feel 
that the philosophy should be to provide an 
educational basis for professional careers in 
the administration of criminal justice through 
programs with a strong liberal arts base. A 
blending of liberal education with the social 
and behavioral sciences and professional courses 
prepares the students to be a criminal justice 
generalist, not a narrow, vocationally-oriented 
spec ialist P" 
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Because of the broad range and implications of criminal 
justice processes, academically sound educational programs 
must be developed to meet the needs of the in-service and 
pre-service criminal justice personnel. The programs must 
concentrate on social control, therapeutic services, and 
management of personnel and resources, since these three 
major processes are present throughout the criminal justice 
system. Moreover, since the goal of education is to teach 
each individual how to think, reason, and understand 
logically, liberal arts education, blended with social 
sciences and criminal justice courses, can best provide 
in-service and pre-service practitioners with the needed 
education. 
Moore, who is a past president of the Academy of 
Criminal Justice Sciences, further elaborates on what he 
believes the goals and objectives of a criminal justice 
curriculum should be: 
The nature of the criminal justice system, 
spanning as it does the diverse areas of law 
enforcement, courts, corrections, juvenile 
justice, research and planning, and the nature 
of crime itself, of necessity requires a 
curriculum that is interdisciplinary. Persons 
representing a number of disciplines must be 
brought together to provide a solid base of 
knowledge for the student in criminal 
justice 
A criminal justice curriculum must be oriented toward the 
general field rather than toward specific agencies or jobs 
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and should prepare the student to develop his analytic 
abilities and broaden his understanding that the police, 
correctional agencies, the courts, and others involved in 
the administration of justice are not entities but are all 
part of the criminal justice system. 
The curriculum must assure that students recognize 
that crime is just one of the nation's many social 
problems, that students are aware of new knowledge and are 
prepared to meet the challenge of new ideas and develop the 
incentive to serve as a force for social improvement. 
"Perhaps the most extensive analysis of law 
enforcement and criminal justice curricula was the study 
conducted by Tenney when there were approximately 515 
programs." J Tenney analyzed the curricula of 28 
colleges and universities that had been developed during 
the most rapid expansion era of criminal justice 
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education. He, "as had Germann^ and More, suggested 
three types, or models, of curricula:" 
1. Training curriculum. This type of program: 
(a) is directed primarily toward mastering and 
functioning within particular roles; 
(b) emphasized the development of mechanical 
skills; and (c) emphasized the development of 
skills an nondiscretionary performance of 
maneuvers. 
2. Professional curriculum. This type of 
program: (a) is directed towards the 
development of internalized standards of 
behavior; (b) attempts to create an awareness 
and understanding of alternate methods to 
achieve goals; (c) emphasizes the development of 
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a foundation of expertise in a subject area; and 
(d) emphasizes the study of human behavior and 
interpersonal relationships. 
3. Social science curriculum. This type of 
program; (a) is designed to teach about a 
particular subject; (b) is not directed at 
specific preparation for work but is considered 
background study; and (c) emphasizes a study of 
sociopolitical institutions on which the 
criminal justice system is based.28 
The curriculum orientation typologies of Germann, 
More, and Tenney are closely related and when integrated, 
result in three basic curriculum models with four possible 
combinations; 
1. Technical. This type of program is similar 
to Germann's Type I . More's vocational. and 
Tenney's training curricula. 
2. Professional. This type of program is 
similar to Tenney's professional curriculum. 
3. Theoretical. This type of program is 
similar to Germann's Type II. More's general, 
and Tenney's social science curricula. 
4. Combination models. These programs can be; 
(a) technical-theoretical, (b) technical- 
professional, (c) professional-theoretical, or 
(d) technical-professional-theoretical. They 
all are similar to Germann's Type III, and 
More's combined curricula. Tenney (1971) 
identified combination programs similar to (b) 
and (c) and called them training-professional 
and professional-social sciences. 
In summary, this section presents a strong case for 
supporting a criminal justice curriculum that is 
well-founded in liberal arts, as well as having courses in 
social and behavioral sciences and criminal justice. 
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Further, the criminal justice curriculum must be directed 
towards the general field rather than towards specific 
agencies or jobs and should prepare one to develop his/her 
analytic abilities. In addition, it should broaden his/her 
understanding that all of the criminal justice agencies 
involved in the administration of justice are not separate 
entities but are all part of the system of criminal 
justice. Moreover, several researchers' analyses of 
criminal justice programs revealed that their results are 
closely related and when combined, form three basic 
curriculum models with four possible combinations. 
Students 
The focus of this section is on providing meaningful 
and relevant educational experiences for the criminal 
justice students, pre-service and in-service. 
Stinchcomb, who is a nationally known criminal justice 
educator and who strongly supports two-year colleges, makes 
the following analysis regarding the expense of higher 
education for the student: 
In terms of student costs, the public community 
colleges are quite modest. Because they are 
financed largely by state and local 
appropriations, the student cost is low compared 
to senior institutions which must support 
dormitories, expensive graduate education, 
generally lower teaching loads, and research 
activities. 
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In Massachusetts it is less expensive for a student to 
attend a community college than either a Massachusetts 
state college, the University of Massachusetts, or a 
private institution. 
Although the cost of the community college criminal 
justice programs is low, the quality has been largely 
disregarded in the proliferation of criminal justice 
programs at a number of colleges and universities, 
o rj 
especially in the two-year colleges. (The 
proliferation of criminal justice programs has already been 
documented in Chapter One of this study.) To receive 
federal Law Enforcement Education Program (LEEP) funds, 
courses were listed in college catalogs before giving 
consideration to the availability of qualified persons to 
teach the courses. In addition, little effort was made to 
articulate course offerings. In some cases, Culbertson 
states, "the course offerings were proliferated to the 
extent that criminal justice courses dominated the 
student's program and a lack of planning produced an 
inverted educational process." In order to build 
enrollments, students have been advised to enroll in a 
large number of criminal justice courses in the lower 
academic division postponing basic courses in the social 
sciences until they go into their junior and senior years. 
tudents have 75 to 80 percent of their In some programs, s 
course work in criminal justice for the first two years. 
Culbertson further observes that 
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One result of the absence of program planning is 
that a number of students are denied foundation 
courses in the social sciences. In many 
instances students find themselves in course for 
which they have not been adequately prepared, 
using texts which have generally been written 
for the junior and senior college or university 
student. The potential in bringing social 
science knowledge to bear on criminal justice is 
thereby limited, and as a result we have failed 
to accomplish one of the major goals of criminal 
justice education—the development of a breadth 
of perspective. 
The Quality of Police Education, a report of the 
National Advisory Commission on Higher Education for Police 
Officers, found that the "prevailing educational 
experiences of students learning for police careers are of 
lesser quality than they should be." This Commission 
has made the following observation and recommendation 
regarding the "great need to strengthen police education by 
intensifying student experiences": 
Most students now attend classes as part-time 
commuters; and part-time education, as several 
studies have found, is generally less beneficial 
than full-time residential education. While 
both the federal support of police education and 
the near universal access to nonresidential 
education have made higher education possible 
for many who would not otherwise have acquired 
it, both these influences can be modified to 
improve the educational quality of student 
experiences. 
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Beside the possible problem of attending college in a 
non-residential status, the same Commission alerts police 
educators to the notion that classroom instruction "should 
take place on college campus in order to encourage greater 
student interaction with diverse kinds of people." 
Off-campus teaching in police education 
programs, often done in police station houses, 
can suffer from excessive homogeneity among 
students. On-campus instruction has a greater 
chance of providing a mix of students of 
different values and backgrounds. 
Some in-service law enforcement students "contend that 
their interest in advancing themselves educationally is met 
with a bureaucratic coolness while others report low levels 
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of antagonism." Furthermore, "Young, assertive police 
officers seeking educational advancement are perceived as 
threatening by an older bureaucratic order which has, at 
times, tended to be neanderthal-like in its outlook." 
James Ahern, who was the police chief of the New Haven 
Police Department of New Haven, Connecticut from 1968-1970, 
fully supports a meaningful exposure to a broad-based 
higher education for police officers. Ahern, who was 
viewed by many other police chiefs as a liberal, recommends 
that police departments "provide financial support and 
prolonged leaves of absence to policemen who want to go to 
college—to the college of their choice, in order to pursue 
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any field of study which is related to police work, no 
matter how remotely. 
Similarly, Professor Spreen, a high-ranking retired 
New York City police officer, states that "almost all 
students (both pre-service and inservice) want the 
academically qualified practitioner to come into their 
classrooms for 'professional' viewpoints.""^4 
Referring to another student-related problem, Saunders 
reports that "many institutions fail to provide full-time 
students with adequate counseling; as a result there is a 
high dropout of pre-service students and thus a loss of 
O C 
potential graduate police officers." it is no wonder, 
since a very high percentage of institutions hired many 
adjunct criminal justice instructors who are not usually 
available for counseling students even on a part-time 
basis . 
In order to retain students, Vaupel's research has 
determined that the establishment of a police internship or 
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a campus patrol program is highly beneficial. 
These types of programs provide a valuable 
service to the school, the community and the 
student. Several police science schools report 
that campus patrols maintain a high morale and 
competitive spirit within the law enforcement 
student body. 
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Vaupel also suggests for the students that 
The establishment and organization of a chapter 
of Lambda Alpha Epsilon Fraternity, a national 
police fraternity for both pre-service and 
in-service personnel, will aid police-community 
relations. The fraternity allows for activities 
other than academic and gives the students an 
opportunity to meet other people on campus and 
in the community. 
Finally, many students completing their two-year 
degrees in criminal justice have problems in receiving 
appointments in the criminal justice system because they 
are under twenty-one. Vaupel reports the following 
information on this issue: 
The general age requirement of twenty-one 
restricts the recruitment and hinders the 
educational objectives of the police field. 
Various law enforcement authorities have 
suggested solutions to the problem; foremost 
among these recommendations are the initiation of 
psychiatric tests and evaluations to determine 
emotional maturity, the matching of educational 
requirements with age standards and the expansion 
and improvement of police cadet programs. 
Almost 74% of the two-year police science 
schools' graduates do not meet the legal age 
requirement of twenty-one for police employment. 
The majority of police science directors advise 
their pupils to enroll in a police cadet program 
or continue their education toward a bachelor's 
degree. 
Stinchcomb also advocates a cadet program but 
apparently for a different reason.37 A cadet program is 
one desirable step towards integrating the theory and the 
practice for the young high school graduate who may desire 
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a career in police work. Here the community college "can 
offer to be a partner of the police department in career 
preparation and it is the wise police department that 
requires the cadet to attend junior college part-time." 
Such a joint effort should insure the adequate 
flow of young men with limited departmental 
experience into the recruit ranks, but even more 
significant, it will incorporate higher 
education into the police recruitment process. 
In 1970, Saunders reported: 
To date, the majority of police graduates of 
both two-year and four-year programs have 
apparently not entered the police service: 
through 1967, two-year programs had produced a 
total of 4,650 graduates who were not previously 
employed in law enforcement, and less than half 
of these are known to have entered the field. 
In summary, this section supports the view that 
academicians in criminal justice are responsible for 
quality control of criminal justice programs as well as for 
providing a variety of educational experiences for their 
students . 
Faculty 
For a criminal justice program to be highly effective 
in its educational mission, the faculty must be carefully 
recruited and properly assigned. This has not always been 
the case. It appears that personnel problems in criminal 
justice education have generally not been addressed, 
unplanned proliferation of criminal justice education 
"The 
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programs and the simultaneous proliferation of courses in 
those programs created an instant demand for teaching 
personnel; a demand which could not be met."39 This 
demand situation, coupled with pressure from in-service 
students to appoint "their own kind," resulted in the 
recruitment of personnel from police departments to teach 
criminal justice courses. The rationale for appointing 
both active and former police officials is based on the 
assumption that this is one way to bridge the gap between 
the police officer's street and academic experience. 
Because the corrections component of criminal justice 
education has not received extensive attention, the problem 
of teacher appointment has existed largely in the area of 
law enforcement. 
Undoubtedly there are a number of criminal justice 
faculty members who have updated themselves regarding 
development of new theories and research in the discipline 
of criminal justice. On the other hand, there are a number 
of faculty members with police backgrounds who lack 
sufficient academic preparation in criminal justice 
education. As a result, these people have little 
appreciation for the concept of liberal arts education with 
an emphasis on the social sciences, and they are more 
interested in teaching "professional" criminal justice 
courses . 
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In 1978, the National Advisory Commission on Higher 
Education for Police Officers strongly recommended the 
following standards relative to the recruitment of criminal 
justice faculty: 
Educational background, teaching ability, 
research, and commitment—rather than prior 
employment in a criminal justice agency should 
be the most important criteria of faculty 
selection in police education programs. Prior 
criminal justice employment should be neither a 
requirement nor a handicap for faculty 
selection. 
Faculty members in police education programs at 
any levels should be required to have completed 
at least two full years of post-graduate 
education. 
Historically, it was common practice at the community 
colleges to have department retirees from police agencies 
join most faculties as the logical first-group to 
inaugurate many new programs.41 Foster, Vaupel and 
Fabian all reported a significant number of active or 
former police practitioners teaching in the community 
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colleges on either a part-time or full-time basis. 
Dr. J. Price Foster, a nationally known and highly 
respected criminal justice educator and administrator, 
former Director of the Office of Criminal Justice Education 
and Training (L.E.A.A.) , and presently Dean of the College 
of Urban and Public Affairs at the University of Louisville 
in Kentucky, examined over 960 institutions of higher 
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learning which received LEEP funds. He found out that the 
"two-year college faculty could be characterized as 
predominantly baccalaureate or master level personnel, 
teaching part-time after having completed ten years in the 
field of criminal justice."4^ 
Culbertson advised the following when considering 
faculty appointments: 
First, ... as an instructor may find himself 
all too comfortable in a separate criminal 
justice program which has, in some colleges, 
functioned to resegregate inservice police 
officers from the collegiate community thereby 
minimizing the potential for varied social 
interaction and the development of a breadth of 
perspective. One of the major problems 
identified in research studies focusing on the 
police is social isolation and limited amounts 
of social interaction in the communities in 
which they work. It is questionable if 
isolation problems for the police can be 
resolved by individuals who themselves have been 
isolated from their communities, by years of 
participation in law enforcement, in much the 
same way police are today. 
Second , perhaps feeling somewhat uncomfortable 
with textbooks, most of which have been written 
by academicians, there is a tendency to tell it 
like it is," or more appropriately, to resort 
to personal experiences described by students as 
"war stories." A lack of understanding of the 
importance of theoretical and research aspects 
of criminal justice can function to severely 
limit the teacher's effectiveness in the 
classroom. 
Culbertson further added that since there is an 
emphasis on recruiting members of minority groups and 
women, one might ask how effective a former police 
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administrator can be as a teacher in transmitting values 
reflecting equality of opportunities when at one time the 
same police administrator was involved in a process which 
discriminated against members of minority groups and women. 
Goldstein presents a very perceptive and interesting 
observation regarding the relationships of practical 
courses, in-service students, and faculty members from 
different disciplines: 
In fairness it must be recognized that many 
police personnel prefer practical courses 
because they are easier and because they are 
usually taught by people who are sympathetic to 
the officers and share an understanding of the 
complex environment in which the police work. 
The biases that many academic personnel have 
toward police are serious barriers to effective 
communication in a classroom. 
Stinchcomb has developed a testable hypothesis 
regarding the utilization of part-time instructors and also 
regarding other important educational and academic critical 
issues: 
. . • associate programs that started with full time 
coordinators enjoyed the greatest likelihood of 
meeting later success in terms of continuing 
enrollment, quality curriculum, job placement, 
program/course expansion, and transfer relationship to 
universities. In addition, they likely had less 
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potential for duplication with police academies, 
internal academic hostilities, or inadequate or 
inappropriate usage of the part-time faculty.46 
Yankee, who studied 20 two-year colleges in Michigan, 
stresses that "Part-time faculty do not normally have an 
office on campus, nor do they meet with students other than 
through classroom contact. Furthermore, many part-time 
faculty having little experience in teaching in an academic 
setting, are not always knowledgeable regarding the 
totality of the curriculum, have little experience in 
academic advising, are usually very busy in their regular 
profession and generally do not have the necessary time, 
although they may want to, to devote to total institutional 
a n 
considerations or academic advising." 
Dr. Donald J. Newman, former Dean of the School of 
Criminal Justice of the State University of New York at 
Albany and a highly respected scholar, is known among many 
criminal justice educators to be against the inappropriate 
academic use of part-time faculty members. "Quality 
criminal justice programs cannot be developed by part-time 
practitioners. There may be some value from 
community-leader input into teaching but neither stage 
coverage nor overall planning can be delegated to 
„ 4 R 
non-resident faculty. 
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Other observations on this issue include the 
following: "Colleges should rely on a core of full-time 
faculty to staff their police education programs and should 
rely much less on part-time faculty;"49 "Part-time 
faculty appointments in police education programs should be 
limited to people with unique practical expertise;" 
"In no case should part-time faculty be employed for more 
than 25 percent of a program's annual credit hour 
production;" an over-reliance on part-time staffing 
"produces inadequate faculty participation in institutional 
governance and advisement and counseling of students;" 
finally, "There is evidence to conclude that a 'teaching 
method ' course should be established for all part-time 
faculty."50 
In the final analysis, what takes place in the 
classroom (and as a result of it) is the crucial 
determinant of the relevance and success of any 
educational experience. There is no adequate 
substitute for first hand knowledge of 
instructional dynamics, of tj^ interaction 
between student and teacher. 
Presently and predictable in the future, instruction 
is also the responsibility of recent graduate students who 
possess only a few years of actual field experience. 
Thus, a balance will begin to evolve, with field 
experience and recent graduate study still 
present, but within a differently weighted set 
of circumstances. The younger instructor may 
envision community college teaching as a first 
step in a career, rather than as a second 
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career; and it will be this rearranging of 
personnel strengths that is most likely to 
influence course objectives and actual content. 
It will also be the newer instructor who will be 
more inclined to make impact upon those quality 
issues that have been regarded as less critical 
during the fast growth era when faculty needed 
to respond to the most dramatically stated 
demands of law enforcement career field that had 
held higher education as a low priority for so 
According to Mahoney, The Quality of Police Education 
makes several important contributions to the field of 
criminal justice. One is that it cites reasons why 
community college police educators must become more active 
collectively as an academic segment: 
. . . the report can provide the incentive for 
community college police educators to act more 
strongly as a unit. The broad, negative, and 
biased brush stroke which was used to paint 
community college contributions to police higher 
education clearly indicates that, in spite of 
your numbers, you have not exerted your 
potential influence, you have not broadcast your 
achievement, and you have let a small number of 
university authorities dominate professional 
organizations, the national commissions which 
have generated police education policies over 
the past two decades (not the least of which is 
the Commission which oversaw the writing of the 
report), and the professional journals. The 
reports make our weaknesses in these areas 
apparent and serve an important function if it 
results in the more active participation of 
community college police educators in the range 
of professional activities noted here. The 
energy for this more active and organized role 
must come from the colleges themselves and from 
you who teach a^ administer local 
programs. ... 
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In summary, there are several major concerns regarding 
personnel issues and problems in criminal justice 
education, among them the unexpected increase of criminal 
justice programs which created an instant demand for 
instructors that could not be met. Also, the pressure from 
in-service students to appoint "their own kind" resulted in 
the appointment of personnel from police departments to 
teach criminal justice courses, which in many cases tended 
to limit the presentation of a theoretical perspective. 
Criminal justice programs should therefore rely much less 
on part-time faculty members, and when they do, these 
faculty members should be people with unique practical 
expertise. Finally, the community college police educators 
were exhorted to exert their potential influence and to 
make known their achievements. They should not allow a 
small number of university authorities dominate the 
professional organizations, the national commissions which 
have generated police education policies over the past 
twenty years, and the professional journals. 
Effectiveness 
An important critical issue in criminal justice 
education concerns the effectiveness of the education that 
both the pre-service and in-service students receive from 
the faculty. For example, will the pre-service student be 
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better prepared to meet the challenges found in his/her 
society? Will this same student maintain an acceptable 
pattern of behavior as he/she progresses in the criminal 
justice field? Will the in-service student be able to 
apply on his/her job the knowledge he/she has gained in the 
learning process? And if so, how well? 
The requirement of a high school diploma for entry 
into a police department occurred at a time when a 
relatively small proportion of the general population 
finished or even went beyond high school. Hence, adopting 
the minimum educational "standard served initially to 
maintain the high calibre of police recruits and 
officers."54 A change took place as larger proportions 
of the general population became high school graduates and 
a number of these graduates continued their education into 
higher levels. Meanwhile, police officials "stubbornly 
resisted upgrading their educational entrance requirements, 
with the result that police candidates were being drawn 
from the bottom of the educational barrel." Furthermore, 
"This de facto progressive lowering of recruitment 
standards led to a decline in the average quality of police 
officers . 
In 1973 the National Advisory Commission on Criminal 
Justice Standards and Goals, following recommendations of 
the President's Commission of 1967, "sought to speed up the 
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drive for college-educated officers." However, the 
President's Task Force on the Police (1967) was strongly 
criticized by Miller and Fry because it had favorably 
endorsed higher education for police officers: 
Education has been identified as an important 
determinant of professionalism throughout the 
occupational structure, and law enforcement 
personnel have increasingly been assessed from 
that perspective. The President's Task Force on 
Police (1967) took that point of view when 
framing its sweeping recommendations related to 
higher education for law enforcement personnel. 
Yet, that task force offered virtually no 
evidence to support its optimistic endorsement of 
the effects of education on law enforcement 
practitioners. And it professed little doubt 
that education might not pay off as planned or 
that education could become a source of cynicism, 
alienation, and outright hostility for some of 
the theoretical benefactors of this educational 
emphasis and resulting programs. 6 
In a similar response, Saunders observed in 1970 that the 
lack of consensus among educators and police as to the 
nature and objectives of law enforcement programs raised 
57 questions about their value and effectiveness. The 
President's Commission Task Force on Police noted that 
"there has been far too little analysis either by the 
police or by the colleges and universities of their 
C Q 
educational needs." 
Careful evaluation of existing programs is 
needed before criteria can be established for 
judging their adequacy. Unless such steps are 
taken, the continued growth of police degree 
programs may create an educational 
monstrosity.59 
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The Joint Commission on Correctional Manpower and 
Training also pointed out that the influence of the federal 
government in supporting training and educational standards 
is not always well received: 
There has been considerable controversy over the 
kind and level of formal training required of 
these employees who work primarily with 
individual offenders on these daily life 
situations (case managers, institutional 
counselors, parole officers, and probation 
officers). The prevailing standards, 
established largely by national professional 
organizations and encouraged by some federal 
agencies, are by no means universally accepted 
by correctional agencies. In fact, in the view 
of many observers, this disagreement has served 
to retard the growth of educational programs for 
the field of corrections. 0 
In order to effectively educate the corrections 
officers, the report and handbook entitled, Inroroving 
Corrections Personnel Through Community Colleges places 
emphasis "on the community and junior colleges as vehicles 
for the improvement of line personnel in corrections. . . 
improvements of educational programs. . * requires the 
joint involvement of agencies, professions, and 
institutions 
Making college work mandatory for the recruitment and 
promotions within both police and corrections has been a 
slow process. Between 1967 and 1973, only a handful of 
state, county and municipal law enforcement agencies 
required a college education as necessary preparation for 
6 2 policework employment. 
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The problem has never been expressed as strongly and 
as forthrightly as it was in England in 1962 when the Royal 
Commission on the Police expressed their concerns that the 
police, compared to other public services, were not 
securing a greater share of the better educated sections of 
the community, thus endangering the future leadership of 
the service. Police officials, in recruiting officers, are 
recruiting their future leadershipIn the States, 
there has been a mixed reaction to this issue: 
The nation's police chiefs are far from 
unanimous in their attitudes: some call 
explicitly for a general collegiate education; 
some argue for extended technical education 
which they tend to equate with campus-based 
training; others are doubtful, indifferent, or 
scornful of the whole idea of sending policemgij 
to college or seeking recruits on the campus. 
"One of the more controversial promotional criteria has 
been that of educational achievement. . . The IACP found 
that opponents of education are still in the majority; only 
10 percent of the departments surveyed grant extra credit 
for education and, where credit is given, it is 
minimal."65 
The International Association of Chiefs of Police 
(IACP), on the other hand, "has a strong support for highe- 
education, through its official pronouncements and its 
staff studies and was undoubtedly reported in 1970 to be 
6 6 
ahead of its membership." 
68 
Such support for college-educated police rests in the 
belief that higher education turns out better police 
officials, police services and police departments. It is 
assumed that college education will make those who become 
(and those who already are) police officers less cynical, 
prejudiced, punitive, authoritarian, hostile, and ready to 
resort to force and that it will result in higher job 
performance and fewer civilian complaints.67 (Refer to 
Table 3.) 
Egon Bittner addresses some of these points found in 
Table 3 when he proposes that the need for assiduous study 
be firmly associated with the occupation of policing. He 
urges the permanent abolishment of the idea—too prevalent 
in our society—that if one doesn't want to take the 
trouble to become something "worthwhile," one can always 
6 8 become a cop. 
Tenney, former Acting Dean, School of Criminal 
Justice, Northeastern University, Boston, succinctly and 
firmly addresses the usefulness of higher education for any 
system as the only vehicle capable of developing an 
understanding of the needs for change and the competence to 
bring it about. 
Senna believes that the "long-term effects of higher 
education in the field of criminal justice can only be 
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TABLE 3 
THE EFFECTS OF 
POLICE, POLICEWORK, 
COLLEGE EDUCATION ON 
AND THE POLICE OCCUPATION 
POSITIVE RESULTS NEGATIVE RESULTS 
College education is associ¬ 
ated with fewer civilian 
complaints against police, 
superior performance, and 
higher supervisor ratings. 
College education is associ 
ated with a high rate of 
job turnover, need for dom¬ 
inance, and heightened per¬ 
ception of danger related 
to daily assignments. 
Police administrators believe 
that college education 
identifies the best candidates 
for employment. 
More "professional" police 
departments stress aggres¬ 
sive patrol and high arrest 
rates. 
More educated officers were 
less likely to condone the use 
of force in dealing with citi¬ 
zens . 
Exposure to college does 
not make police students 
less authoritarian or less 
prejudiced . 
Exposure to college results in 
improved self-esteem and less 
punitive attitudes toward 
others. 
College education makes 
police officers more 
cynical than their less- 
educated peers . 
Police who graduate from 
college are less authoritarian 
that police who do not attend 
college. 
Police department college edu 
cation requirements are 
responsible for a lower crime 
rate, lower agency turnover, 
high morale, a reduction in 
disciplinary problems, the 
absence of citizen complaints 
and a police department that 
can operate both efficiently 
and effectively. 
In exercising discretion, 
officers in more "profes¬ 
sional" police departments 
opt for arrest and strict 
enforcement of the law more 
often than officers in less 
"professional" agencies. 
Education makes no differ¬ 
ence in police officer 
responsiveness to the com¬ 
munity . 
continued next page 
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TABLE 3 (continued) 
Many those police 
administrators are ambiva¬ 
lent, threatened by, or 
hostile toward higher educa¬ 
tion for their subordi¬ 
nates. They may actively 
discourage lower echelon 
police personnel from 
pursuing college education 
and fail to reward those 
who do. 
solution to the crime problem; 
are more likely to believe 
that probable cause require¬ 
ments in search and seizure do 
not reduce police effective¬ 
ness—that is, they are more 
protective of civil liberties; 
are more receptive to Supreme 
court decisions and apprecia¬ 
tive of our constitutional 
form of government; and are 
more willing to tolerate 
social protest and dissent. 
Police recruits with some 
college exposure respond to 
discretional situations by 
avoiding arrest more often 
than do recruits with only a 
high school background. 
More educated police officers 
are more likely to reject a 
'get tough' approach as the 
More highly educated police 
officers make more arrests. 
Source: Gerald D. Robin, Introduction to the Criminal. 
Justice System, ... . 1QQnl _ 
(New York; Harper and Row, Publishers, 1980), p. 
114. 
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guessed at, but at the least a more humane, intelligent and 
flexible system of justice, should result."70 
Ahern, who labels the police as a "closed fraternity," 
believes that only if the police gain independent knowledge 
and varying perspectives, will they become fully 
71 professional and able to serve their communities fairly. 
Robin's research on the issue of police in higher 
education leads him to conclude that the relevance of higher 
education to policing rests largely "upon an article of 
faith rather than proof beyond a reasonable doubt," and that 
though many benefits of higher education to policing cannot 
be verified, they are nonetheless real and that college 
education is expected to increase the police student's 
awareness of the complexities, responsibilities, and 
• 72 gravities of problems found in police function. 
Muir, who is professor of political science at the 
University of California, Berkeley, spent five years 
observing the intellectual and morale development of 
twenty—eight young policemen in "Laconia," a sizable 
American city, in the late 1960's and early 1970's. He 
found that college courses attracted policemen because they 
were helpful in preparing them for promotion within the 
department. In addition, college courses, as indicated in 
self-reports, increased verbal confidence, opened new 
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concepts end provided evaluation of a man's power to 
7 3 
communicate. 
On the other hand. Smith's and Ostrom's findings on 
the effects of education are only slightly encouraging and 
reported almost no support for the proposition that longer 
technical training will change police attitudes toward a 
more tolerant or "professional" direction and only weak 
support for the influence of college education on 
7 4 personnel. 
Spreen reports that a recent study conducted within 
the Los Angeles Police Department by a full-time academician 
in concert with a part-time educator-practitioner showed 
that in seven out of ten performance variables selected for 
the study, no significant differences were found; however, 
in the areas of promotions. favorable incident reports, and 
interpersonal relationships, business and police science 
majors demonstrated superiority over liberal arts majors in 
the rate of promotions and favorable incident reports, while 
police science majors' ratings on interpersonal relations 
7 5 
were clearly superior to those of liberal arts majors. 
Goldstein perceives the awarding of college credit for 
courses that are a part of traditional police training as an 
arrangement that not only does not contribute toward 
elevating the quality of service but also supports the 
arguments of those who question the propriety of requiring 
college education for police.76 Tenney observed 
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. • . that some doubts have been cast concerning 
the value of higher education (or even academy 
training) for that matter in changing and 
improving the criminal justice system. 
Commentators of no inconsiderable stature have 
expressed the opinion that the value of such 
education will be diluted or nullified 
altogether by the system itself. They argue 
that even the well-educated or well-trained 
individual must in order to survive either 
succumb to the pressures of the "real 
world"—the "locker room philosophy"—or quit 
the scene completely.77 
Robin has written that "many writers have concluded 
that whatever value, potential, or effects college exposure 
has in reducing prejudice and authoritarianism is negated by 
the overwhelming impact of the daily negative experiences 
and pressures of policework." (When a professor of 
criminology at Florida State University left the campus to 
become a full-time working policeman, he admitted: "I found 
that when I put on that blue suit, I can't be a 
scient is t. "7 8) 
In 1971 Philip Zimbardo, a professor of psychology at 
Stanford University, "conducted an unusual study of the 
behavioral psychological effects of being a prisoner or a 
prison guard, using college students to play these 
roles."80 Zimbardo subsequently discovered "... when 
college students were placed in the prison guard positions, 
their liberal attitudes toward humanity, equality, and 
impartiality did not accompany them into the prison." Thus, 
"... the predicted impact of college education on reducing 
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prejudice and authoritarianism has so far found little solid 
support." In fact, the most frequently cited research that 
concludes that college reduces authoritarianism81 has been 
criticized on methodological grounds by Weiner.82 
In summary, this section examines the question of 
effectiveness of the education that students receive from 
criminal justice programs, and whether or not having a 
college education should be a requirement for those employed 
in the criminal justice system. While opinions clearly 
differ, the research seems to indicate that taking courses 
in criminal justice are beneficial to those employed in the 
field in terms of promotions and in terms of being more 
effective on the job. 
Accreditation 
There are many definitions and explanations of the 
83 process and functions of accreditation. Dickey, for 
example, offers the following definition: 
Accreditation is a process by which schools are 
evaluated and recognized as having m|J specific 
standards of adequacy or excellence. 
In 1975, the Council on Postsecondary Accreditation (COPA) 
was established in order "to support, to coordinate, and to 
improve all non-governmental accrediting activities 
conducted at the postsecondary level in the United 
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States." COPA grants recognition to approved regional 
and professional agencies. It explains the function and 
process in the following manner: 
Accreditation denotes that there has been a 
third party examination and evaluation, usually 
by peers, through some mutually agreed-upon 
process in order to arrive at a quality 
determination of that which is being examined. 
The results of that assessment are then made 
publicly available as an indication to all 
interested parties of the quality that was 
perceived and attested to by disinterested 
parties. 
Essentially, there are two types of accreditation, 
"institutional" and "specialized" (or "programmatic"). 
Institutional accreditation is granted by one of the six 
regional accrediting associations in the nation. In 
Massachusetts this is the New England Association of 
Colleges and Schools. "Institutional" accreditation is 
directed exclusively at the evaluation of a total 
institution. There is no emphasis on a particular 
department or set of individual departments or disciplines. 
On the other hand, "specialized" accreditation authorities 
are national groups of educators (or educators and 
practitioners) who certify that "specialized college 
programs in their occupational field provide an adequate 
exposure to the major areas of knowledge used in that field 
as one aspect of preparation for performing the work of the 
occupation. n 8 8 
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In 1971, the U.S. Office of Education listed nine 
specific functions of accreditation. There were as follows: 
1. Certifying that an institution has met established 
standards; 
2. Assisting prospective students in identifying 
acceptable institutions; 
3. Assisting institutions in determining the 
acceptability of transfer credit; 
4. Helping to identify institutions and programs for 
investment of public and private funds; 
5. Protecting an institution against harmful internal 
and external pressures; 
6. Creating goals for self-improvement of weaker 
programs and stimulating a general raising of standard 
among educational institutions; 
7. Involving the faculty and staff comprehensively in 
institutional evaluation and planning; 
8. Establishing criteria for professional 
certification, licensure, and for upgrading courses 
offering such preparation; and 
9. Providing one basis for determining eligibility 
for federal assistance. 
It's only when one becomes familiar with accreditation 
that one starts to understand the complexities involved in 
the matter of accreditation.90 However, there is a 
tendency by the general public to take accreditation for 
granted, as something which has always existed for the 
"common good." 
The concept of "accreditation as an evaluative process 
is relatively new to higher education, dating back only to 
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the beginning of the century." The early interest 
demonstrated by the Carnegie Foundation for the Advancement 
of Teaching and the Foundation's support of Abraham 
study of medical education fostered accreditation 
in the professional fields. It arose in responses to the 
disorder which characterized the early growth and 
development of higher education, particularly the 
development of education for the professions. 
"Accreditation was a specific response to various 
pressures: to protect the consumers, to guarantee honest 
advertising, to assist in transfer of academic credits, and 
to aid in raising the quality of professional education." 
It has even been linked with improving the overall quality 
of life in the United States. "Some would make the point 
that the high quality medical service, high standards in 
general health care and excellence in engineering and 
architectural service, etc. are directly attributable to the 
rigors of self-policing and accreditation." 
Debates over accreditation have given rise to some of 
the stormiest controversies in higher education. In this 
regard, Selders quotes President F. 0. Pinkkam who said: 
[accreditation is] ... an elusive, nebulous, 
jellyfish term that means different things to 
the same people. In trying to bring 
representatives of various points of view 
together, it has been most difficult to mediate 
differences among people who do not agree on 
what it is on what they do not agree, and I 
might add on which they disagree violently. 
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emotionally, and dogmatically. No one, it 
seems, can be.,dispassionate about 
accrediting. 
Dr. Gorden E. Misner called for the specialized 
accreditation of criminal justice programs in a professional 
paper that he presented at the March 1975 Annual Meeting of 
the ACJS. Misner's rationale for such a recommendation is 
found in both the history of criminal justice's development, 
its status at that time, and in its future needs.^ 
Misner concluded that although the growth of criminal 
justice education had been much more meteoric than other 
fields of academic study, it faced many of the same problems 
the other professional and career oriented fields have 
faced . 
Concerns about higher education in criminal justice 
gave rise to reports and resolutions and in turn, to the 
development of accreditation standards and bodies. The 1973 
report of the National Advisory Commission on Criminal 
Justice Standards and Goals "gave evidence of the need to 
effect qualitative reforms within criminal justice 
education".^ The education and training section of the 
International Association of Chiefs of Police passed a 
resolution calling for quality control in law 
enforcement-related education programs. Both the concerns 
of the above mentioned 1973 report and of the chiefs ' 
association were shared by members of the ACJS "who, by late 
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1974, had formed the nucleus of a working group focused on 
the development of the standards for criminal justice 
education." The early efforts of this group were formally 
recognized at the meeting of the ACJS by the establishment 
of the Academy's Accreditation and Standards Committee in 
March of 1975. At that time, this committee presented a 
resolution to the ACJS members asking for authority to 
develop accreditation standards and to seek recognition from 
the Council on Postsecondary Accreditation (COPA) as the 
official accrediting body for criminal justice 
94 
education. The recommendation was overwhelmingly 
approved. The Accreditation and Standards Committee began 
studying the accreditation criteria of other COPA recognized 
accrediting agencies. "In Dallas, Texas, at the annual 
meeting of the ACJS in March 1976, the committee reported 
back to the membership with its proposed standards for 
criminal justice programs." With one dissenting vote out of 
over two hundred, the members voted to accept the standards. 
"After development and publication of the 
Accreditation Guidelines in late 1976, a major problem 
arose: a number of criminal justice programs defining 
themselves as nontraditional attacked the criteria on the 
ground that they were unresponsive to their particular kinds 
of delivery system." As a result of this problem, a formal 
action was taken at the August 1979 semiannual executive 
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board meeting of the ACJS to deactivate this Committee and 
to have the Accreditation Committee (the word "Standards" 
was dropped) "take charge of setting standards for 
nontrad itional education." 
Meanwhile, in April 1978, the president of the ACJS 
appointed the first Criminal Justice Accreditation Council 
(CJAC) in accordance with the procedural document previously 
developed by the Accreditation Committee. A diversity of 
interests was represented on the council, which included a 
member of the American Society of Criminology. The efforts 
of the Accreditation Council ended in 1981. At the annual 
meeting of the ACJS in Philadelphia, on March 13, 1981, 
Second Vice-President Dr. Gilbert Bruns reported to the 
membership on his examination of the status of the 
accreditation effort. Dr. Bruns reported that under the 
pilot program of accreditation, seven programs had gone 
through the entire process, with five of these receiving 
accreditation.^ It seemed to him that the accreditation 
effort could not become self-funding and that it would be 
impossible to continue without a source of substantial 
outside funding. "No single institution could be asked to 
provide the level of support needed, even if a volunteer 
executive director could be found." Dr. Bruns noted that no 
one could have predicted, the lack of support from the 
Council on Post Secondary Accreditation or the controversies 
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surrounding the Council itself. Nor was "it possible to 
have assessed the impact of the lack of support from the 
American Society of Criminology." Bruns also reported the 
ACJS Executive Board was not to provide further financial 
support to accreditation except for the money necessary to 
refund the initial fees of those institutions which had paid 
them. No other action was to be taken until the final 
report of the Joint Commission on Criminology and Criminal 
Justice Education and Standards was to be issued. This 
Commission was formed in 1977 after OCJET had given a 
one-year grant of $175,000 to ACJS with the understanding 
that ACJS would work together with the American Society of 
Criminology in a cooperative effort for the purpose of 
conducting several projects and workshops which would then 
lead into the development of minimum standards for 
postsecondary education in criminal justice and 
criminology. Minimum standards were developed and published 
in their final form in 1984. 
Bruns mentioned the positive effects of the 
development and dissemination of the accreditation and 
self-study guidelines, and noted that this was an 
opportunity to recognize the burden ACJS has placed on 
itself in the effort to improve criminal justice programs. 
In 1981, Dr. Larry T. Hoover reported that the ACJS 
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accreditation effort was an unquestionable success. 
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Following are some of his personal observations on the 
matter. 
1. Since the publication of the guidelines in 
1977, innumerable institutions have modified and 
increased the resources allocated to criminal 
justice departments in order to meet the minimum 
standards. 
2. ... the guidelines have engendered a more 
subtle but nevertheless important atmosphere of 
positive qualitative change. 
3. ... the preponderance of change generated 
by the accreditation effort occurred through 
informal internal institutional initiative 
rather than formal comprehensive self-study and 
accreditation review. 
4. Program directors have related to us 
personally again and again that new resources 
have been allocated to criminal justice merely 
because of publications of the guidelines as 
minimum recommended standards in this field. 
5. ... enormous impact has been realized in 
terms of voluntary institutional compliance 
although these institutions have not necessarily 
requested formal comprehensive accreditation 
review. 
In addition to these observations Dr. Hoover points out that 
the demise of the federally funded LEEP eliminated many 
programs of inadequate quality which existed solely for 
financial reasons. "To the extent that elimination of truly 
inadequate programs was an objective of initiating the 
accreditation effort, that reason has been largely 
removed." Mainly because of the cost factor to both the 
ACJS and to the institution that is going to have its 
program go through a full accreditation process. Dr. Hoover 
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advocates a less elaborate process, such as maintenance of 
the "Accreditation Guidelines" and comprehensive but 
informal voluntary peer review of individual criminal 
justice programs. 
In summary, there is a substantial amount of 
supportive evidence regarding the benefits received by 
criminal justice programs from following the Academy of 
Criminal Justice Sciences' specialized accreditation 
guidelines. Even though the accreditation effort never 
linked either a formal or informal tie with the Council on 
Postsecondary Accreditation, numerous institutions reported 
that the resources assigned to criminal justice programs 
increased in order to comply with accreditation guidelines. 
In addition, the willingness of many institutions to apply 
the accreditation guidelines has caused a significant 
improvement in the quality of their criminal justice 
programs. 
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CHAPTER III 
METHODOLOGY 
Introduction 
Information on the criminal justice programs of the 
community colleges of Massachusetts was developed from 
interviews with educators, to determine the extent to which 
these programs complied with the minimum "Accreditation 
Guidelines" suggested by the Academy of Criminal Justice 
Sciences. Specifically, the guidelines fall under the 
following major categories: (1) Program Objectives, (2) 
Administrative Identity, (3) Curriculum, (4) Student 
Services, (5) Faculty Qualifications, (6) Faculty 
Development, (7) Faculty Utilization, (8) Learning 
Resources, (9) Financial Resources, and (10) Supportive 
Resources. In addition, data was collected from a series 
of six questions about the practitioners' perception of the 
effectiveness of the programs. 
Desion 
Data was collected in two steps: (1) the gathering of 
information from educators using the "Interview Schedule"; 
(2) the gathering of information from selected 
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administrative criminal justice practitioners using the 
"Six Question Interview Schedule." In order to prepare the 
"Interview Schedule," ten major categories from the 
"Accreditation Guidelines for Post-Secondary Criminal 
Justice Education Programs" developed by the Academy of 
Criminal Justice Sciences were prioritized in order of 
importance. A group of individuals, consisting of three 
criminal justice administrators, three adjunct criminal 
justice faculty members, and three criminal justice 
students, were contacted to decide the prioritization. 
Next, a form (Instrument One, Appendix B) listing the ten 
major categories as given in the guidelines, accompanied 
with instructions, was mailed to the nine persons. The 
results of prioritization of these ten major categories by 
those nine individuals are indicated in Appendix C. 
The criteria of the minimum "Accreditation Guidelines" 
had to be put in question form so that these questions 
could be used in the interviews. Therefore, it was 
necessary to have carefully designed questions pertaining 
to the ten major categories included in the guidelines. 
The outcome of this process was the "Interview Schedule" 
(Instrument Two, Appendix D) which was evaluated by the 
same nine persons. They were instructed to assign a value 
from 1 to 5 (=little importance, 5=high importance) to each 
of the questions found under all of the ten major 
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categories. In a cover letter (Appendix D) that 
accompanied this schedule, the nine individuals were 
advised that they could make any evaluative comments on the 
total Interview Schedule" or on any specific questions. 
For purposes of confidentiality each criminal justice 
degree program (Refer to Appendices E to P for the 
Curriculum and Criminal Justice Course descriptions of each 
of the programs) was randomly assigned a letter from "A" to 
"L." After responses were received from the nine 
individuals, each question was weighed and any question 
that received a value from 3.00 to 5.00 was utilized in 
this study. These values have been indicated on the lines 
opposite the numbered questions found in Instrument Two 
(Appendix D). 
For the purpose of determining how each individual 
criminal justice degree program rates, overall points were 
assigned in the following manner: 
Major Category 
Number of 
Questions 
Point(s) Assigned 
to Each Question 
(1) Program Objective 
(2) Administrative Identity 
(3) Curriculum 
(4) Student Services 
(5) Faculty Qualifications 
(6) Faculty Development 
(7) Faculty Utilization 
(8) Learning Resources 
(9) Financial Resources 
(10) Supportive Resources 
5 
4 
27 
6 
5 
6 
2 
7 
6 
5 
10 
7 
9 
1 
8 
2 
4 
5 
6 
3 
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The number of points from highest to lowest depended upon 
the "Results of the Prioritization of the Main Headings of 
the Guidelines" (Appendix C) . The total possible points is 
473.00. A five-level scale was developed as follows: 
421.30-473.00 Superior Program. according to the 
"Accreditation 
Guidelines" 
374.29-421.29 Most Acceptable Program. according to the 
"Accreditation 
Guidelines" 
327.28-374.28 Acceptable Program. according to the 
"Accreditation 
Gu idelines" 
280.27-327.27 Barely Acceptable Program, according to the 
"Accreditation 
Gu idelines" 
000.00-280.26 Unacceptable Program. according to the 
"Accreditation 
Gu idelines" 
To determine if a criminal justice program (A-L) in a 
particular major category of the "Accreditation Guidelines" 
is unacceptable, each individual program is assigned a 
percentage value of the total possible score for the major 
category it represents. For example, "Curriculum" 
represents 243 points out of a maximum of 473 points or 
51.4% of the total maximum possible score. The 
unacceptable level in the total possible score is 280.26. 
Therefore, any unacceptable scores in a single major 
category would have to be the percent that the major 
category contributes to the total score times the 
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unacceptable level. In the case of "Curriculum" it would 
be 51.4% of 280.26 or 144.05. Now, any program in the 
"Curriculum" category or the mean of the "Curriculum" 
category can be referenced to the unacceptable level of 
144.05. Any program with a score lower than 144.05 in the 
Curriculum" category can be considered unacceptable. 
Also, any major category with a mean score lower than 
percentage of total score times 280.26 can be considered 
unacceptable. 
This study concerned itself not only with criminal 
justice degree programs in the "academic world," but also 
with the perception of this education in the so-called 
"real world." For this purpose, an interview schedule 
(Instrument Three, Appendix Q) consisting of six questions 
was developed. It was tested with a criminal justice 
practitioner administrator. 
This is a qualitative study employing an analytical 
descriptive method of investigation. This whole project 
is, in effect, a "probe," and therefore an interview is the 
most appropriate method for conducting such a study. It 
must, however, be pointed out that there were limitations 
to this methodology—namely, that those who participated in 
the study may not have been totally objective about their 
programs and that the researcher of this study had to 
interpret the data from the perspective of the individual 
participants. 
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Subjects From Education 
The twelve heads of the criminal justice degree 
programs who participated in this research were housed in 
the day division of the community colleges in Massachusetts 
(Refer to TABLE 4A for the names and locations of these 
community colleges and the job titles and department 
designations) . In order to develop accurate data on the 
criminal justice degree programs in the Massachusetts 
community colleges, fifty percent of the criminal justice 
faculty members (including all full-time members) of each 
college that were visited were asked to participate in this 
study (Refer to TABLE 4A for the ten full-time faculty 
members interviewed and also for the nine part-time faculty 
members interviewed). These individuals were asked 
appropriate questions, e.g., only the numbered questions 
that are circled in the "Interview Schedule." The few 
questions that were not asked of the faculty were questions 
that were not applicable to them or questions that were 
best answered by the administrative head of the program. 
(Refer to Appendix R for the sample letter requesting an 
interview.) 
Subjects From the Field 
Furthermore, one administrative criminal justice 
practitioner from each region where a Massachusetts 
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TABLE 4A 
CRIMINAL JUSTICE LAW ENFORCEMENT DEGREE PROGRAMS (12) 
OF MASSACHUSETTS COMMUNITY COLLEGES (11) STUDIED AND 
EDUCATIONAL STUDY PARTICIPANTS (31) 
Name and Location Program or 
of College Division Head 
Interviewed 
Number of 
Full-Time 
Faculty 
Interviewed 
Number of 
Part-Time 
Faculty 
Interviewed 
Bristol Community 
College, Fall 
River 02720 
Chairperson 
Department of 
Criminal 
Justice 
_ ****2 
Bunker Hill 
Community College 
Charlestown 02129 
Chairperson 
Criminal 
Justice Program 
2 
Cape Cod 
Community College 
West Barnstable 
02668 
Program 
Chairperson 
Criminal 
Justice Program 
2 
Greenfield 
Community College 
Greenfield 01301 
Co-ordinator 
Criminal 
Justice Program 
1 
Massachusetts Bay 
Community College 
Wellesley Hill 
02181 
Co-ordinator 
Law Enforcement 
Program 
2 
Massasoit 
Community College 
Brockton 02402 
Co-ordinator 
Department of 
Criminal 
Justice 
1 1 
Middlesex 
Community College 
Bedford 01730 
*Co-ordinator 
Criminal 
Justice/Law 
Enforcement 
Program 
2 
continued next page 
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Name and Location 
TABLE 4A (Continued) 
Proa ram or Nmnhor r»-p Number of 
Part-Time of Colleae Division Head Full-Time 
Interviewed Faculty Faculty 
Interviewed Interviewed 
Mt. Wachusetts ♦♦Division 2 
Community College Chairperson 
Gardner 01440 Social Science 
North Shore ***Co-ordinator 
Community College of Corrections; 
Beverly 01915 ***Co-ordinator 1 
Northern Essex 
of Law 
Enforcement 
♦Co-ordinator 2 
Community College of Criminal 
Haverhill 01830 Justice Program 
Springfield Department 1 
Community College Chairperson, Law 
Springfield 01101 Enforcement/ 
Criminal Justice 
Program 
♦part-time position 
**this program no longer has a department head 
***two different program heads 
****one of them is also a part-time assistant to the 
chairperson 
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community college was visited was asked to participate in 
this study. These practitioners were selected on the basis 
of their administrative positions and their recommendatory 
powers to hire and/or appoint graduates from criminal 
justice degree programs to entry-level positions in their 
respective organizations (Refer to TABLE 4B for the job 
positions, departments, and jurisdictions of these 
practitioners) . Each practitioner was randomly assigned a 
number from 1 to 11 for purposes of confidentiality so that 
individual practitioners will not be identified with a 
direct answer to any of the six questions found in the 
Instrument Three (Appendix Q). A letter of thanks 
(Appendix S) was sent to each of the participants of this 
study. 
Procedure 
Each person was contacted by telephone and was asked 
if he or she was willing to participate in the study. A 
date, time and place for the interview session(s) was set 
up with those people who agreed to participate. 
Each interview began with the researcher introducing 
himself to the participant and explaining the purpose of 
the study he was conducting. Next, the topics on the 
Interview Schedule were introduced. With the express 
permission of each respondent, the interviews with the 
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TABLE 4B 
STUDY PARTICIPANTS BY POSITION, DEPARTMENT, AND 
JURISDICTION: 
ADMINISTRATIVE CRIMINAL JUSTICE PRACTITIONERS (11) 
POSITION DEPARTMENT JURISDICTION 
Chief of Police Amherst Police 
Director Department of Public 
Safety 
Deputy Chief 
of Police 
Chief of Police 
Chief of Police 
Chief of Police 
Chief of Police 
City Marshall 
Chief of Police 
Chief of Police 
(Acting) 
Chief of Police 
Barnstable Police 
Bedford Police 
Brockton Police 
Fall River Police 
Fitchburg Police 
Newburyport Police 
Sherborn Police 
Somerville Police 
Springfield Police 
Amherst, Massaschusetts 
01002 
University of 
Massachusetts 
Amherst, Massachusetts 
01003 
Hyannis, Massachusetts 
02601 
Bedford, Massachusetts 
01730 
Brockton, Massachusetts 
02402 
Fall River, 
Massachusetts 02722 
Fitchburg, 
Massachusetts 01420 
Newburyport, 
Massachusetts 01950 
Sherborn, Massachusetts 
01770 
Somerville, 
Massachusetts 02143 
Springfield, 
Massachusetts 01103 
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educators were all taped. However, the interviews of the 
eleven practitioners were not taped because the interview 
schedule consisted of only six questions. The length of 
the interviews with each of the heads of the degree program 
ranged from two hours to two and one-half hours. For the 
other educators, the length ranged anywhere from one hour 
to one and one-half hour. The interviews with the 
practitioners lasted anywhere from one hour to two hours. 
The anonymity of all respondents was assured. (Refer to 
Appendix T for the sample of the "Check-List of Documents" 
utilized in this study.) 
Summary 
In summary, this research project was designed in 
order to collect data on the criminal justice programs of 
the community colleges of Massachusetts. This data was 
used to determine the extent to which these programs 
complied with the national minimum "Accreditation 
Guidelines" developed by the Academy of Criminal Justice 
Sciences. Nine individuals prioritized from the most 
important to the least important the ten major categories 
of the "Accreditation Guidelines." The minimum guidelines 
found under each of these major categories were developed 
into an appropriate format for the Interview Schedule. The 
same nine individuals assigned a value from 1 to 5 
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importance, 5 = high importance) to each of the 
questions found under all of the major categories. After 
the responses were received from the nine individuals, each 
question that received a value from 3.00 to 5.00 was 
utilized in this study. The Interview Schedule mentioned 
above was used to interview the heads of the criminal 
justice programs. In addition, the numered questions that 
were circled in the interview schdule were used to 
interview the criminal justice faculty members of each of 
the twelve programs. 
To determine how each individual criminal justice 
degree program rated, points were assigned to each of the 
major categories. The number of points from highest to 
lowest (10 to 1) depended upon the results of the 
prioritization of the major categories. Moreover, a 
five-level scale was developed ranging from "Superior 
Program" to "Unacceptable Program." 
Finally, this study also concerned itself with how the 
criminal justice degree programs were perceived in the 
so-called "real world." To determine this, the 
"Six-Question Interview Schedule" was developed and 
pretested with a criminal justice practitioner 
administrator . 
CHAPTER IV 
DATA PRESENTATION 
AND 
ANALYSIS 
This chapter presents data and describes the analysis 
^ktained through a combination of quantitative and 
qualitative research methods. It consists of two 
sections. The first section includes the responses made in 
interviews with thirty-one criminal justice educators from 
eleven out of the fifteen community colleges of 
Massachusetts that have criminal justice degree programs in 
the day division. There is a discussion of the high and 
low mean scores for each group of questions. 
In accordance with known general standards of 
research, the researcher was not permitted to include his 
own community college, which does have a criminal justice 
program. The remaining three community colleges were 
omitted because they do not have a criminal justice program 
in their day division. 
The second set of data includes comprehensive 
responses made during interviews with eleven selected 
administrative criminal justice practitioners. These 
responses were given in answer to the six questions 
developed in order to determine the relevance and 
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importance to the preparation of employees with an 
associate of science degree in criminal justice from a 
Massachusetts community college. The practitioners were 
selected on the basis of their administrative positions and 
their recommendatory powers in hiring and/or appointing 
graduates from criminal justice degree programs to 
entry-level positions in their respective organizations. 
At least one practitioner from each region where a 
Massachusetts community college was visited was asked to 
participate in this interview. 
Program Objectives 
In,examining program objectives, the following five 
questions were asked: 
#1. What is the program statement of purpose (goals)? 
#2. What are the objectives of your program? 
#3. As far as you know, were the objectives of the 
program approved by both the program faculty and 
the governance of the community college? 
#4. Is the program statement of purpose published in 
the college catalog? Is there a special brochure 
on your program? 
#5. How are the objectives of your program being 
fulfilled? 
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The highest score for each of these questions was ten 
points, and the highest score for all of them was fifty 
points. (See Appendix U for excerpts of specific responses 
to questions #1 and #2.) 
In Table 5, the response to each question was coded by 
using a scale from 0 to 10, ten indicating complete 
adherence to the minimum "Accreditation Guidelines," and 
zero indicating no adherence. The row mean scores were a 
measure of how closely criminal justice programs adhered to 
Accreditation Guidelines" with respect to the five 
questions, and the column mean scores measured how all the 
programs adhered to "Accreditation Guidelines" with respect 
to each of the five questions. 
The row means scores ranged from 6.10 to 9.80; eight 
of those scores were above nine and two were below seven. 
The two scores below seven (Programs C and I) demonstrated 
the most variability with respect to the questions and 
indicated an inconsistent pattern of meeting the 
"Accreditation Guidelines" for those particular questions. 
The reason for the low mean for Program C was that it did 
not have any program objectives and therefore received zero 
points. Program I received a low mean score because it did 
not have a published statement of purpose and therefore 
received zero points for that item. 
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TABLE 5 
SCORES GIVEN TO THE RESPONSES ON THE FIVE QUESTIONS OF 
THE MAJOR CATEGORY, PROGRAM OBJECTIVES, FOR THE 
TWELVE CRIMINAL JUSTICE PROGRAMS. 
Criminal Justice 
Programs (12) Q//1 
Average 
Q//2 
Response* 
0//3 Q#4 Q//5 Sum Mean S.D. 
A 10.00 10.00 10.00 10.00 9.00 49.00 9.80 0.40 
B 10.00 10.00 10.00 10.00 7.00 47.00 9.40 1.20 
C 10.00 0.00 10.00 7.50 7.00 34.50 6.90 3.67 
D 8.75 8.00 10.00 10.00 10.00 46.75 9.35 0.83 
E 10.00 10.00 10.00 10.00 8.00 48.00 9.60 0.80 
F 10.00 6.00 10.00 7.50 9.00 42.50 8.50 1.55 
G 8.75 8.00 10.00 10.00 9.00 45.75 9.15 0.77 
H 8.75 8.00 10.00 10.00 10.00 46.75 9.35 0.83 
I 7.50 6.00 10.00 0.00 7.00 30.50 6.10 3.32 
J 10.00 6.00 10.00 10.00 8.50 44.50 9.80 1.56 
K 8.75 8.00 10.00 10.00 9.00 45.75 9.15 0.77 
L 8.75 8.00 10.00 10.00 9.00 45.75 9.15 0.77 
Total 111.25 88.00 120.00 105.00 102.50 
Mean 9.27 7.33 10.00 8.75 8.54 
S.D. 
Total 
Grand Mean 
0.80 2.62 0.00 2.80 1.03 
105.35 
8.77 
*Each score represents the average response to the question 
for the group of people (from one to three) responding to 
that question from the particular criminal justice programs 
(A-L) . Each question had a maximum of ten points and a 
minimum of zero points, with ten points indicating complete 
adherence to "Accreditation Guidelines," and zero points 
indicating no adherence. 
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The column mean scores were more uniform: one score 
was 8.54, three were above 8.54, and the remaining score 
was not far below (7.33). Questions three and one had 
total mean scores of 10 and 9.27 respectively. The 
responses to question three indicated that the objectives 
for each of the twelve criminal justice programs were 
approved by both their respective program faculty and the 
governance of the community college. Question one received 
high scores because most of the programs did very well in 
providing a statement of purpose (goal). Thus, the 
criminal justice programs examined adhered closely to 
Accreditation Guidelines" for these two questions. 
Questions two, four, and five received lower scores (7.33, 
8.75, 8.54) since they adhered less closely to 
"Accreditation Guidelines." 
Of these, question two received the lowest mean. This 
was due to the following reasons: (1) one program received 
no points for not having objectives; (2) five programs each 
lost two points for not having written program objectives; 
(3) three programs each lost two points for not having 
written program objectives and lost two additional points 
for not having clearly defined program objectives as was 
reported during the field interviews. 
Generally, the criminal justice programs surveyed were 
found to be consistent with "Program Objectives" as set 
forth in the "Accreditation Guidelines." 
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Administrative Identify 
In examining administrative identity; the first three 
questions were not asked because of a low point count of 
less than three; the following four questions were asked; 
#4: Are you primarily responsible for the 
administration and direction of the program? 
#5; Is there an official, written job description for 
the program head? (Do you have a copy?) Is it 
found in the faculty handbook and college 
catalog? 
#6; Are your administrative duties (and of your 
administrative assistant, if any) generally known 
to the faculty, staff, and criminal justice 
students? 
#7: How often do you involve program faculty when 
making policies for the program? 
The highest score for each of these questions was 
seven points, and the highest score for all of them was 
twenty-eight points. 
In Table 6, the response to each question was coded by 
using a scale from 0 to 7, seven indicating complete 
adherence to the "Accreditation Guidelines," and zero 
indicating no adherence. The row means scores measured how 
closely each criminal justice program adhered to 
"Accreditation Guidelines" with respect to the four 
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TABLE 6 
SCORES GIVEN TO THE RESPONSES ON THE FOUR QUESTIONS OF 
THE MAJOR CATEGORY , ADMINISTRATIVE IDENTITY, FOR THE 
TWELVE CRIMINAL JUSTICE PROGRAMS. 
Criminal Justice Program Head Respons e* 
Programs (12) Q/M Q//5 Q//6 Q//7 Sum Mean S.D. 
A 7.00 7.00 4.66 7.00 25.66 6.42 1.01 
B 0.00 7.00 7.00 2.00 16.00 4.00 3.08 
C 7.00 7.00 4.66 5.00 23.66 5.92 1.09 
D 7.00 7.00 7.00 5.00 26.00 6.50 0.87 
E 7.00 7.00 7.00 2.00 23.00 5.75 2.17 
F 0.00 7.00 7.00 2.00 16.00 4.00 3.08 
G 7.00 7.00 7.00 7.00 28.00 7.00 0.00 
H 7.00 7.00 7.00 7.00 28.00 7.00 0.00 
I 7.00 7.00 7.00 7.00 28.00 7.00 0.00 
J 7.00 7.00 7.00 7.00 28.00 7.00 0.00 
K 7.00 7.00 7.00 7.00 28.00 7.00 0.00 
L 7.00 7.00 7.00 5.00 26.00 6.50 0.87 
Total 
Mean 
70.00 
5.83 
84.00 
7.00 
79.32 
6.61 
63.00 
5.25 
S.D. 2.61 0.00 0.87 2.05 
Total 79.09 
Grand Mean 6.17 
*Each score represents the response to the question by a 
program head of one of the criminal justice programs 
(A-L) . Each question had a maximum of seven points and a 
minimum of zero points, with seven points indicating 
complete adherence to "Accreditation Guidelines," and zero 
points indicating no adherence. 
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questions, and the column mean scores measured how all the 
programs adhered to "Accreditation Guidelines" with respect 
to each of the four questions. 
The row means ranged from 4 to 7, with nine scores 
above 5.9, and three below 5.9. The three scores below 5.9 
(Programs B, E, F) demonstrated the most variability with 
respect to the questions and indicated an inconsistent 
pattern of meeting the "Accreditation Guidelines" for these 
particular questions. The main reason for the low means 
for Programs B, E, and F was that the three program heads 
indicated in response to question seven that they involved 
the program faculty "once in a while" when making policies 
for the program. This response received two points out of 
a possible seven points. Programs G, H, I, and K all 
received perfect scores for the four questions. 
In terms of the column means, ten of the programs 
received a perfect score for question four because those 
program heads responded that they are "on a full-time basis 
primarily responsible for the administration and direction 
of the programs." As for the remaining two programs (B and 
F) , each college appointed a part-time program head/adjunct 
instructor. It should be noted that the "Accreditation 
Guidelines" state that "the. . . program which operates 
with the administrative head of the program holding only 
part-time or adjunct or administrative rank in criminal 
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justice will not be accredited." The guidelines also state 
that "It is essential for the proper development of the 
program that a full-time faculty member or administrator be 
in control of the day-to-day operations, policy formulation 
and directions." However, in spite of the fact that 
Programs B and F would not be accredited on this basis 
alone, this study included these two programs. It 
evaluated the two programs according to their adherence to 
the Accreditation Guidelines" as described on the 
five-level scale. 
All of the programs received a perfect score for 
question five. The nine full-time program heads had their 
job descriptions generally defined in both "section 20.05 
Department Chairperson/Curriculum Co-ordinator (Work 
Area)," and "section 20.06 Department 
Chairperson/Curriculum Co-ordinator (Program)," located in 
the "Agreement Between The Massachusetts Board of Regional 
Community Colleges and the Massachusetts College 
Council/Massachusetts Teachers Association (from July 1, 
1980 through June 30, 1983)." During the field interviews, 
the responses received by this researcher from several 
program heads indicated that they didn't have a good 
working knowledge of sections 20.5 and 20.6 of this 
agreement Furthermore, the program head who was also a 
division chairperson had a college job description for the 
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latter position which encompassed the former job position. 
The two remaining program heads, who were both hired on a 
part-time basis, each had a job description from their 
college (Refer to Appendix V for an example of one of these 
job descriptions). 
For questions six, all of the program heads responded 
"yes" with respect to faculty and staff, and ten of them 
responded "yes" with respect to criminal justice students. 
One of the two program heads who responded "no" to criminal 
justice students felt that "students do not know what we 
have to do." The second person, who is on a higher 
organizational level (division chairperson) than the eleven 
other program heads, did not come into contact with 
criminal justice students on a day-to-day basis, but his 
two full-time criminal justice faculty members—one of them 
a former program head of the criminal justice program—did 
deal with students on a daily basis. In addition, the 
division chairperson handled problems and questions of 
students that could not be resolved or answered by either 
of the two full-time faculty members. The "Accreditation 
Guidelines" are very clear in declaring that "the 
administrative head of the criminal justice program. . . 
should be well defined and known to the faculty, staff and 
students" as effective communication is paramount to the 
successful operation of the program." 
114 
For question seven, six of the programs (A, G, H, I, 
J, K) "always" involved program faculty members when making 
policies while three programs (B, E. F) did it "most of the 
time," and the remaining three programs (C, D, L) did it 
"once in a while." 
Generally, the criminal justice programs surveyed were 
found to be consistent with "Administrative Identity" as 
set forth by the "Accreditation Guidelines." 
Curriculum 
In examining curriculum, the following twenty-seven 
questions were asked: 
#1: Are your CRJ students required to pass a 
sociology course(s)? 
#2: Do your CRJ students tend to complete a 
non-required sociology course(s)? 
#3: Are your CRJ students required to pass a 
psychology course(s)? 
#4: Do your CRJ students tend to complete a 
non-required psychology course(s)? 
#5: Are your CRJ students required to pass a 
jurisprudence course(s)? 
#6: Do your CRJ students tend to complete a 
non-required jurisprudence course(s)? 
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#7: Are your CRJ students required to pass a 
course(s) which focuses upon the social problems 
of crime and delinquency and methods of managing 
these problems for the social good? 
#8: Do your CRJ students tend to complete a 
non—required course(s) which focuses upon the 
social problems of crime and delinquency and upon 
methods of managing these problems for the social 
good? 
#9: Are your CRJ students required to pass a physical 
science course(s)? 
#13: Are your CRJ students required to pass a 
course(s) that addresses cultural norms, 
traditions, and value systems and social 
responses to problem-solving? 
#14: Do your students tend to complete a non-required 
course(s) which addresses cultural norms, 
traditions, and value systems and social 
responses to problem-solving? 
#15: In the designing of your present program, were 
the following individuals involved in the 
process?: full-time CRJ faculty; part-time CRJ 
faculty; full-time and/or part-time non-CRJ 
faculty; academic dean; CRJ students; CRJ agency 
personnel? 
116 
#16: Do you have a formalized process for periodic 
review of the Program? If no, do you have an 
informalized process for periodic review? If you 
have either a formalized or an informalized 
process, do you involve the following people?: 
full-time CRJ faculty; part-time CRJ faculty; 
fu^-l~time and/or part-time CRJ faculty; academic 
dean; CRJ students; CRJ agency personnel? 
#17: Basically how does your formalized or 
informalized process of periodic review of your 
program work? 
#18: In the designing of the curriculum, were the 
social goals and their relationship to 
governmental policies recognized? 
#19: If your curriculum was reviewed, were the social 
goals and their relationship to governmental 
policies recognized? 
#20: How is your curriculum consistent with your 
institutional goals? 
#21: How is your curriculum consistent with your 
program statement of purpose? 
#22: How is your curriculum consistent with specific 
program objectives? 
#23: Describe the rationale for the current design of 
the curriculum? 
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#24: Have there been any regional attempts to develop 
agreements on common core curricula, on the 
transferability, or on standardization of 
courses? 
#25: Are there any institutions within your region 
with which any formal articulation (transfer) 
agreements exist? 
#26: In comparing the number of credits that must be 
completed in the major field (criminal justice) 
to the other non-major credits, do you believe 
your curriculum to be underspecialized, 
consisting of the right number of credits, or 
overspecialized? 
#27: Are all of your criminal justice courses of an 
educational type which are designed to develop 
logical, analytical or cognitive skills—or to 
develop the reasoning capabilities of the 
student—and not of a training type? 
#28: Does your program grant academic credit for 
agency training? 
#31: Is the teaching of the full-time criminal justice 
faculty members evaluated? 
#32: Is the teaching of part-time criminal justice 
faculty evaluated? 
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The highest score for each of these questions was nine 
points, and the highest score for all of them was 243 
points. 
In Table 7, the response to each question was coded by 
using a scale of 0 to 9, nine indicating complete adherence 
to the "Accreditation Guidelines," and zero indicating no 
adherence. The row mean scores were a measure of how 
closely each criminal justice program adhered to with 
respect to the twenty-seven questions, and the column mean 
scores were a measure of how all the programs adhered to 
"Accreditation Guidelines" with respect to the twenty-seven 
questions. 
The row means of the twenty-seven questions ranged 
from 6.27 to 8.70, with nine scores at least 7.24, and 
three below 7.24. Generally, the three scores below 7.24 
(Programs B, C, and I), demonstrated the most variability 
with respect to the questions. Programs B, C, and I 
received perfect scores for questions one, three, five, 
seven, thirteen, nineteen, twenty, twenty-one, twenty-two, 
twenty-five, twenty-seven, thirty-one, and thirty-two. 
Programs C and I received the maximum points for questions 
two, six, and eighteen. Programs D, F, and J received 
perfect scores for question two. Programs A and B received 
zero points for question two because its students 
frequently did not complete a non-required sociology 
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course(s) Program B received zero points for question six 
because its students frequently did not complete a 
non-required jurisprudence course(s) . Programs B, c, and I 
received zero points for question four because their 
students frequently did not complete a non-required 
psychology course. 
Program A, C, and D received a perfect score for 
question eight, but Programs B, F, I and J received zero 
points because their criminal justice students frequently 
did not complete a non-required course which focused upon 
the social problems of crime and delinquency and upon 
methods of managing these problems for the social good. 
Programs A, D, and F, received a perfect score for 
question nine, but Programs B, C, I and J received zero 
points because their criminal justice students were not 
required to pass a physical science course. 
Programs D and J both received the maximum score for 
question fourteen, but Programs A and F received zero 
points because their criminal justice students frequently 
did not complete a non-required course which addressed 
cultural norms, traditions, and value systems and social 
responses to problem-solving. 
Programs B, C, and I each received less than the 
maximum score for question fifteen because each lost 1.5 
points for not involving criminal justice students in the 
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designing of their present programs. Program C and I lost 
1.5 points each for not involving criminal justice agency 
personnel, and Program I lost an additional 1.5 points for 
not involving part-time criminal justice faculty. 
Program D received a perfect score for question 
fifteen, but the other three programs (A, F, J) received 
lesser points (6; 6; 3 respectively) . Programs A, F, and J 
did not involve their criminal justice students in the 
designing of the present programs, and Programs A and J did 
not involve the part-time criminal justice faculty. The 
last two programs (F, J) did not involve any full-time 
and/or part-time non-criminal justice faculty members. In 
addition. Program J lost points for not involving any 
criminal justice agency personnel. 
For question sixteen. Programs B, C, and I received 
less than the maximum score. Both Programs B and C had a 
formalized process for periodically reviewing their 
programs, while Program I had an informalized process. 
Program B lost three points for not involving full-time 
and/or part-time non-criminal justice faculty, the academic 
dean, and the criminal justice students, while Program C 
lost two points for not involving part-time criminal 
justice faculty and criminal justice students. Program I 
lost 1.17 points for not involving full-time and/or 
part-time non-criminal justice faculty. 
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Programs D and F received perfect scores for question 
sixteen, but the other two programs (A and J) received 
fewer points (5.51: 7.84 respectively). Both programs A 
and J did not involve the academic dean in their 
informalized process for periodically reviewing their 
program. In addition. Program A did not involve criminal 
justice agency personnel and full-time and/or non-criminal 
justice faculty members. 
In questions seventeen. Programs B, C and J lost three 
points for not involving criminal justice students as part 
of the regular procedures that assure timely and periodic 
evaluations of criminal justice programs. Programs A, D, F 
and I received a perfect score. 
Finally, Program B received zero points for question 
eighteen because in the designing of its curriculum the 
relationship between social goals and governmental policies 
was not recognized. 
Program C and I each received four points less than 
the maximum score for question twenty-three because they 
did not have a written statement of their rationale for the 
current design of their curriculum. Consequently, these 
two programs (C and I) lost two additional points for not 
having the rationale published in their college catalogs. 
Program B received a perfect score. 
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Program A received a perfect score for question 
twenty-three, but Program D, F, and J lost two points each 
for not having published their rationale for the current 
design of their curriculum in either their college catalogs 
or special brochures. In addition. Program F lost another 
two points for not having written its rationale for the 
current design of the curriculum. 
Programs B, C, and I received less than the maximum 
score for questions twenty-four because they all lost three 
points for not "having made regional attempts to develop 
agreements on standardization of course titles and 
descriptions particularly in the common core curriculum". 
Program C and I lost another three points each for not 
having attempted to develop, in a regional basis, common 
core curricula. 
Programs A, D, F and J received less than the maximum 
score for question twenty-four because each program lost 
three points for not having made regional attempts to 
develop agreements on standardization of course titles and 
descriptions, particularly in the common core curriculum. 
Also, Programs A, D, and F lost another three points each 
for not having attempted to develop, on a regional basis, 
common core curricula. 
Respondents from Programs B and I indicated for 
question twenty-six that their individual curriculum 
125 
consisted of the right number of criminal justice course 
credits as compared to the other required non-criminal 
justice course credits. Unlike Program B, Program C did 
not receive a perfect score for question twenty-six, 
because its respondent indicated that its curriculum was 
overspecialized . 
The three program heads for Programs D, F, and J 
indicated for question twenty-six that their individual 
curriculum consisted of the right number of criminal 
justice course credits as compared to the other required 
non-criminal justice course credits. Program A did 
not—unlike Programs D, F, and J—receive a perfect score 
for question twenty-six because its program head indicated 
that its curriculum was overspecialized. 
In question twenty-eight. Programs A, B, D, and F 
received a perfect score because it did not grant academic 
credit for agency training. (Since the "Accreditation 
Guidelines" do not require the granting of academic credits 
for agency training, any program which did not grant these 
kinds of credits was automatically given the nine points). 
However, Programs C, I and J received less than the maximum 
score. Programs C, I and J lost 4.50 points for not having 
fulfilled the following criteria for awarding credits as 
stated in the "Accreditation Guidelines:" 
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(1) "college credits should be given only when the 
instruction is under the direction and control of 
a degree-granting institution"; 
(2) instruction must be given by persons holding 
academic appointments by accredited 
institutions." 
Programs A, D, F , and J received perfect scores for 
sixteen of the twenty-seven questions (one, three, four, 
five, six, seven, thirteen, eighteen, nineteen, twenty, 
twenty-one, twenty-two, twenty-five, twenty-seven, 
thirty-one, thirty-two). 
The column mean scores ranged from nine to three. 
Twelve of the twenty-seven questions had a mean of nine, 
and two had a mean of 8.25. There were three questions 
that had a mean of 6.75, and three that had a mean of 
3.75. Questions four, fourteen, fifteen, sixteen, 
seventeen, twenty-three, and twenty-six received the 
following means respectively: 5.2, 3, 6.12, 6.86, 7.50, 
7.16, 7.75. 
The twelve criminal justice programs received perfect 
scores for questions one, three, five, seven, nineteen, 
twenty, twnety-one, twenty-two, twenty-five, twenty-seven, 
thirty-one, and thirty-two. 
For question four, most of the programs received a 
perfect score except five programs B, C, G, H, I. These 
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five programs all received zero points because their 
criminal justice students frequently did not complete a 
non-required psychology course(s). 
For question eight. A, C, D, E, and L received the 
maximum score. The remaining seven programs (B, p, g, h, 
1/ J, K) received zero points each because their criminal 
justice students frequently did not complete a non-required 
course (s) which focused upon the social problems of crime 
and delinquency and upon methods of managing these problems 
for the social good. 
For question nine. A, D, F, G, and L received a 
perfect score. The remaining seven programs (B, C, E, H, 
1/ J/ K) received zero points each because their criminal 
justice students were not required to pass a physical 
science course(s). 
For question thirteen, all of the programs received 
the maximum score except Program E. This program received 
zero points because its criminal justice students were not 
required to pass a course(s) that addressed cultural norms, 
traditions, and value systems and social responses to 
problem-solving. 
For question fourteen, only four programs (D, E, J, L) 
received the maximum score. The remaining eight programs 
(A, B, C, F, G, H, I, K) all received zero points because 
their criminal justice students frequently did not complete 
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a non-required course which addressed cultural norms, 
traditions, and value systems and social responses to 
problem-solving. 
Foe question eighteen, all of the programs received a 
perfect score except Program B. This program received zero 
points because in the designing of its curriculum, the 
relationship between social goals and governmental policies 
was not recognized. 
For question twenty-four, only Program H received a 
perfect score. Programs A, C, D, G, I, and K each lost six 
points because they did not make any regional attempts to 
develop agreements on common core curricula or on the 
standardization of course titles and descriptions for such 
curricula. Program E lost three points for the first 
reason, and Programs B and J each lost three points for the 
second reason. Programs F and L each received zero points 
because they did not make any regional attempts for both 
reasons cited above and also because they did not provide 
for transferability of their curricula. 
Most of the programs except Programs B, C, J, K, and L 
received a perfect score for question seventeen. Programs 
B and C had a formalized process for periodically reviewing 
their programs, while Programs J, K and L had an 
informalized process. Programs B, C, J, and L each lost 
three points for question seventeen because they did not 
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involve their criminal justice students in the periodic 
review of their programs. Program L lost an additional 
three points for not involving other people (non-students 
and non-faculty members) holding special expertise in the 
related field. Also, Program K lost three points for not 
involving other people. 
For question twenty-six, all of the programs except 
Program A, C, and E received a perfect score. Programs A, 
C, and E received lesser scores each because the program 
heads responded that when comparing the number of course 
credits that had to be completed in the major field of 
criminal justice to the other non-major course credits, 
they believed their curricula to be overspecialized. 
Generally, the criminal justice programs were found to 
be consistent with "Curriculum" as set forth by the 
"Accreditation Guidelines." 
Student Services 
In examining student services, the following six 
questions were asked: 
#1: Are the objectives of the Student Personnel 
Services of your institution clearly written and 
defined? 
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#3: 
# 4: 
#5: 
#6: 
#7: 
The 
Does the Student Personnel Services provide the 
following: program of orientation for new 
students; career orientation and counselling; 
personnel counselling; guidance and academic 
advisement; job placement; tutoring services; 
reasonable academic standards; preservation of 
appropriate freedoms in inquiry and expression; 
participation institutional activities? 
Is the student/faculty ration in program 
advisement/counselling larger in the criminal 
justice program than in any other program 
similarly located within the institution? 
Do you have an organized criminal justice club? 
Is the enrollment in criminal justice classes 
open to all students at the institution, 
irrespective of major, provided the student has 
completed reasonable prerequisites as outlined in 
the institution's catalog? 
Is the substantial proportion of all classes, 
both in criminal justice and general education 
courses, taken in all open collegiate 
environment? 
highest score for each of these questions was one 
point, and the highest score for all of them was six 
points . 
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In Table 8, the response to each question was coded by 
using a scale of zero to one, one indicating complete 
adherence to the "Accreditation Guidelines," and zero 
indicating no adherence. The row mean scores measured how 
closely each criminal justice program adhered to 
"Accreditation Guidelines" with respect to the six 
questions and the column mean scores measured how all the 
programs adhered to "Accreditation Guidelines" with respect 
to the six questions. 
The row means ranged from 0.64 to 1: nine of them 
were at least 0.81, and three were below 0.81. The three 
below (Programs J, K. L) demonstrated the most variability 
with respect to the questions and indicated an inconsistent 
pattern of meeting the "Accreditation Guidelines" for those 
^icular questions. Programs J, K, and L received 
perfect scores for questions one, six, and seven. Programs 
K and L each received the maximum point of one for 
questions three, but Program J lost .11 of a point for this 
question because its institution did not provide tutoring 
services to the general student population. 
Programs A, G, and I each received perfect scores for 
all the questions. Program C received the maximum score 
for all the questions except question three. It lost .11 
of a point because its institutions did not provide 
tutoring services to the general student population. 
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TABLE 8 
SCORES GIVEN TO THE RESPONSES ON THE SIX QUESTIONS OF 
THE MAJOR CATEGORY, STUDENT SERVICES, FOR THE 
TWELVE CRIMINAL JUSTICE PROGRAMS. 
Criminal Justice Average ResDonse* 
Programs (12) Q//1 Q//3 Q//4 Q//5 Q//6 Q//7 Sura Mean S.D. 
A 1.00 1.00 1.00 1.00 1.00 1. 00 6.00 1.00 0.00 
B 1.00 1.00 1.00 .00 1.00 1. 00 5.00 0.83 0.37 
C 1.00 .89 1.00 1.00 1.00 1. 00 5.89 0.98 0.04 
D 1.00 .89 .00 1.00 1.00 1. 00 4.89 0.81 0.37 
E 1.00 .89 1.00 .00 1.00 1. 00 4.89 0.81 0.37 
F 1.00 1.00 .00 1.00 1.00 1. 00 5.00 0.83 0.37 
G 1.00 1.00 1.00 1.00 1.00 1. 00 6.00 1.00 0.00 
H 1.00 1.00 1.00 .00 1.00 1. 00 5.00 0.83 0.37 
I 1.00 1.00 1.00 1.00 1.00 1. 00 6.00 1.00 0.00 
J 1.00 .89 .00 .00 1.00 1. 00 3.89 0.64 0.46 
K 1.00 1.00 .00 .00 1.00 1. 00 4.00 0.66 0.47 
L 1.00 1.00 .00 .00 1.00 1. 00 4.00 0.66 0.47 
Total 
Mean 
S.D. 
Total 
Grand Mean 
12.00 
1.00 
0.00 
11.56 
0.96 
0.05 
7.00 
0.58 
0.49 
6.00 
0.50 
0.50 
12.00 
1.00 
0.00 
12. 
1. 
0. 
00 
00 
00 
10.05 
0.83 
*Each score represents the average response to the question 
for the group of people (from one to three) responding to 
that question from the particular criminal justice program 
(A-L) . Each question had a maximum of one point and a 
minimum of zero points, with one point indicating complete 
adherence to "Accreditation Guidelines," and zero points 
indicating no adherence. 
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The column means ranged from .50 to 1. Questions one, 
six and seven had a mean of 1, and questions three, four 
and five had a mean of .96, .58, and .50 respectively. All 
of the criminal justice programs received the maximum score 
of one point for question one because the objectives of the 
Student Personnel Services of their institutions are 
clearly written and defined. Responses to question six 
indicated that the twelve criminal justice programs permit 
non-criminal justice majors to enroll in criminal justice 
classes where there were no prescribed prerequisites. 
Where there were prescribed prerequisites, students had to 
take them first. One hundred percent of the criminal 
justice programs received a perfect score for question 
seven because the substantial proportion of both their 
criminal justice courses and general education were taken 
in an open collegiate environment. 
In question three, all of the criminal justice 
programs received a perfect score except Programs C, D, E, 
and J. Programs C and J each lost .11 of a point because 
their institutions' student services did not provide 
reasonable academic standards. Programs D and E each lost 
.11 of a point because their institutions' student services 
did not provide tutoring services. (Table 9 is provided as 
a further breakdown of question three.) 
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TABLE 9 
SCORES GIVEN TO THE RESPONSES ON QUESTION THREE OF THE 
MAJOR CATEGORY, STUDENT SERVICES, FOR THE 
TWELVE CRIMINAL JUSTICE PROGRAMS 
Criminal Justice 
Programs (12) Q//3a Q//3b Q//3c Q//3d Q//3e Qtf3f Q//3e Q//3h Q//3i Suma^ 
A .12 .11 .11 .11 .11 .11 .11 .11 .11 1.00 
B .12 .11 .11 .11 .11 .11 .11 .11 .11 1.00 
C .12 .11 .11 .11 .11 .00 .11 .11 .11 .89 
D .12 .11 .11 .11 .11 .11 .00 .11 .11 .89 
E .12 .11 .11 .11 .11 .11 .11 .11 .11 .89 
F .12 .11 .11 .11 .11 .11 .11 .11 .11 1.00 
G .12 .11 .11 .11 .11 .11 .11 .11 .11 1.00 
H .12 .11 .11 .11 .11 .11 .11 .11 .11 1.00 
I .12 .11 .11 .11 .11 .11 .11 .11 .11 1.00 
J .12 .11 .11 .11 .11 .00 .11 .11 .11 .89 
K .12 .11 .11 .11 .11 .11 .11 .11 .11 1.00 
L .12 .11 .11 .11 .11 .11 .11 .11 .11 1.00 
Total 1.44 1.32 1.32 1.32 1.32 1.10 1.10 1.32 1.32 11.56 
Mean 0.12 0.11 0.11 0.11 0.11 0.09 0.09 0.11 0.11 
a/Each figure represents total points for nine subparts of 
question #3. Subpart 3a had a maximum value of .12 of a 
point and the remaining subparts (b-i) had each a maximum 
value of .11 of a point. 
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All of the criminal justice programs except D, F, J. 
K. and L received a perfect score of one point for question 
four. These five programs received zero points because the 
student/faculty ration in program advisement/counselling 
was larger in their criminal justice programs than in any 
other program similarly located within each of their 
institutions. Three full-time program heads requested that 
their institutions assign them all the criminal justice 
students for advisement/counselling because they were more 
familiar with the criminal justice academic program and the 
criminal justice career fields and because they did not 
want to share this process with full-time, non-criminal 
justice faculty members. A fourth program had all the 
criminal justice students assigned to the part-time program 
head for advising and counselling. The fifth program had 
three part-time faculty members (including the program 
head) carrying more of an advisement/counselling load than 
in any other program similarly located within the 
institution. 
The responses to question five indicated that only six 
of the criminal justice programs (i.e., fifty percent) had 
an organized criminal justice club. 
Generally, the criminal justice programs were found to 
be consistent with "Student Services" as set forth by the 
"Accreditation Guidelines. 
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Faculty Oualifinaf-irmc 
In examining faculty qualifications, the following 
five questions were asked: 
#1: Do all of your full-time and part-time criminal 
justice faculty members have either a law degree 
or a master's degree with concentration in a 
content area relating to or complementing the 
area of instruction? 
#2: As a part of faculty qualifications, how do you 
compare aptitude for teaching to degree 
qualifications? 
#3: What is the process used in recruiting full-time 
criminal justice faculty members? 
#4: What is the process used in recruiting part-time 
criminal justice faculty members? 
#5: What is the process and criteria used in 
determining faculty: A. full-time criminal 
justice faculty (retention, promotion, and 
tenure); B. part-time criminal justice faculty 
(retention)? 
The highest score for each of these questions was 
eight points, and highest score for all of them was forty 
points . 
In Table 10, the response to each question was coded 
by using a scale of zero to eight, eight indicating 
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TABLE 10 
SCORES GIVEN TO THE RESPONSES ON THE FIVE QUESTIONS OF 
THE MAJOR CATEGORY, FACULTY QUALIFICATIONS, FOR THE 
TWELVE CRIMINAL JUSTICE PROGRAMS 
Criminal Justice Average Response* 
Proerams (12) Q//1 Q//2 Q//3 Q#4 Qlt 5 Sum Mean S D 
A 8.0 7.0 8.0 8.0 8.0 39 7.8 0.40 
B 8.0 8.0 8.0 6.0 8.0 38 7.6 0.80 
C 8.0 7.0 8.0 8.0 8.0 39 7.8 0.40 
D **8.0 8.0 8.0 8.0 7.0 39 7.8 0.40 
E 8.0 3.0 8.0 2.0 8.0 29 5.8 2.71 
F 8.0 7.0 8.0 8.0 8.0 39 7.8 0.40 
G 8.0 8.0 8.0 4.0 8.0 36 7.2 1.60 
H 8.0 7.0 4.0 6.0 8.0 33 6.6 1.50 
I 8.0 3.0 4.0 8.0 8.0 31 6.2 2.23 
J 8.0 8.0 8.0 0.0 8.0 32 6.4 3.20 
K 8.0 8.0 4.0 6.0 8.0 34 6.8 1.60 
L **8.0 7.0 4.0 8.0 7.0 34 6.8 1.47 
Total 
Mean 
S.D. 
Total 
Grand Mean 
96.0 
8.0 
0.00 
81.0 
6.75 
1.74 
80.0 
6.66 
1.89 
74.0 
6.16 
2.58 
94.0 
7.83 
0.37 
84.6 
7.05 
*Each score represents the average response to the qestuion 
for the group of people (from one to three) responding to 
that question from that particular criminal justice program 
(A-L) . Each question had a maximum of eight points and a 
minimum of zero points, eight points indicating complete 
adherence to "Accreditation Guidelines," and zero points 
indicating no adherence. 
**Justification for exception to the "Accreditation 
Guidelines" for having either a Law Degree or a Master's 
Degree. . . is academically supported by the institution. 
Justification: Bachelor's Degree plus life experience in 
the criminal justice field (including training) . 
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complete adherence to the "Accreditation Guidelines," and 
zero indicating no adherence. The row mean scores measured 
how closely each criminal justice program adhered to 
"Accreditation Guidelines" with respect to the five 
questions, and the column mean scores for each question 
measured how all the programs adhered to "Accreditation 
Guidelines" with respect to the five questions. 
The row means ranged from 5.8 to 7.8, nine of them at 
least 6.6 and three below 6.6. The three below (Programs 
E, J) demonstrated the most variability with respect to the 
questions and indicated an inconsistent pattern of meeting 
the Accreditation Guidelines" for those particular 
questions. Programs E, I and J received perfect scores for 
both questions one and five. In addition. Program J 
received perfect scores for both questions two and three, 
while Program I received a perfect score for question 
four• Programs E and I received a score of three for 
question two because the respondents indicated that they 
considered the aptitude for teaching to be "highly more 
important" than qualifications. With respect to question 
three, the respondents for Program I indicated that the 
criminal justice faculty was involved in the recruiting of 
full-time criminal justice faculty but did not do so using 
an open, national search. A perfect score of eight for 
question three was allocated to Program E. On the other 
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hand. Program E only received a score of two points for 
question four because Program E did not fulfill three out 
Of the four accreditation requirements of the recruitment 
process. Program J received zero points for question four 
because it did not fulfill any of the four requirements of 
the recruitment process. 
Six of the criminal justice programs (i.e., fifty 
percent) received a maximum score of eight for question 
four, while Proqrams J G R f tt __j y f f o, tj, e, and K received scores 
of 0, 4, 6, 6, 6, and 6 respectively. This question had 
four criteria for fulfilling the process of recruiting 
part-time criminal justice faculty members. The six 
programs that did not have a perfect score for question 
four are missing the following criteria: 
Number of Criminal 
Justice Proqrams (6) Criteria Missed 
2 "position advertised in local 
newspaper(s)" 
2 "written announcement of the position 
is posted at the institution" 
4 "position is announced to surrounding 
criminal justice agencies" 
2 "involvement of the criminal justice 
faculty in the recruiting process" 
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The column mean scores ranged from 6.15 to 8. 
Question one had a mean of eight, and questions two, three, 
four, and five had a mean of 6 .75, 6 .66 , 6 .16 , and 7.83 
respectively. All of the twelve criminal justice programs 
received a perfect score for question one. For this 
question, respondents from Programs D and L indicated that 
their colleges preferred appointing faculty with a master's 
degree but would accept life experience in criminal justice 
in lieu of a master's degree. According to the 
Accreditation Guidelines," the justification for 
exceptions to the minimum academic qualifications for 
teaching rested with the individual institution. The 
responses to question five indicated that ten of the 
criminal justice programs (i.e., eighty-three percent) 
satisfied the process and criteria in determining 
retention, promotion, and tenure for full-time criminal 
justice faculty and retention for part-time criminal 
justice faculty. The two remaining programs (D and L) each 
received seven points instead of eight points because 
respondents who were part-time criminal justice faculty 
indicated that they did not receive periodic (at least one 
\ 
classroom visitation per academic year) review. 
Appendix W consists of sections 13.01 ("Evaluation 
Objectives") and 13.02 ("Evaluation of Faculty Members") of 
Article XII of the "Agreement Between The Massachusetts 
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Board of Regional Community Colleges and the Massachusetts 
College Council/Massachusetts Teachers Association. . 
This Article XII has three evaluation objectives and a 
rather involved academic process for evaluating the 
faculty. The "Accreditation Guidelines" point out in 
Faculty Qualification" that "the selection, development, 
and retention of a competent faculty at. . . is of major 
importance to the criminal justice program, as well as that 
The ... development of a well-qualified faculty is the 
foundation of the criminal justice program's 
effectiveness." 
Generally, the criminal justice programs were found to 
be consistent with "Faculty Qualifications" as set forth by 
the "Accreditation Guidelines." 
Faculty Development 
In examining faculty development, the following six 
questions were asked: 
#1: What are the policies and procedures or practices 
of your institution regarding the professional 
development of the faculty? 
#2: What are the policies and procedures or practices 
of your program regarding the professional 
development of the criminal justice faculty? 
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#3: Does your institution encourage/facilitate the 
professional growth of faculty in part by 
affording the faculty the opportunity: to 
participate in professional organizations; to 
attend professional meetings and workshops; to 
attend conferences; to present papers; to obtain 
sabbatical; to obtain leaves of absences for 
study, research, consulting and travel; to obtain 
release time for research; to obtain release time 
for public and community service; to receive 
technical assistance from other academic 
departments in the institution? 
#4: Does your institutions require of criminal 
justice faculty essentially the same academic 
preparation and academic ability as of faculty 
from other disciplines? 
#5: What are the process and procedures of evaluating 
the teaching of both the full-time and part-time 
criminal justice faculty members? 
#6: What does the institution have to offer in the 
form of help to a faculty member who has to 
remedy his/her teaching deficiencies? 
The highest score for each of these questions was two 
points, and the highest score for all of them was twelve 
points. 
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In Table 11, the response to each question was coded 
by using a scale of zero to two, two indicating complete 
adherence to the "Accreditation Guidelines," and zero 
indicating no adherence. The row mean scores for each 
criminal justice program measured how closely each criminal 
justice program adheres to "Accreditation Guidelines" with 
respect to the six questions, and the column mean scores 
measured how all the programs adhere to Accreditation 
Guidelines with respect to the six questions. 
The row means ranged from 1.50 to 1.83, with ten 
scores above 1.7, and two below 1.7. The two below 
(Programs C, I) demonstrated the most variability with 
respect to the questions and indicated an inconsistent 
pattern of meeting the "Accreditation Guidelines" for those 
particular questions. Programs C and I received perfect 
scores for questions one, three, four, and five. (Table 12 
is provided as a further breakdown of question three.) In 
addition. Program C received a perfect score for question 
six. Program I lost one point for question six because the 
college did not have a clearly defined program to remedy 
teaching deficiencies. Both Programs C and I received zero 
points for question two because their criminal justice 
programs did not have either policies and procedures or 
practices regarding the professional development of the 
criminal justice faculty. 
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TABLE 11 
SCORES GIVEN TO THE RESPONSES ON THE SIX QUESTIONS OF 
THE MAJOR CATEGORY, FACULTY DEVELOPMENT, FOR THE 
TWELVE CRIMINAL JUSTICE PROGRAMS*. 
Criminal Justice 
Programs (12) 
Average Response* 
Sum Mean S.D. Q//1 Q//2 Q//3 Q//4 Q//5 Q//6 
A 2.0 2.0 1.6 2.0 2.0 1.0 10.6 1.77 0.37 
B 2.0 2.0 2.0 2.0 2.0 1.0 11.0 1.83 0.37 
C 2.0 0.0 2.0 2.0 2.0 2.0 10.0 1.67 0.75 
D 2.0 2.0 2.0 2.0 2.0 1.0 11.0 1.83 0.37 
E 2.0 2.0 2.0 2.0 2.0 1.0 11.0 1.83 0.37 
F 2.0 2.0 2.0 2.0 2.0 1.0 11.0 1.83 0.37 
G 2.0 2.0 2.0 2.0 2.0 1.0 11.0 1.83 0.37 
H 2.0 2.0 2.0 2.0 2.0 1.0 11.0 1.83 0.37 
I 2.0 0.0 2.0 2.0 2.0 1.0 9.0 1.50 0.76 
J 2.0 2.0 1.4 2.0 2.0 1.0 10.4 1.73 0.39 
K 2.0 2.0 1.8 2.0 2.0 1.0 10.8 1.80 0.37 
L 2.0 2.0 1.6 2.0 1.67 1.0 10.27 1.71 0.36 
Total 24.0 20.0 22.4 24.0 23.67 13.0 
Mean 2.0 1.67 1.87 2.0 1.97 1.08 
S.D. 0.0 0.75 0.21 0.0 0.09 0.28 
Total 21.16 
Grand Mean 1.76 
*Each score represents the average response to the question 
for the group of people (from one to three) responding to 
that question from the particular criminal justice program 
(A-L) . Each question had a maximum of one point and a 
minimum of zero points, with one point indicating complete 
adherence to "Accreditation Guidelines," and zero points 
indicating no adherence. 
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TABLE 12 
SCORES GIVEN TO THE RESPONSES ON QUESTION THREE OF THE 
MAJOR CATEGORY, FACULTY DEVELOPMENT, FOR THE 
TWELVE CRIMINAL JUSTICE PROGRAMS 
Criminal Justice 
Programs (12) Q// 3 a Q//3b Q//3c Q//3d Q//3e Q//3f 0//3e 0//3h Q//3i Suma 
A .30 .30 .20 .20 .20 .20 .00 .00 .20 1.60 
B .30 .30 .20 .20 .20 .20 .20 .20 .20 2.00 
C .30 .30 .20 .20 .20 .20 .20 .20 .20 2.00 
D .30 .30 .20 .20 .20 .20 .20 .20 .20 2.00 
E .30 .30 .20 .20 .20 .20 .20 .20 .20 2.00 
F .30 .30 .20 .20 .20 .20 .20 .20 .20 2.00 
G .30 .30 .20 .20 .20 .20 .20 .20 .20 2.00 
H .30 .30 .20 .20 .20 .20 .20 .20 .20 2.00 
I .30 .30 .20 .20 .20 .20 .20 .20 .20 2.00 
J .30 .30 .20 .20 .00 .20 .00 .00 .20 1.40 
K .30 .30 .20 .20 .20 .20 .00 .20 .20 1.80 
L .30 .30 .20 .20 .20 .20 .00 .00 .20 1.60 
Total 3.60 3.60 2.40 2.40 2.20 2.40 1.60 1.80 2.40 
Mean .30 .20 .20 .20 .18 .20 .13 .15 .20 
a/Each figure represents total points for nine subparts of 
question three. Subparts 3a and 3b had each a maximum 
value of .3 of a point and the remaining subparts (c-i) had 
each a maximum value of .2 of a point. 
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Programs B, D/ E, F, G, and H all received perfect 
scores for questions one through five. All of these 
programs, however, each lost one point for question six 
because their institutions did not have clearly-defined 
programs to remedy deficiencies for their own faculty 
members . 
The column mean scores ranged from 1.08 to 2. 
Questions one and four both had a mean of two: questions 
two, three, five, and six had a mean of 1 .67, 1.87 , 1.97 , 
and 1.08 respectively. All twelve criminal justice 
programs received a perfect score for questions one and 
four. For question one, the respondents indicated that 
their institutions either encouraged the faculty to attend 
off-campus workshops/seminars/college courses or to 
participate in on-campus workshops that addressed certain 
educational issues or problems. Some of the on-campus 
workshops mentioned were as follows: methods of teaching, 
how the learner learns, faculty "burn out," and how to 
maximize the college through the learning center. A few 
adjunct criminal justice faculty members did not know the 
answer to question one, and one adjunct faculty member even 
felt that his answer was not too important. "I think that 
is more for full-time faculty than for part-time faculty. 
They don't care much about us—I don't think." 
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Criminal justice Programs A-R each received the 
maximum of two points for question five, while Program L 
received 1.67 points. The reason Program L didn't receive 
a perfect score was because it didn't satisfy one of the 
three criteria for evaluating the part-time criminal 
justice faculty members—namely, providing periodic (at 
least one classroom visitation per academic year) review by 
either the chairperson or the criminal justice program 
head . 
All of the criminal justice programs except C and I 
received a perfect score of two points for question two. 
Programs C and I received zero points because there were no 
policies and procedures or practices regarding the 
professional development of the criminal justice faculty. 
Program C was the only program that received a maximum 
of two points for question six. The remaining programs 
each received one point for making available to faculty 
members, administrators who would assist them in remedying 
teaching deficiencies, but each program lost one point for 
not having a clearly defined program to remedy those 
deficiencies. 
Generally, the criminal justice programs were found to 
be consistent with "Faculty Development" as set forth by 
the "Accreditation Guidelines." 
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Faculty Utilization 
In examining faculty utilization, the following two 
questions were asked: 
#1: Was the number of full-time criminal justice 
faculty members in your institution determined in 
the same manner as was the number of other 
full-time teaching faculty members in other 
similarly organized disciplines within the 
institution? 
#2: Is the ratio of full-time equivalent criminal 
justice teaching faculty and full-time equivalent 
students not more than 1:60? 
The highest score for each question was four points, 
and the highest score for all of them was eight points. 
In Table 13, the response to each question was coded 
by using a scale of zero to four, four indicating complete 
adherence to the "Accreditation Guidelines," and zero 
indicating no adherence. The row means scores for each 
criminal justice programs measured how closely each 
criminal justice program adhered to "Accreditation 
Guidelines" with respect to the two questions, and the 
column mean scores for each question measured how all the 
programs adhered to "Accreditation Guidelines" with respect 
to the two questions. 
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TABLE 13 
scci?5,s _T0 THE RESPONSES ON THE TWO QUESTIONS OF 
THE MAJOR CATEGORY, FACULTY DEVELOPMENT, FOR THE 
TWELVE CRIMINAL JUSTICE PROGRAMS* 
Criminal Justice 
Programs (12) 
Average Qin Response5* on Sum Mean S n 
A 0 4 4 2 2 
B 4 4 8 4 0 
C 4 4 8 4 0 
D 4 4 8 4 0 
E 4 4 8 4 0 
F 4 4 8 4 0 
G 4 4 8 4 0 
H 0 4 4 2 2 
I 4 4 8 4 0 
J 4 4 8 4 0 
K 4 4 8 4 0 
L 4 4 8 4 0 
Total 40 48 
— 
Mean 3.33 4.00 
S.D. 1.49 0.00 
Total 44 
Grand Mean 3.67 
*Each score represents the average response to the question 
for the group of people (from one to three) responding to 
that question from the particular criminal justice program 
(A-L) . Each question had a maximum of one point and a 
minimum of zero points, with one point indicating complete 
adherence to "Accreditation Guidelines," and zero points 
indicating no adherence. 
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The row means ranged from 2 to 4, with ten of them 4, 
and two below 4. The two below 4 (Programs A and H) 
demonstrated the most variability with respect to the two 
questions and indicated an inconsistent pattern of meeting 
the "Accreditation Guidelines" for question one. 
Programs A and H received zero points for question one 
because the responses indicated that the number of 
full-time criminal justice faculty members at each 
institution was not determined in the same manner as were 
other full-time teaching faculty members in other similarly 
organized disciplines within the institution. The two 
program heads of Programs A and H indicated that they were 
informed by the college administration that they could not 
have any additional full-time faculty members and had to 
depend on adjunct faculty members. It was interesting to 
note that one of the remaining ten program heads had the 
opportunity to appoint another full-time faculty member but 
chose instead to retain his complement of adjunct faculty 
members. He did so because he held the opinion that it was 
better for his students to have adjunct faculty members, 
each teaching his specialty. "Because of the nature and 
diversity of criminal justice courses," he said, "it was 
better for the students to have adjunct faculty members who 
could teach their own expertise." However, he realized 
that he was at a disadvantage by not having a full-time 
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faculty member to assist him with other academic tasks on a 
day-to-day basis. "But the trade-off is in the best 
interest of the students," he said. Another program head 
was "very reluctant to hire part-time faculty members 
because of their lack of advising capabilities, lack of 
college service, etc." 
The remainder of the programs received perfect scores 
for both questions. 
The column mean scores for questions one and two were 
3.33 and 4 respectively. Ten of the criminal justice 
programs (i.e., eighty-three percent) received perfect 
scores for question one, and one-hundred percent of the 
programs received a perfect score for question two. 
Generally, the criminal justice programs were found to 
be consistent with "Faculty Utilization" as set forth by 
the "Accreditation Guidelines." 
Learning Resources 
In examining learning resources, seven questions were 
asked : 
#1: Are the library holdings (books, periodicals, 
journals, audio-visual aids) comparable to other 
academic units in your institution? 
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#2: Are the content of the criminal justice 
resources and the level of funding proportionate 
to the resources and levels of funding of other 
academic programs in your institution? 
#3: Do the resources reflect appropriate emphasis on 
acquisition of historical, contemporary and 
periodical holdings in relation to your criminal 
justice curriculum objectives? 
#4: Does the criminal justice faculty actively 
participate in material selection? 
#5: What are the names of the criminal justice 
periodicals and journals to which your library 
subscribes? 
#6: Does your library have formal written 
arrangements with other libraries for borrowing 
educational learning resources on a readily 
accessible basis to students and faculty? 
#7: Does your criminal justice program and your 
library have a sufficient variety of audio-visual 
instructional aids/devices for use in the 
classroom? 
The highest score for each of these questions was five 
points, and the highest score for all of them was 
thirty-five points. 
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In Table 14, the response to each question was coded 
by using a scale of zero to five, five indicating complete 
adherence to the "Accreditation Guidelines," and zero 
indicating no adherence. The row mean scores for each 
criminal justice programs measured how closely each 
criminal justice program adhered to "Accreditation 
Guidelines" with respect to the seven questions, and the 
column mean scores measured how all the programs adhered to 
Accreditation Guidelines" with respect to the seven 
questions. 
The row means ranged from 2.57 to 4.86, with ten of 
them at least four, and two below three. The two below 
(Programs A and B) demonstrated the most variability with 
respect to the questions and indicated an inconsistent 
pattern of meeting the "Accreditation Guidelines" for those 
particular questions. The reason that Program A and B 
received low means was that each received zero points for 
questions two and three. They received zero points for 
question two for not having the content of the criminal 
justice resources and for not having the level of funding 
proportionate to the resources and levels of funding of 
other academic programs at their own institution. They 
received zero points for question three because the 
resources did not reflect appropriate emphasis on 
acquisition of historical, contemporary and periodical 
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TABLE 14 
SCORES GIVEN TO THE RESPONSES ON THE SEVEN QUESTIONS OF 
THE MAJOR CATEGORY, LEARNING RESOURCES, FOR THE 
TWELVE CRIMINAL JUSTICE PROGRAMS 
Criminal Justice 
Programs (12) 
Average Response* 
Sum Mean S.D. Q//1 Q#2 Q//3 Qit 4 q//5 Q//6 0//7 
A 5 0 0 0 3 5 5 18 2.57 2.32 
B 5 0 0 5 4 5 0 19 2.71 2.37 
C 5 5 5 5 4 5 5 34 4.86 0.35 
D 5 5 5 5 4 5 5 34 4.86 0.35 
E 5 5 5 5 4 5 5 34 4.86 0.35 
F 0 5 5 5 4 5 5 29 4.14 1.73 
G 5 0 5 5 5 5 5 30 4.29 1.75 
H 5 5 5 5 4 5 5 34 4.86 0.35 
I 5 5 5 5 4 5 5 34 4.86 0.35 
J 5 0 5 5 4 5 5 29' 4.14 1.73 
K 5 5 0 5 3 5 5 28 4.00 1.77 
L 5 0 5 5 4 5 5 29 4.14 1.73 
Total 55 35 45 55 47 60 55 
Mean 4. 58 2.91 3.75 4.58 3. 91 5 4. 58 
S.D. 1. 38 2.47 2.17 1.38 0. 49 0 1. 38 
Total 50.29 
Grand Mean 4.19 
♦Each score represents the average response to the question 
for the group of people (from one to three) responding to 
that question from the particular criminal justice program 
(A-L) . Each question had a maximum of one point and a 
minimum of zero points, with one point indicating complete 
adherence to "Accreditation Guidelines," and zero points 
indicating no adherence. 
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holdings in relation to their own criminal justice 
curriculum objectives. Program A also received zero points 
for question four because its response indicated that the 
criminal justice faculty does not actively participate in 
the selection of material. In addition. Program B received 
zero points for question seven because the criminal justice 
program and the library did not have a sufficient variety 
of audio-visual instructional aids/devices for use in the 
classroom. 
When the averages for the seven questions were 
considered. Programs C-L scored very well. Programs F, G, 
J, K, and J, however, each received zero points for a 
single question (either question one, two, or three). 
The column mean scores ranged from 2.91 to 5. 
Question six had a mean of five, while question one, seven 
and four each had a mean of 4.58. The responses to 
question six indicated that the eleven community colleges 
had libraries that had formal written arrangements with 
other libraries for borrowing educational learning 
resources on a readily accessible basis to students and 
faculty. 
The responses to questions one and seven indicated 
that ten of the community colleges had library holdings 
comparable to other academic units within their own 
institution, and that the criminal justice programs and 
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their libraries had a sufficient variety of audio-visual 
instructional aids/devices available for use in the 
classroom. One program head stated that "there is 
tremendous support from the college's learning resource 
center." Another program head indicated that his 
institution's library had some audio-visual instructional 
aids and that there was no need to purchase many of them 
because of the availability of these aids at a nearby 
Massachusetts criminal justice training academy. On the 
other hand, one full-time faculty member expressed 
disappointment that 80-90% of his institution's 
audio-visual instructional aids were outdated and that it 
was therefore necessary to rent material from different 
sources. 
A perfect score was not achieved for question four 
because the faculty from one criminal justice program 
(Program A) did not actively participate in the selection 
of material. According to the program head, the criminal 
justice faculty's request for material was turned down when 
material orders were submitted to the library during the 
early years of the program. "We just kept getting turned 
down, so we just gave up," he said. 
Question two had a mean of 2.91. The responses to 
question two indicated that seven of the criminal justice 
programs (i.e., fifty-eight percent) had the content of the 
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criminal justice resources and the level of funding 
proportionate to the resources and level of funding of 
other academic programs in their own institution. 
Appendix X lists the thirty-six journals that were 
discovered in one or more of the eleven libraries of the 
eleven community colleges. Twenty-one out of the 
thirty-six journals were each housed in not more than one 
library. The Police Chief Journal was one journal found in 
most (nine) of the libraries. The FBI Law Enforcement 
Bulletin, a free publication of the U.S. Department of 
Justice, and the Journal of Criminal Law and Criminology 
were each available in seven libraries. The Journal of 
Police Science and Administration was found in only six 
libraries, while Crime and Delinquency was located in only 
four libraries. 
Generally, the criminal justice programs were found to 
be consistent with "Learning Resources" as set forth by the 
"Accreditation Guidelines." 
Financial Resources 
In explaining financial resources, six questions were 
asked : 
#1: Is the operation of the criminal justice program 
funded by the legislative budgets of the 
institution? 
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#2: 
#3: 
#4: 
#5: 
Does the criminal justice program have a separate 
identifiable budget within the institution? 
Is the administrator of the criminal justice 
program involved in the preparation of the 
criminal justice budget? 
Is the criminal justice faculty involved in the 
preparation of the criminal justice budget? 
Is the criminal justice operating budget 
comparable to other academic units in your 
institution? 
#6: Does your criminal justice program receive any 
funds in the form of grants and/or contracts? 
The highest score for each of these questions was six 
points, and the highest score for all of them was 
thirty-six points. 
In Table 15, the response to each question was coded 
by using a scale of 0 to 6, six indicating complete 
adherence to the "Accreditation Guidelines," and zero 
indicating no adherence. The row mean scores measured how 
closely each criminal justice program adhered to 
"Accreditation Guidelines" with respect to the six 
questions, and the column mean scores measured how all the 
programs adhered to "Accreditation Guidelines" with respect 
to the six questions. 
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TABLE 15 
SCORES GIVEN TO THE RESPONSES ON THE SIX QUESTIONS OF 
THE MAJOR CATEGORY, FINANCIAL RESOURCES, FOR THE 
TWELVE CRIMINAL JUSTICE PROGRAMS 
Criminal Justice 
Programs (12) Q//1 
Average ResDonse* 
Q//2 Q//3 0//4 Q//5 Q//6 Sum Mean S.D. 
A 6 6 0 0 0 0 12 2.00 2.83 
B 6 6 6 6 0 0 24 4.00 2.83 
C 6 6 6 6 6 0 30 5.00 2.24 
D 6 6 6 6 6 0 30 5.00 2.24 
E 6 6 0 0 6 0 18 3.00 3.00 
F 6 6 6 0 0 0 18 3.00 3.00 
G 6 0 0 0 6 0 12 2.00 2.83 
H 6 0 0 0 6 0 12 2.00 2.83 
I 6 0 0 0 6 0 12 2.00 2.83 
J 6 6 6 0 0 0 18 3.00 3.00 
K 6 6 6 0 6 0 24 4.00 2.83 
L 6 6 6 0 6 0 24 4.00 2.83 
Total 72 54 42 18 48 0 
Mean 6 4.5 3.5 1.5 4 0 
S.D. 0 2.26 3.00 2.26 2.8 0 
Total 39.00 
Grand Mean 3.25 
*Each score represents the average response to the question 
for the group of people (from one to three) responding to 
that question from the particular criminal justice program 
(A-L) . Each question had a maximum of one point and a 
minimum of zero points, with one point indicating complete 
adherence to "Accreditation Guidelines," and zero points 
indicating no adherence. 
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The row means ranged from 2 to 5, with eight scores at 
least 3, and four below 3. Variability among the programs 
is very similar. Of the four programs that have row mean 
scores below three, three of them (Programs G, H, I) 
received perfect scores for having programs that were 
funded by the legislature, as well as perfect scores for 
having operating budgets that were comparable to other 
academic units at their own institutions. However, these 
three programs received zero points for each of the 
remaining four questions. Program A received perfect 
scores for having a program funded by the legislature and 
for having a separate identifiable budget within the 
institution. It received zero points, however, for the 
remaining four questions. 
Programs C and D both received the maximum points for 
questions one through five, but each received zero points 
for not receiving any funds in the form of grants or 
contracts (question six) , as did all of the other 
programs. Programs B, K, and L received perfect scores for 
the first three questions. Programs K and L received 
perfect scores for question five, but zero points for 
question four because they did not involve the criminal 
justice faculty in the preparation of the criminal justice 
budget. Program B received six points for this question. 
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The six column means scores ranged from 0 to 3. 
Questions one and two had means of 6 and 4.5 respectively 
The responses to question one indicated that all the 
criminal justice programs were operated by budgets funded 
by the legislature. For question two, the responses 
indicated that nine of the criminal justice programs (i.e 
seventy-five percent) had a separate identifiable budget 
within the institution. 
Questions four and six had means of 1.5 and 0 
respectively. For question four, three of the criminal 
justice programs (i.e., twenty-five percent) received a 
perfect score of six, while the remaining programs each 
received a zero score. For question six, the responses 
indicated that none of the programs received any funds in 
the form of either grants or contracts. Up until spring 
1981 most, if not all, of the eleven community colleges 
that contained the twelve criminal justice programs 
received LEEP grants. 
Because the result of the major category, "Financial 
Resources," of the "Accreditation Guidelines," has a mean 
score (19.50) that is lower than percentage of the total 
possible score times the unacceptable level in the total 
possible score of 280.26, this category is found to be 
unacceptable. (243/473=.514=51.4x280 .26=21.30) . In 
addition, seven of the twelve criminal justice degree 
162 
programs were found to have scores lower than the mean of 
19.50. For a detailed explanation of the criterion 
utilized for this part of the research refer to Chapter III 
"Methodology" and also, TABLE 17 "Cumulative Scores Given 
to the Responses for Each of the Ten Major Categories by 
Criminal Justice Programs (12)." 
Supportive Resources 
In examining supportive resources, the following five 
questions were asked: 
#1: For your criminal justice program are the 
secretarial help, clerical help, and other 
supportive staff assistance adequate? 
#2: For your criminal justice program are the space, 
supplies, and equipment for classes adequate? 
#3: For your criminal justice program are the space, 
supplies, and equipment for laboratories 
adequate? 
#4: For your criminal justice program are the space, 
supplies and equipment for faculty adequate? 
#5: For your criminal justice program are the space, 
supplies, and equipment for offices for staff 
adequate? 
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The highest score for each of these questions was 
three points, and the highest score for all of them was 
fifteen points. 
In Table 16, the responses to each question were coded 
by using a scale of 0 to 3, three indicating complete 
adherence to the "Accreditation Guidelines," and zero 
indicating no adherence. The row mean scores for each 
criminal justice program measured how closely each criminal 
justice program adhered to "Accreditation Guidelines" with 
respect to the five questions, and the column mean scores 
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TABLE 16 
SCORES GIVEN TO THE RESPONSES ON THE FIVE QUESTIONS OF 
THE MAJOR CATEGORY, SUPPORTIVE RESOURCES, FOR THE 
TWELVE CRIMINAL JUSTICE PROGRAMS. 
Criminal Justice 
Programs (12) 
Average ResDonse* 
Sum Mean S.D. Q//1 Q//2 Q//3 Q//4 Q//5 
A ' 
.00 3.00 0.00 3.00 3.00 12.00 2.40 1.20 
B 2.32 1.99 3.00 .33 0.00 7.64 1.52 1.16 
C 3 .00 3.00 3.00 3.00 3.00 15.00 3.00 0.00 
D 2 . 66 3.00 3.00 3.00 3.00 14.66 2.93 0.10 
E 0 .00 3.00 3.00 3.00 0.00 9.00 1.80 1.47 
F 1 .98 3.00 3.00 1.65 2.66 12.29 2.46 0.55 
G 1 .98 2.66 1.65 3.00 3.00 12.29 2.46 0.55 
H 1 .50 3.00 .50 2.00 0.00 7.00 1.40 1.07 
I 1 .98 3.00 3.00 3.00 1.98 12.96 2.59 0.50 
J .66 2.32 3.00 1.99 .99 8.96 1.79 .86 
K 2 .50 1.50 3.00 2.00 3.00 12.00 2.40 0.58 
L 3 .00 3.00 3.00 3.00 3.00 15.00 3.00 0.00 
Total 24 .58 32.47 29.15 28.97 23.63 
Mean 2 .04 2.79 2.42 2.41 1.96 
S.D. 0 .90 0.48 1.05 0.80 1.27 
Total 27.75 
Grand Mean 2.31 
*Each score represents the average response to the question 
for the group of people (from one to three) responding to 
that question from the particular criminal justice program 
(A-L) . Each question had a maximum of one point and a 
minimum of zero points, with one point indicating complete 
adherence to "Accreditation Guidelines," and zero points 
indicating no adherence. 
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measured how all the programs adhered to "Accreditation 
Guidelines" with respect to the five questions. The row 
means ranged from 1.4 to 3, with eight scores at least 2.4, 
and four below 2.4. The four below (Programs B, E, H, and 
J) demonstrated the most variability with respect to the 
questions and indicated an inconsistent pattern of meeting 
the "Accreditation Guidelines" for those questions. 
Of the four programs that had row mean scores below 
2.4, three of them (Programs B, E, and J) had perfect 
scores for question three, and Programs E and H had perfect 
scores for question two. Program E also had the maximum 
points for question four. Programs B, E, and H all 
received zero points for question five because the 
respondents felt that their criminal justice programs did 
not have adequate "space, supplies, and equipment for 
office for staff." 
Program B received 2.32 points instead of three points 
for question one because some respondents felt that the 
secretarial or clerical help was not adequate for their 
criminal justice programs. Program E did not receive any 
points for question one. Program H received 1.5 points 
instead of a maximum three points (.5 for secretarial help, 
•5 for clerical help, and .5 for other supportive staff 
assistance) because one respondent indicated that the 
secretarial, clerical, and other supportive staff 
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assistance for the criminal justice program was 
inadequate. Program J received .66 of a point instead of a 
maximum three points (.33 each for clerical help and .33 
for other supportive staff assistance) because all the 
respondents felt that the secretarial help for the criminal 
justice program was inadequate and because some respondents 
felt that the clerical help and other supportive staff 
assistance for the program were inadequate. 
With respect to space, supplies, and equipment in 
question two. Program B received 1.99 points instead of a 
possible three points (1 point for space, .33 of a point 
for supplies, and .66 of a point for equipment) because 
some respondents indicated that there were not adequate 
supplies and equipment for classes. Program J received 
2.32 points out of a possible three points (.66 for space, 
.66 for supplies, and 1 point for equipment) because one 
respondent felt that the space and supplies for classes 
were inadequate. 
For question three. Program H received .5 of a point 
instead of a maximum score of three because all respondents 
indicated that there were not adequate space and supplies 
for the laboratories, and one respondent indicated that 
there was only adequate equipment for the laboratories. 
For question four. Program B received .33 of a point 
instead of a possible three points because all of the 
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respondents indicated that space and supplies were 
inadequate for faculty offices. Program H received 2 
points out of a possible 3 points (1 point each for space 
and supplies, and 0 points for equipment) because the 
responses indicated that there was not adequate equipment 
for faculty offices. Program J received 1.99 points out of 
a possible three points (.33 for space, .66 for supplies, 
and 1 for equipment) because some respondents indicated 
that there was not adequate space and supplies for faculty 
offices. 
For question five. Program J received .99 of a point 
instead of the maximum three points (.33 for space, 
supplies, and equipment) because some respondents indicated 
that the space, supplies and equipment for staff offices 
were inadequate. 
Programs C, D, and L received all perfect scores for 
question two, three, four, and five, and only Program C and 
L received a perfect score for question one. Program D 
received 2.66 points instead of three points because the 
average response indicated a lack of agreement among the 
respondents regarding the adequacy of other supportive 
assistance for the criminal justice program. 
The column means ranged from 1.96 to 2.79. Question 
two had a mean of 2.7 9, and questions one, three, four, and 
five had a mean of 2 .04, 2.42, 2.41, and 1.96 respectively. 
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Eight of the criminal justice programs (i.e., 
two-thirds) received a perfect score for question two which 
addressed the adequacy of space, supplies, and equipment 
for classes. The remaining four programs received less 
than perfect scores and are listed below with their 
results: 
Criminal Justice 
Program 
B 
G 
J 
K 
Space* Supplies* Equipment* 
1.00 .33 
.66 
1.00 1.00 
.66 
.66 
.66 1.00 
.50 
.50 .50 
*Each item had a maximum score of one point total 
of three points) and each score represented an 
average response (from one to three people). 
Three of the criminal justice programs (i.e., 
one-fourth) received a perfect score for question one which 
addressed the adequacy of the secretarial help, clerical 
help, and other staff assistance for the criminal justice 
programs. The remaining nine programs received less than 
perfect scores and are listed below with their results: 
Other 
Criminal Justice Secretarial Clerical Clerical 
Programs Help* Help* Help* 
B .66 .66 1.00 
D 1.00 1.00 • 66 
E .00 .00 .00 
F .66 .66 .66 
G .66 .66 .66 
H .50 .50 .50 
I .66 .66 .66 
J .00 .33 .33 
K 1.00 .50 1.00 
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*Each item had a maximum score of one point 
three points) and each score represented 
average response (from one to three people) . 
(total 
an 
Six of the criminal justice programs (i.e.# fifty 
percent) received a perfect score for question five which 
addressed the adequacy of space, supplies, and equipment 
for offices for staff. The remaining six programs received 
less than perfect scores and are listed below with their 
results. 
Criminal Justice 
Programs Space* Supplies* Equipment* 
B 
.00 .00 .00 
E 
.00 .00 .00 
F 
.66 1.00 1.00 
H 
.00 .00 .00 
I 
.66 .66 .66 
J .33 .33 .33 
♦Each item had a maximum score of one point (total 
of three points and each score represented an 
average response (from one to three people). 
Generally, the criminal justice programs were found to 
be consistent with "Student Resources" as set forth by the 
"Accreditation Guidelines." 
Cumulative Scores 
Table 17 represents the cumulative scores given to the 
responses by the twelve criminal justice programs for each 
of the ten major categories of the "Accreditation 
Guidelines" . 
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Table 18 represents how the twelve criminal justice 
programs rated with respect to the five level scale of 
accreditation developed by this researcher, of the twelve 
programs rated, the majority (nine) were classified as a 
"Most Acceptable Program"; only one program was classified 
as a "Superior Program." The two remaining criminal 
justice programs (B, I) were classified as "Acceptable 
Program." 
What made Program D the highest-rated program? A 
close look at the cumulative table indicated that in the 
categories of "Curriculum," "Financial Resources," and to a 
lesser degree, "Supportive Resources." Program D was not 
only above average, but significantly better than average. 
In Curriculum," the score of 235 was more than two 
standard deviations above the average. 
Out of a possible 47-point spread in the "Most 
Acceptable Level," the difference in points among the nine 
programs ranked in that level yielded a spread of only 16 
points (380.25 for Program H to 396.52 for Program L). 
Programs B and I, however, were rated only "Acceptable." 
Once again, we might question why. Most of the programs 
grouped in the "Most Acceptable" category achieved scores 
very close to each other—i.e., very small difference in 
points. 
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The differences were greatest in the category of 
"Curriculum,” with Programs B and I scoring significantly 
below average. Their scores were, in fact, the lowest of 
the entire group. B was almost two standard deviations 
below the average, and I was nearly one standard deviation 
below. Even though Program B was average or above average 
in many categories, its scores were significantly lower in 
■Administrative Identity," "Learning Resources,” and 
"Supportive Resources." Similarly, Program I was 
significantly low in "Program Objectives" and lowest in the 
categories of "Faculty Qualifications" and "Faculty 
Development." In addition, it ranked lowest with three 
other programs in the category of "Financial Resources." 
Finally, Programs B and I were not even close to being 
classified in the next highest level. 
The scores in the "Curriculum" category clearly played 
an important role in distinguishing the programs. The 
highest score in this category was achieved by Program D 
which was rated in the "Superior Level." On the other 
hand , the scores for B and I were the lowest in the 
"Curriculum" category, and they were also the only programs 
that failed to make the "Most Acceptable Program" Level. 
It was also apparent that Program D’s total score (449.30) 
was significantly higher than the scores achieved by the 
other programs in the next level of accreditation, and that 
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the total scores of B and I were significantly lower than 
the scores of the programs in that same level (i.e.# "Most 
Acceptable Level") . 
Summary 
In summary, this chapter presents data and describes 
the analysis obtained through a combination of quantitative 
and qualitative research methods. It consists of two major 
sections. The summary of the second section is provided at 
the end of this chapter. 
The first section introduced and analyzed the 
responses from the interviews of the thirty-one criminal 
justice educators from selected Massachusetts community 
colleges (11) that have criminal justice degree programs in 
the day divisions. The numerous questions that were 
developed for the interview schedule were based on the 
"Accreditation Guidelines for Postsecondary Criminal 
Justice Education Programs" which were sponsored by the 
Academy of Criminal Justice Sciences. These "Accreditation 
Guidelines" consists of ten major categories, which are as 
follows: "Program Objectives," "Administrative Identify," 
"Curriculum," "Student Services," "Faculty Qualifications," 
"Faculty Development," "Faculty Utilization," "Learning 
Resources," "Financial Resources," and "Supportive 
Resources." The twelve criminal justice programs examined 
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in this study were rated on a five-level scale of 
accreditation developed by this researcher. Of the twelve 
programs rated, one was classified as a "Superior Program," 
nine were classified as a "Most Acceptable Program," and 
the last two were classified as "Acceptable Program." 
Generally, the twelve criminal justice programs were 
found to be consistent with all the major categories of the 
"Accreditation Guidelines," except for "Financial 
Resources" where seven of the programs were found to be 
inconsistent. 
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Administrative Criminal Justice PrarHHnnorc 
As mentioned earlier, the present research was not 
only concerned with criminal justice degree programs in the 
academic world," but also with how such programs were 
perceived in the so-called "real world." For this purpose 
an interview schedule consisting of the following six 
questions was developed and administered by this researcher 
to eleven administrative criminal justice practitioners: 
#1: Do you think that it is beneficial for a member 
of your department to have an associate of 
science degree in criminal justice from a 
Massachusetts community college? 
#2: What is your rationale for your answer to 
Question #1? 
#3: Would you recommend the criminal justice degree 
program of (Name of Massachusetts Community 
College) to either a member of your department or 
to a person who would like to prepare for a 
career in this field? 
#4: All other factors being equal, do you think it is 
more desirable for a candidate being considered 
for appointment to your department to have an 
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associate of science degree in criminal justice 
from (Name of Massachusetts Community •> 
#5: How would you rate the overall job performance of 
members of your department who have an associate 
of science degree in criminal justice from (Name 
of Massachusetts Community as compared 
to members of your department who are non-degree 
members and who have approximately the same 
amount of time on the job? 
_SUPERIOR 
_BETTER 
_THE SAME 
_INFERIOR 
#6: Do you know of any strengths or weaknesses of the 
criminal justice/law enforcement degree program 
at (Name of Massachusetts Community College)? 
All of these questions were asked of eleven 
administrative criminal justice practitioners (Refer to 
Table 4). At least one administrative criminal justice 
practitioner from each region where a Massachusetts 
community college was visited was asked to participate in 
this study. These practitioners were selected by the 
researcher on the basis of their administrative positions 
and their recommendatory powers in hiring and/or appointing 
178 
graduates from criminal justice degree programs to 
entry-level positions in their respective organizations. 
One-hundred percent of the administrative criminal 
justice practitioners responded "Yes" to Question One. Of 
these six, two used the word "absolutely," one used the 
phrase "most definitely," and the sixth practitioner used 
the expression "very much so." 
The following summary of the answers to Question Two 
demonstrates the positive perceptions the practitioners had 
regarding the completion of a criminal justice/law 
enforcement degree program at a community college, as well 
as regarding the possible benefits such a program could 
bring to a police department: 
Practitioner #One: "Education provides a broader 
(non-college understanding and perspective with the 
graduate) day-to-day dealing with people. The 
more basic knowledge you have about 
people the easier it is to deal with 
them." 
"Education is not a necessary 
attribute. A person learns about life 
through his/her own upbringing and 
experiences, but an education can 
broaden his/her knowledge." 
"It is easier to train an individual 
in subject areas at a criminal justice 
academy if the individual was first 
educated in a college." 
Practitioner #Two: "It is an advantage for this 
(non-college department for a college graduate to 
graduate) be appointed as a police officer 
because this department operates 
within an academic community." 
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Practitioner #Three: 
justice better 
(college graduate) 
Practitioner #Four: 
(non-college 
graduate) 
Practitioner #Five: 
(college graduate) 
Practitioner #Six: 
(college graduate) 
"An associate degree in criminal 
prepares one for his/her police role. 
Courses in jurisprudence assist the 
police in enforcing the laws, and 
college courses in English help the 
police to better communicate with the 
public. College graduates tend to be 
more sensitive and better aware of the 
needs of the public than non-college 
graduates 
"One should have a good police 
foundation first—police experience in 
in the field—and then after a few 
years on the police force, one should 
begin his/her studies in criminal 
justice at a community college." 
"A college education helps one to 
improve his/her ability to deal with 
the public. College graduates become 
more aware of the problems in our 
society (e.g., minorities). Courses 
that make this possible are courses in 
sociology and psychology." 
"College graduates are able to read 
better than non-college graduates. 
The former are more self-disciplined 
for the task of completing the police 
academy 
"I have always believed in education 
and training for police officers. One 
can receive a good professional 
education in criminal justice at the 
community college located in this 
city. I admire the director of the 
criminal justice degree program. He 
is a tremendous person. This director 
and his program make great 
contributions to the police image of 
my police department." 
"Police departments need a 
well-rounded individual. They need to 
know the social sciences and 
chemistry. Police work is an 
important endeavor. The criminal 
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Practitioner #Seven: 
(college graduate) 
Practitioner #Eight: 
(college graduate) 
Practitioner #Nine: 
(college graduate) 
to 
justice degree program of this 
community college provides the 
pre-service students an orientation 
police work. In other words, the 
degree program helps my police 
department by making pre—service 
students aware of what is expected of 
them in a police role. The college 
providing that idea/concept to the 
pre-service student takes that burden 
away from my department. Tremendous!" 
The structure of the criminal justice 
degree curriculum helps to develop in 
the student the skill of how to study 
and what to study. This skill will 
help the college graduate in his/her 
police career. Also, my police 
officers who are graduates of this 
degree program are more altruistic 
than my non-degree police officers." 
"A criminal justice degree from a 
community college helps a police 
officer to become a professional in 
his/her work." 
"A criminal justice degree program 
better prepares one for the police 
profession. It should provide courses 
in report writing, psychology and 
sociology." 
"An educated police officer better 
understands the problems of the people 
than a non-college graduate police 
officer. The former can do a better 
job of treating people like a human 
being than the latter can." 
"A college degree in criminal justice 
assists in developing a more 
well-rounded individual for a police 
department. One who graduates with 
such a degree demonstrates the 
commitment to criminal justice, and 
indicates that one is trainable for 
police work." 
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Practitioner #Ten: 
(non—college 
graduate) 
A criminal justice degree better 
prepares one for a career in law 
enforcement. At the community 
college, one can study the cultures of 
other people." 
Practitioner #Eleven 
(college graduate) : One who has a criminal justice degree has the potential of developing 
into a better, all-around police 
officer. A police officer who has 
this academic preparation will end up 
having more knowledge in police 
procedures, courts, and corrections 
than one who has not been to college." 
Interestingly, one of the eleven respondents reported 
that a private consultant had completed a study of his 
entire police department in 1972. One of the 
recommendations of this study was that a Community Service 
Officer (CSO) program be instituted. The recommendation 
was accepted by him and his superior, and within two years 
such a program was implemented and has continued since. 
Following are some of the respondent's comments 
concerning this CSO program: 
"The CSO program was designed to provide college 
students with the opportunity to acquire practical 
experience in police service in conjunction with 
obtaining a college education." 
"Applicants had to be high school graduates or the 
equivalent, and be at least eighteen years of age. 
The CSO must work a basic twenty-five hour week, and 
perform a variety of police community functions." 
"A CSO, who is a sworn member of the police 
department, performs a variety of less complex police 
duties and assists regular police officers as part of 
a work-study program while attending college." 
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CSO s do not carry firearms and are dressed in a 
police uniform that is distinguishable from the 
uniform of the regular police officers of his/her 
town. They have the power of arrest, but it has been 
sharply narrowed and limited by departmental policy." 
"The CSO's have been readily accepted by the citizens 
of my town, who certainly recognize that the CSO's 
perform a valuable service to the community." 
The CSO model is very beneficial to any police 
department, community, and also, to the individual CSO. 
The implementation of this model makes it possible to 
reassign full-time police officers from their footpatrols 
to more demanding assignments. A CSO, using a 
walkie-talkie, can function as the "ears and eyes" of the 
police department by reporting to the police department 
events or information that are of a police interest. In 
the downtown area, the CSO can also control both the 
pedestrian and motor vehicular traffic by enforcing the 
regulations of the town's ordinances and state laws. In 
addition, CSO model provides the opportunity for the police 
department to evaluate the individual CSO as a candidate 
for full-time employment in its own department or in 
another department. For the individual CSO, this model 
provides an excellent opportunity for a young person to 
integrate the theoretical and practical knowledge gained in 
the college classroom with the more experiential knowledge 
accumulated in the field. Lastly, by participating in the 
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model, the CSO learns at an early date if he/she should 
pursue law enforcement as a lifetime career. 
For Question Three, ten administrative criminal 
justice practitioners answered in the positive. The 
eleventh practitioner only answered Question One during the 
interview. After answering it, he informed this researcher 
that he wanted to think about the remaining five 
questions. Subsequently, he mailed in his written 
responses to Questions Two and Five, but did not respond to 
Questions Three, Four and Six. 
Of the ten administrators who responded positively to 
Question Three, six of them make statements pertaining to 
either the quality of the criminal justice degree 
program/criminal justice instructors, or to the limited job 
opportunities in their police departments. The following 
is a summary of the statements made by these six 
practitioners: 
Practitioner #One: 
(non-college 
graduate) 
"I always recommend the program. It 
is difficult for a candidate who does 
not have a college education to get a 
full-time police appointment because 
of the keen competition with college 
graduates." 
Practitioner #Two: 
(non-college 
graduate) 
"Definitely! A candidate for my 
police department must have at least 
an associate degree." 
Practitioner #Five: 
(non-college 
graduate) 
"Yes. But there can be a problem with 
a college graduate who is seeking a 
full-time police position with my 
department. Since my community under 
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the Massachusetts Civil Service 
System, there is veteran preference 
for making appointments. Also, there 
is affirmative action in my 
community. Furthermore, cities have 
been limited in adding new police 
positions because of Proposition 
2”1/2. 
Practitioner #Six: 
(college graduate) "Yes. The community college in my 
region has a competent law enforcement 
degree program because it has academic 
standards. It graduates 'top notch' 
students 
ractitioner #Seven: "I would recommend it. But there 
(college graduate) isn't much of an opportunity for 
making appointments to my police 
department because my department is 
comprised of many young police 
°fficefs, and furthermore. Proposition 
2—1/2 limits the possibility of having 
new positions." 
Practitioner #Eight: "Yes. I personally know a number of 
(college graduate) the criminal justice instructors at 
the two community colleges that many 
of my police officers have graduated 
from. The instructors from these two 
colleges are not only good in 
instructing, but they are also very 
dedicated to their students." 
For Question Four, one hundred percent (10) of the 
administrative criminal justice practitioners who replied. 
answered "Yes" while the eleventh practitioner did not 
provide an answer. 
For Question Five, three of the administrative 
criminal justice practitioners answered "Superior," five 
answered "Better," one answered 
"The Same," and none answered "Inferior." One of the 
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practitioners who answered "Superior" offered the following 
observations regarding some of the differences between the 
college graduate and the non-college graduate police 
officers: 
Practitioner #Nine: 
(college graduate) In comparing the police work of the 
college graduate police officer with 
the police work of the non-college 
graduate police officer, I find that 
the college graduate police officer 
tends to be more aggressive and more 
professional when dealing with 
people. The former is more adaptable 
to a service-oriented police 
department. He is more efficient, 
thorough, speaks better, more 
confident in himself, and tends to 
hold himself in a position of 
dignity. The educated police officers 
are more proud of themselves and their 
department, and this is reflected in 
their attitudes. 
The officer with no college training 
tends to look down at himself as he 
has a poor image of himself and his 
department. On an average, the 
college trained police officer is more 
alert, vibrant, 'alive,' and less 
sluggish. This officer also usually 
writes well and completes reports on 
time." 
Of the remaining two practitioners, one felt that he could 
not make a comparison because all of his police officials 
had a college degree with the exception of two "old timers" 
who had much longer time in service. The other 
practitioner did not want to make a comparison but noted 
that "... in some cases the police officers with no 
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college degree did better 
a college degree." 
on the job than the ones who had 
The responses made by nine of the eleven 
administrative criminal justice practitioners to Question 
Six were compiled and arranged into four major areas: 
Strengths," "Weaknesses," "Improvements," "Suggestions." 
The first mam area, "Strengths," contained positive 
observations of criminal justice curricula, of the benefits 
such curricula provide the individual student and the 
police department, and of liberal arts courses. 
The second major area, "Weaknesses," consisted of four 
issues: curriculum for criminal justice, preparation of 
college students in written communication, obstacles a 
criminal justice graduate can encounter in searching for 
positions in the police field, and teaching approaches 
utilized by some of the attorneys who taught jurisprudence 
courses. 
The third main area, "Improvements," investigated 
relationships between instructors and students and 
introduced a new course in report writing. 
The main area, "Suggestions," contained a total of 
thirteen responses from five practitioners. Many of these 
suggestions had to do with adding new courses, allotting 
more time to certain subject areas, dropping some existing 
courses, and teaching pre-service students. Suggestions 
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were also given on the design of the criminal justice 
degree program, including a program for pre-service 
students and another for in-service students. 
Following are the respondents' observations: 
P_ractitioney—#One (non—college graduate) 
Strengths; No Response. 
Weaknesses: No Response. 
Improvements : "When the law enforcement degree 
program first started at this 
community college, the law enforcement 
courses were taught by peers of the 
in-service students. As a 
consequence, these courses were easy 
for the students. At a later date, 
these courses were taught by better 
instructors, and better course 
outlines were developed—the courses 
became much better." 
Suggestions: No Response. 
Practitioner #Two (non-college graduate) 
Strengths: "The law enforcement degree program of 
this community college offers a good 
basic background for police 
personnel. 
This good foundation helps one prepare 
for a competitive, written entrance 
examination for a police position." 
"One who enters police service with a 
degree in criminal justice/law 
enforcement tends to have a "good 
feeling" for the job as compared to 
one who has not completed a degree in 
law enforcement." 
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Weaknesses: No Response. 
Improvement's» No Response. 
Suggestions ? I would like to recommend that mo 
time be spent on how to interview, 
how to do report writing and 
a resume." 
preparing 
"The community college should offer 
police management courses in its 
degree program." 
Practitioner—fThree (college graduate) 
No Response. 
"Generally, we find that law 
enforcement degree graduates/non-law 
enforcement degree graduates who have 
graduated from different colleges and 
who have been employed by us have 
problems expressing themselves in 
written communications." 
No Response. 
"A law enforcement degree program 
should have courses that deal with 
speech, report writing, and public 
relations. Also, the student should 
be taught good manners and poise, 
which police officers have to have." 
Practitioner #Four (non-college graduate) 
Strengths: No Response. 
Strengths» 
Weaknesses ? 
Improvements: 
Suggestions: 
Weaknesses; No Response. 
Improvements: No Response. 
Practitioner #Five (college graduate) 
Strengths: No Response. 
Weaknesses: "Although I am not that familiar with 
the program at the community college, 
there are some problems that the 
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college graduate must face regarding 
job placement into the field of law 
enforcement. First, Proposition 2 1/2 
limits towns and cities from creating 
new police positions. Secondly, the 
communities that have adopted the 
service system have to accept 
the preference for hiring veterans. 
My city and other communities are 
concerned with affirmative action. In 
some cases, there are some communities 
that have been forced by the court 
and/or the Massachusetts Commission 
Against Discrimination to follow an 
affirmative action plan. Therefore, a 
candidate could receive a high score 
on a civil service examination, but 
because of veteran preference and/or 
affirmative action, he or she may not 
get appointed to the police force." 
i 
Improvements: No Response. 
I 
Suggestions: No Response. 
Practitioner #Six (college graduate) 
No Response. 
I 
I 
No Response. 
I 
"The criminal justice degree program 
introduced a new college course in 
report writing. This change in the 
program assisted my police officers by 
better preparing them to communicate 
not only with their superiors, but 
also with the public." 
"In the late 1960's and 1970's, some 
of the non-criminal justice professors 
of this community college often 
demonstrated evidence of antagonism 
towards the in-service students. Now, 
there seems to be more acceptance of 
the in-service students." 
No Response. 
Strengths; 
Weaknessesi 
Improvements 
Suggestions; 
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Practitioner fSeven (college qraHn^o) 
Strength?: 
"I don't have too much contact with 
the law enforcement program 
----Community 
College. However, it seems to have a 
good curriculum. 
Weaknesses: No Response. 
Improvements» No Response. 
Suggestions; No Response. 
Practitioner—jEjqht (college graduated 
Strengths: The program does contain many liberal 
arts courses. 
Weaknesses: "Presently, not many in-service 
students want to attend the program 
because they feel that the program is 
geared more for the pre-service 
student." 
Improvements: No Response. 
Suggestions: "The law enforcement degree program of 
the community college should change 
with the times and the changes should 
be made in accordance with the needs 
of the community. 
"The program should drop the patrol 
functions course and also the criminal 
investigations course because both of 
them are taught in the basic training 
program (for entry job level for 
police officers) of the criminal 
justice training academy. The law 
enforcement degree program needs 
courses in sociology, psychology, oral 
communications, and report writing. 
Practitioner #Nine (college graduate) 
Strengths: "By completing an associate degree in 
criminal justice, one gets a good 
introduction to the field of criminal 
justice." 
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Weaknesses.: 
Improvements 
Suggestions» 
"Some of the attorneys who taught in 
the past taught "dry" law courses 
thenUSS t?ese attorneys lectured in 
theory only. These courses were 
h^frieKS' and these attorneys should 
have been teaching in law school, not 
m a community college." 
No Response. 
"Criminal justice practitioners who 
*t„ten criminal justice program 
can add therr own field experiences in 
these courses. But pre-service 
students who are mixed in the classes 
with criminal justice practitioners 
are at a disadvantage because the 
atter are more advanced by virtue of 
their field experiences. Therefore! 
the criminal justice degree program 
should be adjusted or designed to meet 
the educational needs of the 
pre-service students. Perhaps there 
should be one criminal justice degree 
program for pre-service students, and 
especially another design for 
in-service students." 
As an option, it may be desirable to 
design a program where qualified 
persons could complete both their 
academic work in criminal justice at a 
community college and their basic 
police training (thirteen weeks) from 
one of the Massachusetts criminal 
justice training academies. In order 
to receive both the degree from the 
community college and the certificate 
of completion from the training 
academy, the student would have to 
satisfactorily complete all the 
requirements of both programs. At 
that point, you would have a person 
who would be both educated and trained 
in his/her profession." 
"No more than one-third of the 
required courses for graduation should 
be criminal justice courses. Students 
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should have a good concentration of 
liberal arts courses, because this 
helps them to develop into 
well-rounded" individuals. The 
liberal arts courses should be 
completed by the student before he/she 
begins the criminal justice courses. 
What is nat needed in the criminal 
justice field are criminal justice 
practitioners who have "tunnel vision" 
for resolving human issues in their 
communities." 
The degree program does not have 
enough of a concentration in English. 
English should be a prerequisite— 
grammar, composition writing, speed 
reading. Also, public speaking should 
be required. It is necessary to have 
a course required in crisis 
intervention, another one on human 
stress, and also one in report 
writing. Also, a course in each of 
the following main areas would be 
useful for the preparation of the 
student: corrections, general law, 
constitutional law, introduction to 
psychology, counselling." 
"The degree program should have at 
least one required literature/crime 
course, perhaps team taught by both a 
humanities instructor and a criminal 
justice instructor." 
"Some criminal justice courses lack 
proper sequence. For example, if a 
course in patrol operations is to be 
taught, it should not be taken by the 
student before he/she has first 
completed a criminal law course. The 
student should not enroll in the 
criminology course until he/she has 
completed most of the criminal justice 
courses." 
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"A course in police patrol should not 
be required. I would replace it with 
an English course, because a police 
patrol course will not be useful to 
the student for quite some time." 
Pract;t^onet—&Ten_(non-colleae graduate) 
Strenqtfrs; "The law enforcement degree program of 
^he - Community College 
has a proper mix of both criminal 
justice and liberal arts courses." 
Weaknesses; No Response. 
Improvements: No Response. 
tionst "I recommend that the law enforcement 
courses for the pre-service students 
who are not experiences in the field 
of law enforcement be taught with less 
theory and more practical 
application." 
Practitioner #Eleven (college graduate) 
Strenaths: No Response. 
Weaknesses: No Response. 
Improvements: No Response. 
Suaaestions: No Response. 
Summary 
In summary, the second major section of this chapter 
is concerned about how the selected criminal justice degree 
programs of the community colleges of Massachusetts were 
perceived in the so-called "real world." For this purpose 
an interview schedule consisting of six questions was 
developed and administered by the researcher to eleven 
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administrative criminal justice practitioners of 
Massachusetts. 
The first five questions asked for the administrators' 
perception of the value of community college criminal 
justice programs. All of the eleven respondents 
interviewed felt that it is beneficial for members of their 
police departments to have an associate of science degree 
in criminal justice. 
The sixth question asked the interviewees for their 
perception of the strengths or weaknesses of the criminal 
justice degree programs. Their responses were classified 
into four categories: "Strengths," "Weaknesses," 
"Improvements," and "Suggestions." 
i 
i 
i 
i 
I I 
I 
CHAPTER V 
SUMMARY, CONCLUSIONS, RECOMMENDATIONS 
There were two main goals of this study. The first 
goal was to establish how criminal justice degree programs 
from selected Massachusetts Community Colleges adhered to 
the "Accreditation Guidelines for Post-Secondary Education 
Programs." The second goal was to determine the 
perceptions that the administrative criminal justice 
practitioners have regarding the relevance and importance 
of a criminal justice degree to the preparation of law 
enforcement personnel. The results presented and analyzed 
in the previous chapter, answered the research questions 
posed in this study. A summary, discussion, and 
conclusions of these results follow. 
Summary 
The State of Massachusetts began offering criminal 
justice degree programs in most of its community colleges 
during the late 1960s and the early 1970s. Because the 
degree programs are so relatively new, programs offered by 
the community colleges had never been evaluated and 
analyzed as a group, or examined in terms of the national 
minimum "Accreditation Guidelines for Postsecondary 
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Criminal Justice Education Programs" developed by the 
Accreditation and Standards Committee of the Academy of 
Criminal Justice Sciences (ACJS). These "Accreditation 
Guidelines" address ten major educational categories: 
Program Objectives; Administrative Identity; Curriculum; 
Student Services; Faculty Qualifications; Faculty 
Developments; Faculty Utilization; Learning Resources; 
Financial Resources; and Supportive Resources. Descriptive 
data about the criminal justice programs of the community 
colleges of Massachusetts was lacking. 
A number of educational concerns have surfaced 
regarding the past and present conditions of the criminal 
justice degree programs in the community colleges of 
Massachusetts. Most, if not all, of the programs developed 
were headed by part-time coordinators, and the teaching 
staff consisted primarily of adjunct faculty members. Most 
of the criminal justice courses are still widely taught by 
adjunct instructors. While most of the programs are now 
•administered by full-time heads of programs, they too have 
demanding teaching assignments. Many of them are also 
responsible for advising and counseling a large segment of 
criminal justice students. Another educational concern 
regarding criminal justice programs has been the lack of 
input by a qualified advisory committee. Some programs 
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appear to have been developed without an advisory 
committee; other programs were assisted by an advisory 
committee only during the initial development of their 
programs. Qualifications of committee members varied. 
Today, some of the advisory committees, comprised of both 
faculty from the college and criminal justice 
practitioners, meet periodically to discuss the quality of 
the criminal justice programs. 
Despite inadequate staffing during the inception of 
criminal justice programs, the enrollment continued to 
increase. A few community colleges have changed their law 
enforcement to a broadly-based criminal justice degree, but 
the curriculum emphasis has remained on law enforcement. 
This study was directed towards the establishment of 
certain information concerning the criminal justice degree 
program of a selected number of community colleges of 
Massachusetts. One of its purposes was to assess how well 
the criminal justice degree programs of these institutions 
were individually and collectively complying with the 
"Accreditation Guidelines" set by ACJS. Another purpose of 
this study was to determine the point of view of a selected 
number of administrative criminal justice practitioners 
concerning the importance for employees to have degrees in 
criminal justice. 
Two sets of data were analyzed . One set, collected 
from the interviews of criminal justice educators 
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concerning their criminal justice programs, was 
subsequently analyzed and coded in order to determine the 
extent to which these programs complied with the 
"Accreditation Guidelines." The minimum guidelines found 
under each of the ten major categories were developed into 
an appropriate format for an interview schedule. This 
necessitated carefully designed questions pertaining to 
those ten major categories. To determine how each 
individual criminal justice degree rated, points were 
assigned to each of the ten major categories. The number 
of points from highest to lowest (10 to 1) depended upon 
the results of the prioritization process of the major 
categories. A five-level scale was developed, ranging from 
"Superior Program" to "Unacceptable Program." 
The second set of data included comprehensive 
responses to six questions asked during interviews with the 
eleven selected administrative criminal justice 
practitioners. These questions were developed in order to 
determine the importance of an associate of science degree 
in criminal justice from a Massachusetts community college. 
Criminal Justice Degree Programs 
The first part of this research assessed how the 
criminal justice degree programs of a selected number of 
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community colleges of Massachusetts fulfilled the aims of 
the Accreditation Guidelines" set by ACJS 
The twelve criminal justice programs were rated with 
respect to the five-level scale of accreditation developed 
by this researcher. 
Only one program (D) ended up being in the highest 
classification of "Superior Program"; nine of the programs 
(Af C, E, F, G, H, J, K , L) came out in the second highest 
classification of "Most Acceptable Program"; and only two 
programs (B, I) fell into the third classification of 
"Acceptable Program." 
Program D, the highest-rated program, was found 
significantly better than average in the categories of 
"Curriculum," "Financial Resources," and to a lesser 
degree, "Supportive Resources." In "Curriculum," Program 
D's score of 235 was more than two standard deviations 
above the average. 
Out of a possible 47-point spread, there was only a 
16-point spread between the nine programs ranked in the 
"Most Acceptable" level. Most of the nine achieved scores 
were very close to each other. 
The differences were greatest in the category of 
"Curriculum," with Programs B and I scoring significantly 
below average; Program I was nearly one standard deviation 
below, and B was almost two standard deviations below the 
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average. Even though Program B was average or above 
average in many other categories, its scores were 
significantly lower in "Administrative Identify," "Faculty 
Qualifications," "Learning Resources," and "Supportive 
Resources." Program I was significantly low in "Program 
Objectives," lowest in "Faculty Development," and among the 
three lowest in "Financial Resources." Programs B and I 
did not approach the scores of the programs in the "Most 
Acceptable" level. 
The Curriculum" category played an important role in 
distinguishing the programs. The highest score in this 
category was achieved by Program D, which was rated 
Superior." Program D's total score (449.30) was 
significantly higher than the scores achieved by any of the 
programs in Most Acceptable" level, the highest of which 
was 396.52. 
Administrative Criminal Justice Practitioners 
The second part of this research assessed how the 
criminal justice degree programs of a selected number of 
community colleges of Massachusetts were perceived in the 
so-called "real world." For this purpose an interview 
schedule consisting of six questions was developed and 
administered to eleven administrative criminal justice 
practitioners. 
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The first five questions asked for the administrators' 
perceptions of the value of community college criminal 
justice programs. Respondents were asked whether they felt 
that it was beneficial for members of their departments to 
have an associate of science degree in criminal justice and 
what their rationale was for their answer; whether they 
would recommend the programs to members of their 
departments or to persons preparing for a career in the 
field; whether they would be more likely to appoint a 
graduate of the programs to their departments; and whether 
they would rate the job performances of program graduates 
higher than those of non-degreed members of their 
departments. 
All of the eleven administrative criminal justice 
practitioners interviewed felt that it is beneficial for 
members of their departments to have an associate of 
science degree in criminal justice from a Massachusetts 
community college, preferably before attending the basic 
training of the police academy. The consensus was that the 
degree programs give both pre-service and in-service 
students a broader perspective on society and a better 
ability to deal with the public. The respondents also felt 
that the graduates had a distinct career advantage over 
those officers who did not have college degrees. 
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With the exception of one administrator who declined 
to answer many of the questions, all of those interviewed 
said they would recommend the criminal justice programs of 
their local community colleges to members of their 
departments or to someone considering careers in the 
field. They agreed that they would prefer to hire 
graduates for their own departments, and in comparing job 
performance in their own departments, they rated the 
program graduates as better than or superior to 
non-graduates . 
The sixth question asked for the administrators' 
perception of the strengths or weaknesses of the criminal 
justice degree program. 
The responses made by nine of the eleven practitioners 
to Question Six were classified into four categories: 
Strengths, Weaknesses," "Improvements," and 
"Suggestions." 
Strengths 
Five respondents, three of whom were college 
graduates, expressed the belief that a degree in criminal 
justice which includes a mix of criminal justice and 
liberal arts courses, positively introduces and prepares 
students for careers in the field. 
203 
Weaknesses 
Four of the respondents mentioned what they regarded 
as weaknesses in the programs. The first stated that most 
college graduates employed in law enforcement, whatever 
their college major, still have difficulty expressing 
themselves in written communications. Another observed 
that many of his police officers avoided the law 
enforcement degree program because they believed it was 
directed toward pre-service students. A third respondent 
stated that some attorneys taught "dry" theoretical law 
courses, and a fourth felt that societal programs are 
causing some difficulty to graduates: Proposition 2 1/2, 
which cuts the number of police jobs available, the 
Massachusetts Civil Service preference for hiring veterans, 
and the efforts of state and local affirmative action 
programs to redress prior discriminations. 
Improvements 
Two administrators, one a college graduate and the 
other not, described recent improvements in the programs. 
One noticed that when his officers completed a new course 
in report writing, they showed improved communication with 
their superiors and with the public. Both respondents 
reported an improved relationship between some instructors 
and students after adjunct instructors had been replaced by 
more academically prepared professionals. Some of the 
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non-criminal justice instructors were at first perceived as 
antagonistic toward the in-service students, but in later 
years these instructors appeared to accept the in-service 
students and the relationship became more comfortable. 
Suggestions 
Five practitioners made suggestions for improving the 
programs. One non-graduate advocated the addition of 
courses in police management, interviewing techniques, and 
report writing. The three who were college graduates made 
the majority of suggestions. They recommended a variety of 
courses to be added, and suggested dropping police 
procedural courses that are more appropriately taught in 
the basic training programs for recruits. They remarked 
that programs should "change with the times" and reflect 
the changing needs of the community. They emphasized the 
importance of general education, liberal arts, and social 
studies courses, and urged that courses in the major should 
not exceed one third of the total credits for an associate 
degree. 
The responses indicate that it might be very desirable 
and proper to have separate programs for pre-service and 
in-service students, or be flexible enough to allow 
in-service students to substitute courses to reflect their 
field experience. 
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Conelusions 
Seven basic assumptions underlie this study: 
A^surnDtipiLNumber _One: That the Education; 
Have Sufficient Knowledge and Evnprionn. 
the Programs Being Stnd-i^ 
The twelve heads of the criminal justice degree 
programs were very familiar with their own programs. 
Generally, the full-time faculty members in the programs 
were just as familiar with the programs as were the heads 
of the programs. In a few cases, some of the full-time 
faculty members were either not familiar at all or only 
somewhat familiar with their own "program statement of 
purpose (goal)" and the "objectives" of their own 
programs. As a group, the adjunct faculty members did not 
seem to be as familiar with their individual curricula as 
were the full-time educators. The adjunct instructors who 
were graduates of their own programs knew more about their 
programs than those who taught in a program from which they 
had not graduated . 
In conclusion, for each program, both the head and the 
full-time faculty members tended to be much more 
knowledgeable about their programs than the adjunct faculty 
members who taught in the same program. 
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Resumption Number Two; That th« F^„^Mona] 
Are Interested in Ways jn whini 
Ii 
All of the educators who participated in this study 
cooperated with the researcher. More than 75% of them 
could be rated as having been very cooperative with the 
researchers. Furthermore, all were extremely interested in 
findings ways in which their program could be improved. 
Assumption Number Three: That the Educational Respondents 
Will Candidly Discuss Their Program. 
As well as can be determined, all of the educational 
respondents openly and candidly discussed their programs 
with the researcher. When questions from the 
"Accreditation Guideline Interview Schedule" called for a 
value opinion, respondents from the same program did not 
all give the same responses. This reinforces the 
assumption that they were earnestly attempting to state the 
truth. 
Justice Education Program " 
At least 75% of the heads (nine) of the criminal 
justice degree programs were aware of the "Accreditation 
Guidelines," and less than 50% of the full-time faculty 
members (three) knew about these guidelines. However, no 
more than two of the nine adjunct faculty members were 
aware of these guidelines. 
A significant number of all the educational 
respondents tended not to know about the "Accreditation 
Guidelines ." 
Assumption Number Five;_That the Majority of the Programs 
to Be Examined—in—this_Study Are in Compliance with Most of 
the Minimum Guidelines As Set Forth bv the "Accreditation 
Guidelines for Postsecondarv Criminal Justice Programs." 
The majority of the criminal justice programs examined 
in this study were found to be in compliance with most of 
the minimum "Accreditation Guidelines." However, a number 
of programs had significant weaknesses in the major 
educational categories of "Financial Resources." 
Even though the twelve programs were funded by the 
Massachusetts legislature, there were still programs in the 
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"Most Acceptable" category that had serious problems with 
the category "Financial Resources." Two of these programs 
(G, H) did not have identifiable budgets separate from the 
college budgets. The danger of not having an identifiable 
program budget is that all the programs found within the 
same higher organizational structure (usually called 
division") could make it possible for their program heads 
to compete with each other for the non-salary monies found 
in the divisional budget. This process could result in 
unfair distribution of divisional budget monies for the 
criminal justice program. 
Moreover, 25% of the programs (A, G, H) rated at the 
Most Acceptable" level did not have their program heads 
involved in any way with the preparation of any academic 
budget. It was more surprising to find out that 66 2/3% of 
the programs (A, E, F, G, H, J, K, L) did not have their 
program faculty involved in any way with the preparation of 
the academic budget. 
Of the seven programs (A, C, E, F, J, K, L) that were 
rated at the "Most Acceptable" level of accreditation and 
which each had a separate identifiable budget within their 
organizational grouping, three of these programs (A, F, J) 
had smaller budgets than the budgets of other academic 
units within their organizational structure. 
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Lastly, none of the twelve programs received any 
direct funds in the form of grants and/or contracts. They 
depended upon the legislated budget of the Day Division and 
upon the college students' fees per credit. 
All of the twelve Massachusetts community colleges 
that were included in this study received LEEP grant monies 
for educational support of in-service students who were 
full-time criminal justice practitioners. It appears that 
most of the students enrolled in the continuing education 
divisions of the community colleges, and therefore a part 
of the LEEP program, helped to make a portion of those 
divisions' profits. Since a continuing education division 
of any community college of Massachusetts does not operate 
on a legislated budget, any profits made may be used to 
operate any part of the division and also may be used to 
operate any part of the academic programs of the day 
division or the general operation of the college. For 
example, of the large total amount of LEEP grants received 
by each of the twelve colleges from 1969 to the spring of 
1981, little or none of the profits made from these grants 
went directly into the academic support of the criminal 
justice programs. It is probable that in the near future 
the continuing education divisions will be operated on a 
legislated budget, and all the profits made under this new 
arrangement will have to be forwarded to the general 
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account of the Commonwealth of Massachusetts, as it is now 
the practice with the tuition money paid by students 
enrolled in the regular day divisions. 
Program D, the only program to be rated at the 
"Superior” level of accreditation, had a perfect score for 
all of the questions except for the last question (Does 
your criminal justice program receive any funds in the 
forms of grants and/or contracts?). This sixth question 
was added by this researcher to the "Accreditation 
Guidelines." 
Assumption Number Six;_That the Educational Respondpnts 
Are Concerned with the Significant Decrease in Enrollments 
—I.n—service Students in the Dav Division. 
The educators did not indicate concerns over the 
decreasing trends in enrollments of in-service students in 
the day division because there were either no in-service 
students or just a few in-service students enrolled in the 
day division. However, a few of the full-time heads and 
several full-time faculty members wondered what was going 
to happen to the enrollment of the pre-service students in 
the day division. The two adjunct heads of two programs, 
who were employed full-time in different police departments 
and had job security within their own departments, also did 
not express a concern over enrollment trends. For them, a 
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significant decrease of enrollment of students could only 
mean a possible loss of a part-time job in teaching. 
The educational respondents generally did not express 
concerns regarding the decreasing enrollment trends of the 
in-service students within the day division. 
Assumption Number Seven;_That the Administrative Criminal 
Justice Practitioners Will be Interested in the Researrh 
Being Done in Criminal Justice Education. 
All of the eleven administrative criminal justice 
practitioners who participated in this study expressed an 
interest in the research being done in criminal justice 
education. Moreover, they were all interested in having 
police officers who were college graduates. 
The "Accreditation Guidelines" were found to be most 
useful and acceptable for evaluating the criminal justice 
degree programs of a selected number of community colleges 
of Massachusetts. The findings of this research show that 
the implementation of the standards can assist in 
developing acceptable programs. By using the standards as 
goals in an ongoing review process, educators can better 
their programs. 
These programs were rated as acceptable since they 
ranked in the top three out of five levels of accreditation 
developed for this study based upon the interviews of the 
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educators concerning the compliance of their programs with 
the "Accreditation Guidelines." However, even though these 
programs ranked acceptable or above, all of them can be 
improved. On the five-level scale of accreditation, the 
maximum score is 473.00, and only one of the programs 
scored near the maximum. 
The eleven administrative criminal justice 
practitioners judged the criminal justice degree program of 
this study to be worthwhile for both pre-service and 
in-service students. In addition, a person who has earned 
one of these degrees was judged better prepared to work in 
law enforcement than a person who does not have one. 
Based on all of the above findings, the associate of 
science degree programs in criminal justice that were 
evaluated in this study were found to be acceptable 
programs. 
Issues Needing Further Attention 
Educators in criminal justice field of higher 
education would find it helpful to their policy making if 
more information were available about the following 
matters: 
An inquiry should be conducted to provide a 
data base on the implementation of minimum 
standards as recently developed by the 
Joint Commission on Criminology and 
1. 
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2. 
Criminal Justice Education and Standards 
Determining the advantages and S* 
disadvantages of approaches to the 
implementation of minimum standards would 
benefit criminal justice education. These 
approaches would include specialized 
accreditation, peer evaluation, outside 
evaluation, and self-evaluation. 
An inquiry should be made to determine the 
effectiveness of the teaching styles and 
methods of criminal justice instructors in 
community colleges. If undertaken, it 
shouid compare the teaching by instructors 
who have had full-time experience as 
criminal justice practitioners to the 
teaching by instructors who have never been 
employed full-time in the field of criminal 
justice. 
An inquiry should be made to establish why 
there were no minorities and women as 
either heads of programs or as faculty 
members. As part of this study, it should 
be determined how minorities and women can 
be recruited and appointed as heads of 
programs or faculty members. 
An inquiry should be made to trace the 
history of the establishment of the 
certifying process of postsecondary 
criminal justice education programs by the 
State of North Carolina. For certifying 
programs, the North Carolina Criminal 
Justice Education and Training Standards 
Commission is guided by its adoption of the 
minimum accreditation standards established 
by the Academy of Criminal Justice 
Sciences. This inquiry should determine if 
the three purposes of this certification 
program are being fulfilled. The final 
goal of this endeavor would be the 
evaluation of North Carolina's program as a 
model for the other forty-nine states. The 
new minimum standards in 1. above should be 
the ones referred to when making a 
recommendation to the other forty-nine 
states . 
Recommend atinns 
Conclusions drawn from this study propound a 
need for additional research in order to increase a 
fundamental knowledge of criminal justice higher 
education, especially at the community college 
level. Some suggested areas for further research are 
the following: 
1. A study of the criminal justice graduates 
should be made to determine how well the 
preparation in the degree program applies 
to their work in the criminal justice 
field . 
2. A study should be made to compare 
attitudes, motivation, and academic 
performance of the pre-service graduates of 
criminal justice degree programs to those 
of non-college graduates. This study 
should be conducted while the trainees are 
attending the basic recruit schools of the 
Massachusetts Criminal Justice Training 
Council. 
3. A study should be made to assess the future 
existence and future curriculum structure 
of each of the degree programs studied in 
this dissertation. External factors such 
as job market, task analysis, potential 
students, and the involvement and support 
of criminal justice agencies and 
departments would have to be determined and 
examined. The job market surveys can 
assist in determining the structure of the 
curriculum, which can be law enforcement, 
corrections, or broadly-based criminal 
justice. Task analysis helps to determine 
the knowledge, skills, attitudes, and 
abilities necessary for average or better 
job performance. Results of task analyses 
significantly assist the development of 
curriculum and the development of 
educational materials for courses. In 
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year 
4. 
addition to external factors, internal 
factors SuCh as the institutional five- 
plan and institutional support (staff 
have to'beUs?ued(ed"d eqUipment> —“'iso 
degree in criminal justice for the 
pre service students and another one for 
noL-KT?®fV1Ce students- A further 
possibility would be a degree with the 
exibility that would permit major field 
course substitutions in order to 
accommodate the field experiences of the 
m-service students. 
A study should be made to evaluate if the 
pre-service students should be instructed 
in criminal, justice courses which emphasize 
either theory or alternative practical 
application alone, or in criminal justice 
courses which emphasize both. 
As a final recommendation, a replication of 
this study should be made. However, 
instead of applying the "Accreditation 
Guidelines" utilized in this study, the 
more current and revised minimum standards 
^he Joint Commission on Criminology and 
Criminal Justice Education and Standards 
should be used as the framework. 
APPENDIX A 
ACCREDITATION GUIDELINES FOR POSTSECONDARY 
CRIMINAL JUSTICE EDUCATION PROGRAMS 
Criminal Justice Accreditation Council 
(Academy of Criminal Justice Sciences) 1976 
The ^c^reditation and Standards Committee of the 
Academy of Criminal Justice Sciences accepted 
responsibility from the membership for developinq 
accreditation guidelines for criminal justice programs in 
auidel^np^fh insti tut ions . In developing the following 
™ Committee recognized the existence of two 
conditions which would have a pronounced effect on its 
work; that each institution faces similar problems and 
conditions from time to time and; that all institutions 
have unique relationships with their constituent bodies 
leading to special responsibilities. Therefore, the 
committee attempted to set forth guidelines which were 
specific where possible, and general where necessary. It 
is believed that these guidelines will assist institutions 
with varying missions to accomplish their goals with 
maximum efficiency and quality. 
As a new and still emerging field of study, criminal 
justice programs sometimes are faced with very strong 
influences generated by groups outside the academic 
community. Recognizing that criminal justice education 
programs have a special set of relationships with various 
working elements of the system and must meet the needs of 
our society, the Committee requested the participation of a 
number of outside agencies that had similar and related 
interests. Therefore, these guidelines are not solely an 
amalgam of community college, university and graduate 
school educators but also reflect the input of 
practitioners and trainers in the field. 
The guidelines contained herein are a minimum. It was 
the committee's hope that these guidelines would generate a 
spirit of quality consciousness among educators in the 
field and that, where necessary, individual programs and 
institutions would make decisions that would further the 
general philosophy and purpose of this document. 
I. PROGRAM OBJECTIVES 
Each criminal justice program should have a clearly 
defined purpose and should incorporate this definition into 
a statement of the program's educational and social role. 
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™se Italer^urposrbut^iso^terMs^f ^co" te™s.°£ 
endeavor to fulfill this purpose. fc conscientious 
The criminal justice field of study consists of * 
have'aSingle ^\* % fholeThichTa^m^r and^f “ 
shouid have a definitive written statement of purpose'and 
objectives, not only worthy of higher education in qeneral 
but also appropriate for its specific educational role 
representThe^ff^^T136 Clear 3nd concise' should the official concept and practice of the program 
and its institution. To the extent that educational 
ioDoCtiVeS are measurable' objectives should be delineated 
m such a manner as to make them measurable. 
- ^ The formulation of the statement of objectives is a 
fundamental obligation and basic changes should be made 
only after proper consideration and approval by the 
governance of the institution and program faculty. The 
program statement of purpose should be examined 
periodically. This re-evaluation, actually a continuing 
process, should cover the changes which have taken place 
internally as well as the changing responsibilities of the 
institution and program to its constituency and chanqes in 
the field. 
All appropriate publications should accurately reflect 
the program's current statement of purpose. The purpose of 
each major subdivision of the criminal justice program 
should be clearly stated and a clear relationship should be 
indicated between the subdivision's goals and that of the 
overall program. 
II. ADMINISTRATIVE IDENTITY 
The mode of academic organization and operating con¬ 
straints will vary from institution to institution. The 
organization of a particular criminal justice program 
should be such as to make possible the wisest and most 
effective utilization of institutional resources. The 
administrative processes should be well defined and 
understood by the entire academic community. An effective 
pattern of organization will contribute to the development 
of the program and to general morale. 
The duties of the administrative head of the criminal 
justice program and other administrative officials working 
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with him should be well define u 
toath' and students- Effective communication^6 faculty' 
to the successful operation of the 
formulation should include program* *v faculty involvement. 
is paramount 
Policy 
A. 
GUIDELINES 
The criminai justic® program should be on a parity 
basis with all other academic programs. If ?he 
Issl^iafthar^1''1^6" °f 3 lar9er unit' ifc is 
out its objectives!6 ainS SUffioient aut°"°“y to carry 
COMMENTS: In those institutions in which the 
shoSirihr"re-°r?ani2ed al°ng ^ePar tmental lines, so 
should the criminal justice program. The title 
describing the administrative head of the criminal 
justice program shall be that used in other 
disciplines. If the program is large in scope and is 
organized along divisional, school, or college 
patterns, the internal structure and titles used to 
denote various administrative positions shall be the 
same as those used in similar organizational units 
within the institution. 
here shall be at least one full-time faculty member 
or administrator whose primary responsibility is the 
administration and direction of the criminal justice 
program. 
COMMENTS: A criminal justice program which operates 
with the administrative head of the program holding 
only part-time or adjunct faculty or administrative 
rank in criminal justice will not be accredited. It 
is essential for the proper development of the program 
that a full-time faculty member or administrator be in 
control of the day-to-day operations, policy 
formulation and directions. 
III. CURRICULUM 
There should be a clearly defined process by which the 
curriculum is established and controlled. This process 
should recognize the various roles of the governing board, 
the administration, faculty, students, and others with 
special expertise. 
The existing body of knowledge is the legitimate 
foundation of all academic curricula. Criminal justice is 
a relatively new field of academic study and is based upon 
a rapidly expanding body of knowledge. Therefore, 
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curricular design and modification will be a continuing 
process . 
GUIDELINES 
A. Criminal justice curricula must give explicit 
recognition to the multidisciplinary character of the 
field . 
COMMENTS: Criminal justice is a multidisciplinary 
body of scholarly research and knowledge in the social 
and behavioral sciences, jurisprudence and the 
physical and natural sciences focusing upon the social 
problems of crime and delinquency and upon methods of 
managing these problems for the social good. 
B. Criminal justice curricula should recognize the 
interdependence of cultural norms, traditions, and 
value systems and social responses to problem-solving. 
COMMENTS: Social traditions and values necessarily 
have an impact on policy questions in a democratic 
society and these factors must be considered in the 
development and operation of a criminal justice 
curriculum. 
C. Recognition should be made of social goals and their 
relationship to governmental policies in the design 
and review of criminal justice curricula. 
COMMENTS: The design and review of criminal justice 
curricula should involve a broadly based input of 
ideas from academicians, criminal justice agency 
personnel, and students although the faculty have a 
primary responsibility. 
D. Criminal justice curricula should be consistent with 
both the institution's goals and with specific program 
goals and statements of purpose. 
COMMENTS: Any aspect of a particular curriculum which 
is not relevant to expressed goals should be reviewed 
for modification or elimination or should result in 
the modification of the statement of objectives. 
E. It is important that a defensible logic .underpin the 
rationale of a particular criminal justice curriculum 
and that this rationale be used in the design and 
review of curricular features. 
COMMENTS: Institutional variations in curricula can 
be justified on the basis of locale, era, 
institutional goals, missions, or educational 
philosophy. 
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F. Transfer and terminal curricula of two and four year 
criminal justice programs should reflect the extent to 
which particular institutions have related to other 
similar programs in their regions and to developed 
articulation agreements. 
COMMENTS; Recognition should be made of regional 
attempts to develop agreements on common core 
curricula, on the transferability of credit, and the 
standardization of course titles and descriptions 
particularly in the common core curriculum. Policy 
regarding existing articulation agreements between 
programs should be clearly defined and communicated to 
students. Those agreements which exist should 
emphasize fairness to students and high quality 
educational standards. Integrity of course work and 
the use of accurate descriptions of courses should be 
an explicit feature of articulation arrangements. 
G. Balance is an important feature of sound curricular 
planning. Since criminal justice education is 
multidisciplinary, overspecialization should be 
avoided on the undergraduate level. 
COMMENTS; There is a defensible limit to the maximum 
number of credit hours taken by students in their 
major field. In a Bachelor's degree program, at least 
one-half of required major field courses should be in 
the upper division. 
H. Postsecondary criminal justice programs are 
professionally oriented. Basic agency skill training 
for criminal justice practitioners which is not 
designed to develop logical, analytical or cognitive 
skills or develop the reasoning capabilities of the 
student is clearly not a part of the academic 
collegiate degree program mission. 
COMMENTS; Credit should be given only when the 
instruction is under the direction and control of a 
degree-granting institution. Instruction must be 
given by persons holding academic appointments by 
accreditated institutions. Quality control criteria 
for the granting of credit in criminal justice should 
be no different than those in other fields of the 
institution. 
I. In order to assure a high level of quality in the 
basic curriculum and instruction, institutions should 
implement regular procedures to assure timely and 
periodic evaluation by students, faculty, and other 
holding special expertise in the related fields. 
COMMENTS; Administrators of criminal justice programs 
should be responsible for the regular review of these 
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evaluations. The institution should support efforts 
to improve the quality of the curriculum and 
instruction and to experiment with alternative methods 
of instruction. 
IV. STUDENT SERVICES 
Student services should be directly related to the 
stated objectives of the institution and program and should 
assist students in the educational process in developing 
self-reliant, responsible behavior. Objectives of student 
services should be clearly defined and publicized. 
Protective, effective services for students depend 
upon the quality of staff who administer the services. 
Personnel policies and practices should insure the 
maintenance of professionally competent student personnel 
services and/or the capacity for faculty members to 
participate in this area. 
GUIDELINES 
A. Through student services, the institution should 
provide: programs of orientation, counseling, 
guidance and academic advisement; reasonable academic 
standards; preservation of appropriate freedoms in 
inquiry and expression; career counseling; and 
participation in institutional activities, academic 
and otherwise. 
B. Students enrolled in criminal justice programs should 
be provided with the same level of student services as 
are students enrolled in other units of the 
institution. 
COMMENTS: The student/faculty ratio in program 
advisement and counseling shall be no larger in the 
criminal justice program than in any other program 
similarly located within the educational institution. 
The evaluation of appropriate student/faculty ratios 
shall not be solely on the basis of numbers of 
students full-time equivalencies, but will also 
consider the time required to properly fulfill the 
advisement and counseling function. 
C. Students seeking enrollment in criminal justice 
classes shall be subject to only those restrictions 
which can be justified on academic grounds. 
COMMENTS: Enrollment in criminal justice classes 
should be open to all students at the institution. 
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irrespective of major, provided the student has 
completed reasonable prerequisites as outlined in the 
institution's catalog. 
A substantial proportion of all classes, both criminal 
justice and general education courses, must be taken 
in an open collegiate environment. 
V. FACULTY QUALIFICATION 
The selection, development, and retention of a 
competent faculty at all academic levels is of major 
importance to the criminal justice program. The congruence 
of the goals and objectives of individual faculty members 
and those of the program and the institution is critical to 
the effectiveness of the criminal justice program. The 
institution and program must make known its goals and 
objectives to prospective faculty members as well as its 
expectations of them. 
The recruitment and development of a well qualified 
faculty is the foundation of the criminal justice program's 
effectiveness. Faculty must provide high quality 
educational experiences for students, maintain high 
academic standards, and provide for enlightened and 
innovative responses to the needs of the criminal justice 
system through the development of intellectual skills which 
lend themselves to problem identification and resolution. 
The specified faculty credentials permit programs to 
respond to differing needs while providing universal 
standards. Hence, there are different qualifications for 
teaching in associate, baccalaureate, and graduate degree 
programs . 
GUIDELINES 
A. ASSOCIATE DEGREE PROGRAMS 
1. Full-time Faculty 
a. Minimum academic qualifications for teaching 
full time in associate degree programs shall 
be a Law degree or a Master's degree with 
concentration in a content area relating to 
or complementing the area of instruction. 
Such degrees must be from institutions 
holding national or regional accreditation. 
Justification for exceptions to the 
guideline shall rest with the institution. 
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b. Faculty must demonstrate an aptitude for 
teaching . 
2. Part-time Faculty 
a. The qualifications for part-time faculty 
shall be the same as established for 
full-time faculty. 
B. BACCALAUREATE PROGRAMS 
1. Full-time Faculty 
a. Minimum academic qualifications for teaching 
full time in baccalaureate programs shall be 
a Law degree or a Master's degree with 
concentration in a content area relating to 
or complementing the area of instruction. A 
majority of the faculty must hold an earned 
doctorate appropriate to their teaching 
areas. Such degrees must be from 
institutions holding national or regional 
accreditation. Justification for exceptions 
to this guideline shall rest with the 
ins titution. 
b. Faculty must demonstrate an aptitude for 
teaching and possess research competence. 
2. Part-time Faculty 
a. The qualifications for part-time faculty 
shall be the same as established for 
full-time faculty. 
VI. FACULTY DEVELOPMENT 
Institutions should encourage and facilitate the 
professional growth of faculty. This should be 
accomplished in part by affording the faculty the 
opportunity to participate in professional organizations, 
attend professional meetings and workshops and take leaves 
of absence for study, research, consulting and travel. 
In order to provide its students with quality learning 
experiences, institutions should require teaching faculty 
to possess special competence in their teaching field. 
Special competence is determined by advanced study, through 
pertinent graduate degrees, teaching experience, and 
occupational experience relevant to the subjects they 
teach. 
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Institutions should provide an opportunity for 
criminal justice faculty members to pursue advanced deqrees 
requiring essentially the same ability and academic 
preparation of other academic disciplines and to gain 
relevant occupational experiences. 
C. GRADUATE PROGRAMS 
1. Full-time Faculty 
a. Minimum academic qualifications for faculty 
teaching in graduate programs shall be an 
earned doctorate appropriate to their 
teaching/research areas. Such degrees must 
be from institutions holding national or 
regional accreditation. Justifications for 
exceptions to this guideline shall rest with 
the institution. 
b. The faculty must demonstrate an aptitude for 
teaching and possess research competence, as 
evidenced by academic preparation, 
publication, and involvement in significant 
regional or national activities 
2. Part-time Faculty 
a. The qualifications for part-time faculty 
shall be the same as established for 
full-time faculty. 
GUIDELINES 
A. The institution must provide continuous support for 
faculty development in appropriate and adequate 
measure. 
COMMENTS: This support may take many forms, e.g.: 
travel for participation in professional associations 
and research, leaves of absence or sabbatical, tuition 
assistance for further graduate study, technical 
assistance from other academic departments, faculty 
exchange, equipment, and research support. 
B. There must be a systematic method whereby faculty can 
be apprised of research monies available, 
opportunities and research needs. 
C. Excellence in teaching, research, publications, 
university, public and community service, etc., should 
be utilized in the promotion and tenure system which 
is established for and communicated to the faculty. 
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D. There must be a continuous evaluation of faculty 
performance and a clearly defined program to remedy 
deficiencies . 
COMMENTS: A significant number of student complaints 
about the fairness of grading systems of faculty 
members should occasion the re-examination of grading 
techniques. 
VII. FACULTY UTILIZATION 
The quality of the criminal justice program requires 
that a faculty well qualified and developed be utilized by 
the institution in a manner which is consistent with the 
objectives of higher education, the institution, and 
specifically the program. The general educational effect 
of the utilization of criminal justice faculty must not be 
minimized. A poorly utilized faculty results in a poorly 
educated student. 
GUIDELINES 
A. 
B. 
The number of full-time criminal justice teaching 
faculty members shall be determined in the same manner 
as are other full-time teaching faculty in other 
disciplines similarly organized within the 
institution. Provided that in no case shall the ratio 
of full-time equivalent criminal justice teaching 
faculty and full-time equivalent students in the 
undergraduate program exceed 1:60 in the graduate 
program 1:20. 
Quality education reflects a balanced student contact 
with full- and part-time faculty because of the 
importance of activities occurring outside of the 
classroom as specified in this document. Therefore: 
1. In associate degree programs, no more than 50% of 
the annual credit hour production of criminal 
justice courses may be taught by part-time 
faculty. - 
2. In baccalaureate programs, no more than.JU% or 
the annual credit hour production of criminal 
justice courses may be taught by part-time 
faculty. - . 
3. In qraduate programs, no more than 25% or t 
annual credit hour production of criminal justice 
courses may be taught by part-time_faculty. 
4. Justification for exceptions to this guideline 
shall rest with the institution. 
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C. Faculty workloads must be consistent with the 
objectives of the program. Workload justification 
will consider teaching, research, public service, 
student guidance and administrative assignments. 
VII. LEARNING RESOURCES 
Learning resources (including library, audio-visual 
and other media) are vital instruments in the total 
development of the criminal justice students and faculty. 
Learning resources should be operated as part of the 
academic program of the institution and administered by 
professional staff with advisory input from the faculty. 
GUIDELINES 
A. An institution with a criminal justice program shall 
have some portion of its institutional learning 
resources dedicated to a criminal justice collection. 
Formal, written arrangements with similar facilities 
readily accessible to students and faculty may be 
considered in partial compliance with this 
requirement. 
COMMENTS: When an institution utilizes other learning 
facilities in complying with these guidelines, it must 
recognize that these resources should be convenient 
and readily accessible to users. Undue delay or 
hardship in securing materials only lends to a 
disrespect for the research and collateral aspects of 
education. 
B. The content of the criminal justice resources and the 
level of funding shall be proportionate to the 
resources and levels of funding of other programs. 
Resources shall reflect appropriate emphasis on 
acquisition of historical, contemporary and periodical 
holdings in relation to the criminal justice curricula 
objectives. Substantially stronger holdings are 
required for graduate and research programs. 
C. The criminal justice faculty should actively 
participate in material selection. 
D. Learning resource facilities must be accessible 
commensurate with student and faculty needs. 
COMMENTS: Many students enrolled in criminal justice 
programs are practitioners, engaged in shift work; 
therefore, resource facilities should accommodate the 
needs of these students. 
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IX. FINANCIAL RESOURCES 
The financial resources of an institution 
significantly determine the quality of its criminal justice 
program. The adequacy of financial resources committed to 
the criminal justice program will be judged in relation to 
the basic purposes of the institution, the scope of the 
program, and the clientele serve. 
GUIDELINES 
A. Budgeting and funding shall be provided at a level 
sufficient to maintain a quality educational program. 
The criminal justice program shall not rest solely on 
its ability to secure funding from sources external to 
the normal institutional budget processes. 
Institutions relying on outside funding for the 
development and initiation of the criminal justice 
program must be prepared to fully fund the program 
within three years without reliance on collateral 
sources of income. 
B. The criminal justice faculty shall actively 
participate in preparation of their budget. The 
criminal justice administrator's role shall be the 
same as the role of administrators of other programs 
similarly organized within the institution. 
C. Funding allocations for the criminal justice program 
shall be identifiable within the institution's budget. 
X. SUPPORTIVE RESOURCES 
The physical environment in which the criminal justice 
program is located is important to its proper operation. 
Inadequate physical facilities and clerical support have a 
detrimental effect on the performance and morale of 
faculty, staff and students. 
GUIDELINES 
A. Adequate space, supplies and equipment must be 
provided for classes, laboratories and offices for 
faculty and staff. Adequate secretarial, clerical and 
other supportive staff assistance shall be provided. 
APPENDIX B 
INSTRUMENT ONE 
George R. Gaudette 
School of Education 
University of Massachusetts 
EDUCATIONAL RESEARCH 
STATEMENT. To examine a criminal justice degree program of 
a community college and to determine if it is successful or 
not. Questions asked will be based on ten major 
educational categories. 
INSTRUCTION. From vour own perspective, please prioritize 
the following ten major educational categories from the 
most important to the least important, with "1" being the 
most important, "10" being the least important: 
Item Number I tern 
_ 1. PROGRAM OBJECTIVES 
2. ADMINISTRATIVE IDENTITY 
(organizational placement of 
the program including duties 
of administrative head and 
other administrative 
officials of the program 
defined; communicated to all 
concerned individuals) 
3 . CURRICULUM 
4. STUDENT SERVICES 
5. FACULTY QUALIFICATIONS 
6 . FACULTY DEVELOPMENT 
7. FACULTY UTILIZATION 
8. LEARNING RESOURCES 
(including library, 
audio-visual and other 
med ia) 
NAME: 
DATE 
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Item Number item 
- 9. FINANCIAL RESOURCES 
(budgeting and funding for 
the program) 
_ 10. SUPPORTIVE RESOURCES 
(physical environment in 
which the program is 
located and the clerical 
suppor t) 
Please return your answers as soon as possible in the 
enclosed stamped, self-addressed envelope. Thank you for 
your kind attention. 
APPENDIX C 
RESULTS OF THE PRIORITIZATION OF THE TEN MAJOR 
CATEGORIES OF THE ACCREDITATION GUIDELINES 
Results of the prioritization of the ten major 
categories (from the most important to the least important, 
with "l" being the most important, "10" being the least 
important) of the "Accreditation Guidelines for 
Postsecondary Criminal Justice Education Programs," of the 
Academy of Criminal Justice Sciences, 1976, Revised 1979. 
Before the Prioritization 
1. PROGRAM OBJECTIVES 
2. ADMINISTRATIVE IDENTITY 
3. CURRICULUM 
4. STUDENT SERVICES 
5. FACULTY QUALIFICATIONS 
6. FACULTY DEVELOPMENT 
7. FACULTY UTILIZATION 
8. LEARNING RESOURCES 
9. FINANCIAL RESOURCES 
10. SUPPORTIVE RESOURCES 
After the Prioritization 
1. PROGRAM OBJECTIVES 
2. CURRICULUM 
3. FACULTY QUALIFICATIONS 
4. ADMINISTRATIVE IDENTITY 
5. FINANCIAL RESOURCES 
6. LEARNING RESOURCES 
7. FACULTY UTILIZATION 
8. SUPPORTIVE RESOURCES 
9. FACULTY DEVELOPMENT 
10. STUDENT SERVICES 
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APPENDIX D 
INSTRUMENT TWO 
August 10, 1981 
TO: 
SUBJECT: Educational Research, in the School of Education, 
at the University of Massachusetts at Amherst 
Criminal justice as a discipline is not only fairly new but 
is still emerging as a field of study. In Massachusetts, 
as well as in many other states, the community colleges 
have played a major role in developing criminal justice 
degree programs. In this state, these programs were 
developed in most of the community colleges during the late 
1960's and early 1970's. As a group, the criminal justice 
degree programs of the community colleges of Massachusetts 
have never been thoroughly examined and compared to a 
recognized and established criminal justice educational 
standard and guideline. To examine a criminal justice 
degree program and to determine if it is successful or not, 
questions based on at least ten major educational 
categories, as set forth by the Accreditation and Standards 
Committee of the Academy of Criminal Justice Sciences, 
should be asked. 
Since you are familiar with criminal justice education in a 
community college setting, I would like you to assist me 
by: (1) reading and studying a copy of my attached 
"Tentative Interview Schedule"; (2) assigning a value from 
1 to 5 (l = little importance to 5=high importance) to each 
of the items listed. Please place the values on the lines 
provided opposite the numbered items found on the 
"Tentative Interview Schedule." If you would like to make 
any evaluative comments on the total "Tentative Interview 
Schedule" or on any specific questions, please feel free to 
do so on page fourteen (14) . Your comments will be read 
and taken into consideration. 
Please be assured that your answers and comments will be 
treated with confidentiality. Furthermore, your name will 
not at any time be identified in the study. The Tentative 
Interview Schedule" has an identification number for 
mailing purposes only. This is so that I may check your 
name off of the mailing list when your copy is returned 
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INSTRUMENT TWO (Continued) 
Please return your results as soon as possible in the 
enclosed, stamped, self-addressed envelope. 
You may receive a copy of the final draft of the "Tentative 
Interview Schedule" by writing "copy of final draft 
requested" on the back of the return envelope. Please do 
not put this information on the copy of the "Tentative 
Interview Schedule." 
I would be most happy to answer any questions you may 
have. You may call me collect at my home in Holyoke: 
533-3480 . 
When the final draft of the Interview Schedule is ready, I 
will use it to examine criminal justice degree programs of 
a number of community colleges in Massachusetts. 
Your contribution to this study is greatly appreciated. 
Very truly yours. 
George R. Gaudette 
Doctoral Candidate 
8 Wyckoff Avenue 
Holyoke, Massachusetts 01040 
/Enclosure 
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APPENDIX E 
BRISTOL COMMUNITY COLLEGE 
Criminal Justice Degree Program 
The two-year program is designed to meet the needs and 
to upgrade the skills of practitioners in the field of 
criminal justice and to prepare men and women for entry 
into careers with police, court, correctional, and private 
security agencies. 
Upon completion of this program, students will receive 
the Associate in Science Degree in Criminal Justice; all 
credits earned will transfer to senior institutions'where 
the graduate may continue study toward the baccalaureate 
degree• 
Applicants with questions about the nature of the 
program and criminal justice career possibilities are 
invited to schedule an appointment with the program 
director. 
First Semester Credit 
ENG 11 Writing from Experience 3 
CRJ 11 Introduction to Criminal Justice 3 
SCX: 11 Principles of Sociology 3 
CRJ 15 Criminal Law 3 
History Elective* _i 
15 
Second Semester 
ENG 12 Introduction to Literature 
or 14 Critical Writing 3 
CRJ 15 Report Writing and Information Systems 3 
CRJ 18 Law Enforcement Management and 
Planning 3 
History Elective* 3 
Mathematics Elective _3Zi 
15/16 
267 
268 
Third Semester 
CRJ 19 
PSY 51 
CRJ 51** 
CRJ 59** 
Police and Community Relations 
General Psychology 
Criminology 
Science Elective 
Criminal Procedure 
Fourth Semester 
15/16 
CRJ 56 
CRJ 59** 
SPH 11 
GVT 51 
Criminal Investigation 
Introduction to Criminalistics 
Fundamentals of Speech 
Urban Government and Politics 
Elective 
3 
3 
3 
3 
-3/4 
15/16 
TOTAL CREDITS 60, 61 or 62 
*SSC 11, 12; HST 20 or 21, 22 or 23? HST 13, 14 **See 
course description for prerequisite 
Source: "Bristol Community College 1981-1982 Catalog," pp 
22; 36-37. 
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NEW CRIMINAL JUSTICE ELECTIVE 
POR 04 
^ Ccil"inal Jual~w p°r—nnri (3 
CRJ 11 
CRJ 13 
A course designed for Criminal Justice 
practitioners as an introduction to Portuguese 
culture, values, and family life. aiso includes 
fundamentals of Portuguese language, with 
emphasis on Portuguese conversation and idiom. 
Three class hours per week. 
Introduction to Criminal Jiism>p (3 credits) 
A survey of the evolution of justice from 
e^fli©st times with particular emphasis on 
Western and American systems, English precedents 
for American jurisprudence, the U.S. Constitution 
and the impact of selected provisions within the 
Bill of Rights on law enforcement, and an 
overview of the functions of the major components 
of the criminal justice system. 
Three class hours a week. 
Criminal Law (3 credits) 
Primary focus is on the substantive law. General 
legal principles applicable throughout the 
majority of the states are covered as well as the 
substantive law of the Commonwealth of 
Massachusetts. The nature and development of 
criminal law and legal systems, jurisdiction, the 
criminal act, the criminal state of mind and 
matters affecting responsibility also are 
studies. 
Three class hours a week. 
CRJ 15 Report Writing and Information Systems (3 
credits) 
Determining report content through the process of 
collection, interpretation and evaluation of 
data, students complete many report writing 
assignments, both operational and 
administrative. Implications of the individual 
report for an agency's total information 
capability are studied along with examination of 
several contemporary information systems, 
including the processes used for report review 
and control. 
Three class hours a week. 
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CRJ 18 
CRJ 19 
qWcredits?m?nl; ManaqP^nt anrt Planning 
Principles of organization, administration and 
management, including planning and control 
specialization, personnel and fiscal policies 
Survey of present and future management systems 
including teach policing, fluid patrol, and para- 
professional operations. ' para 
Three class hours a week. 
Pol.ice and Community Relations (3 credits) 
Emphasizing the concept that each human being is 
unique, this course is an in-depth, practical, 
study of the police role in the community. 
Police department-initiated programs directed 
toward improving intergroup relations are 
examined and discussed along with selected 
critical issues presently confronting both the 
police and the public they serve. Maximizing the 
degree of police-community cooperation and the 
interaction is the objective; a related research 
project is required. 
Three class hours a week. 
CRJ 20 Drug Abuse and Identification (3 credits) 
An in-depth course designed to meet the needs of 
law enforcement and social services personnel in 
the complex area of drug abuse. This course will 
study the educational, legal, treatment, and 
rehabilitation aspects of the drug problem. 
Special emphasis is placed on new and emerging 
drug laws, education, and policy practices. 
There will be several guest lectures based upon 
the needs of students in this class. 
Three class hours a week. 
CRJ 21 Juvenile Offenders (3 credits) 
The study of the constellation of factors that 
relate to juvenile delinquency. By the end of 
this course students will demonstrate, in 
writing, their ability to conceptualize an ideal 
model to deal with the prevention, treatment, and 
rehabilitation of juvenile offenders in the 
community in which they live; coordination and 
interface of various agencies in the community 
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CRJ 51 
CRJ 53 
CRJ 54 
CRJ 56 
til in 3 ““Iti-disciplinary approach to 
Three class hours a week. 
Criminology (3 credits) 
Nature of crime and the criminal, society's 
approach to the crime problem, inherent 
difficulties in the administration of criminal 
justice, the outlook for the future, limitations 
involved m the control and prevention of crime 
Three class hours a week. 
Prerequisite: SOC 11 or permission of program 
director. 
Contemporary Corrections (3 credits) 
A survey of the evolution of corrections, 
developed historically, with particular emphasis 
on United States and Massachusetts practices, 
including contemporary correctional practices and 
alternatives to incarceration. 
Three class hours a week. 
Comparative Correctional Systems (3 credits) 
A study of correctional systems and penal 
practices in jurisdictions outside the United 
States. Procedures dealing with correctional 
organization, administration, and classification 
of inmates are examined and compared or 
contrasted with correctional practices in this 
country. 
Three class hours a week. 
Prerequisite: CRJ 53 
Criminal Investigation (3 credits) 
Emphasis is placed on the special techniques most 
appropriate for particular kinds of 
investigations, i.e., arsons, burglary, homicide, 
robbery, etc. Constitutional aspects of 
investigative procedures are discussed along with 
procedures for interviewing and recording 
statements of witnesses and suspects. 
Three class hours a week. 
272 
CRJ 58 Criminal Procedure (3 credits) 
The criminal process from investigation through 
arrest, indictment, trial and sentencing. 
Emphasis placed on procedural matters such as 
arrest, search and seizure, pretrial publicity. 
Three class hours a week. 
Prerequisite: CRJ 13 or permission of program 
APPENDIX F 
BUNKER HILL COMMUNITY COLLEGE 
Criminal Justice Degree Program 
*yhis curriculum is designed to provide professional 
training for students interested in careers as law 
enforcement and security personnel and criminal justice 
regulatory personnel. The program offers instruction for 
in-service law enforcement officials wishing to upgrade 
their career statusr and it also prepares students for 
transfer to an upper level college or university in pursui 
of a baccalaureate degree in Criminal Justice. 
First Semester Credit 
10101 Communication I 3 
61101 Introduction to Criminal Justice 3 
61103 Criminal Law 3 
24107 State and Local Government 3 
27101 Principles of Sociology 
15 
Second Semester 
10102 Communication II 3 
61105 Constitutional Law for Criminal Justice 3 
11101 Oral Communication 3 
25101 Principles of Psychology 3 
Career Elective 3 
15 
Third Semester 
61202 Evidence and Court Procedure 3 
61205 Patrol Operations 3 
Sociology Elective 3 
Career Elective 3 
Elective -1 
15 
273 
274 
Fourth Semester 
27104 Criminology ^ 
Psychology Elective 
Career Electives 6 
Elective ^ 
15 
Total 60 
"Bunker Hill Community College 1981-1982 Catalog," 
87-89. 
Source: 
pp. 36, 
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61101 
61103 
61105 
61106 
Course Descriptions 
Introduction to Criminal Jnsfiro 
A survey of the history, development and role of 
American criminal justice agencies. Included are 
the organization and jurisdiction of the various 
criminal justice agencies, a review of the court 
processes, professional orientation, and current 
in the criminal justice system. 
Criminal Law 
The substantive law of crimes including the 
general and social parts of criminal law; 
classification of crimes against persons, 
property, and the public welfare, nature of 
crime, criminal liability, elements of crimes, 
and jurisdiction. Emphasis is placed on matters 
especially affecting law enforcement, through 
case study. 
Constitutional Law for Criminal Justice 
The development of the Federal Constitution and 
the history of the Bill of Rights. Discusses the 
substantive content of the first eight 
amendments. Particular emphasis placed on the 
importance of the 5th, 6th, and 8th amendment 
rights applied to the states by way of the 14th 
amendment "due process" and "equal protection" 
clauses. In addition, the Massachusetts 
Declaration of Rights is reviewed to further 
demonstrate relevant principles of constitutional 
law. Significant state and federal court 
interpretations are analyzed. 
Introduction to Security Methods 
Methods and techniques used to prevent and reduce 
losses due to theft and casualty, including the 
security survey, communication and surveillance 
system, control of personnel and visitors, the 
legal basis of security problems, including 
college campuses, hospitals, aircraft, industrial 
plants, banks and financial institutions, and 
retail stores. 
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61107 
61108 
61201 
61202 
Introduction to Correct-inn^ 
the corr?ctional process from arrest 
to probation or parole. This course provides the 
student with an understanding of corrections as 
an essential component in the Criminal Justice 
System and includes orientation to current 
correctional concepts and various correctional 
institutions . 
Criminal Investigation 
Identifies and traces the significance and 
application of the tools of criminal 
investigation. Includes fundamentals and theory 
of an investigation, crime scene procedures, 
report writing, collection and preservation of 
evidence, methods of gathering information, and 
specialized and scientific methods. 
Principles of Law Enforcement Management 
The principles of administration and management 
of law enforcement agencies. A study of police 
organizational structure and responsibilities and 
the interrelationships of after arrest, waiver or 
consent searches, electronic eavesdropping, 
entrapment and related matters. Prerequisite: 
Constitutional Interpretations of Criminal 
Procedure I. 
Evidence and Court Procedure 
An examination of the rules of evidence at the 
operational level in law enforcement and the 
presentation of evidence to the court. The 
collection, preservation and presentation of 
physical, documentary and testimonial evidence. 
Burden of proof, judicial notice, expert 
testimony, impeachment, competency, relevancy, 
confessions and related matters are also 
recovered . 
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61203 Rehabilitation of the Offender 
An examination of current programs and services 
available in the corrections component of the 
Criminal Justice System. Particular emphasis is 
given to contemporary practices in corrections 
such as the community-based work-release 
programs, furloughs, halfway houses and various 
individual treatment services. Included is an 
examination of alternatives to incarceration. 
61205 Patrol Operations 
A study of line operations in law enforcement 
agencies, with emphasis on patrol, traffic, and 
preliminary investigations. Included are factors 
which influence patrol strength, type of patrol, 
and distribution of the patrol force. The nature 
of traffic control, accident investigation 
reporting, selective enforcement and the 
relationship of the police to traffic 
engineering, education and enforcement are also 
included . 
61206 Principles of Forensic Chemistry 
Examination of physical and chemical tests 
employed in a crime laboratory; techniques of 
microscopy, spectroscopy and basic chemistry as 
they apply to the study of firearms, hair, 
fibers, blood, paint, tools, glass, documents, 
laundry marks, poison and other materials which 
comprise physical evidence; current techniques 
used in forensic chemistry are discussed and 
demonstrated . 
61207 Criminalistics 
An introduction to the organization, 
capabilities, and uses of a model criminalistics 
laboratory, including chemical and microscopic 
analysis and photographic techniques in 
identification and comparison of evidence 
materials. Case illustrations from crime 
laboratories are employed to indicate the 
importance of physical evidence. 
Prerequisite; (61206) Principles of Forensic 
Chemistry. 
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61208 Principles of Security Administration 
The principles of administration and management 
of security systems. Current issues in security 
such as growth patterns, salary structures, 
training and education, discipline, motivation, 
job classification and promotion are discussed. 
Attention is also given to security problems of 
business, industry and government. 
Prerequisites (61106) Introduction to Security 
Methods . 
61209 Security Operations 
A study of security operations in Industry and 
Business including analysis of case studies of 
security problems. Cases are used to teach the 
student how to present a problem and to prepare 
and try various remedies. Security practices and 
procedures involving personnel, classified 
information and materials are explored. 
Prerequisite: (61106) Introduction to Security 
Methods or instructor's permission. 
APPENDIX G 
CAPE COD COMMUNITY COLLEGE 
Criminal Justice Degree Program 
The program stresses a broad understanding of the 
principles of the criminal justice system—the police, 
courts, and corrections—as well as knowledge of the social 
and behavioral sciences. The program views the criminal 
justice system as a continuous and integrated process 
beg inning with the study of criminal behavior and extending 
through the study of rehabilitation and parole. Specific 
degree requirements are combined with the basic general 
education core. The associate in science degree in 
criminal justice is awarded upon successful completion of 
requirement. 
Required Courses 
Professional Education Credit 
HL 105 Introduction to Criminology 3 
HL 101 Criminal Law I 3 
HL 102 Criminal Law II 3 
HL 103 Criminal Justice Supervision and 
Management 3 
HL 106 Principles of Investigation I 3 
HL 107 Principles of Investigation II 3 
HL 10 9 Police-Community Relations 3 
HL 115 Introduction to Criminal Justice I 3 
HL 116 Introduction to Criminal Justice II 3 
HL 220 Seminar in Criminal Justice 3 
HL 230 Criminal Justice Internships 3 
HL 240 Selected Issues in Criminal Justice 3 
HB 205 Juvenile Delinquency 3 
General Education 
EN 101 English Composition 
EN 103 Oral Communication 
Science of Mathematics 
HG 100 American National Government 
HH 103 History of the United States I 
or 
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II 
General 
HH 104 
HB 101 
HB 106 
HG 103 
Source: 
Education (Continued) 
History of the United States 
General Psychology 
Principles of Sociology 
State and Local Government 
-1 
"Cape Cod Community College 1981-83 Catalog," 
22; 48-49. 
pp. 
m
 
ro
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HL 101 
HL 102 
HL 103 
Criminal Law I (3 credits) 
Survey of criminal law and evidence 
emphasis on Massachusetts laws and 
Court rulings. 
Prerequisite: None 
# with 
recent Supreme 
Criminal Law IT (3 credits) 
Expansion of HL 101, emphasizing the evolution of 
due process as it affects functions and duties of 
law enforcement officers. Contemporary law 
enforcement problems. 1 
Prerequisite: HL 101 
Criminal Justice Supervision and Manaaempnt- (3 
credits) - 
An introductory course on the principles and 
concepts of management and organization of the 
Criminal Justice System. Special emphasis will 
be placed on management and supervision of the 
three basic components. Police, Court and 
Corrections. 
Prerequisite: None 
HL 106 Principles of Investigation I (3 credits) 
Organization and functions of investigative 
agencies. Preparation and presentation of 
accurate written and verbal reports. Courtroom 
presentation of evidence. Elements of legal 
proof. 
Prerequisite: None 
HL 107 Principles of Investigation II (3 credits) 
Continuation of HL 106. Collection, 
presentation, and analysis of physical evidence. 
Investigation of specific offenses. 
Prerequisite: HL 106 
HL 109 Police-Community Relations (3 credits) 
The course seeks to explore the relationships 
between law enforcement officers and the 
community in which they both live and serve. 
Focus will be on current specific problems which 
2 82 
HL 10 5 
HL 115 
HL 116 
officrers c°nstantly face. Also, the course will 
attempt to put stress on the community 
obligations to support the police role 
Prerequisite: None 
Introduction to Criminology (3 credits) 
An introductory course covering the principles 
and concepts of criminology and criminal justice 
agencies. The course will focus upon the 
following areas of interest: criminological 
theory and practice, causes of delinquency and 
criminal behavior, institutions and process of 
Law Enforcement, the administration of Criminal 
Justice, theories and current practices in 
correctional treatment and crime prevention. 
Prerequisite: None 
Introduction to Criminal Justice T (3 credits) 
The first of a two-part sequence exploring the 
development and operations of the agencies of 
criminal justice. Seeks to provide students with 
an understanding of the historical, social, 
political, and administrative reality of the 
police and the courts. 
Prerequisite: None 
Introduction to Criminal Justice II (3 credits) 
Continuation of HL 115. Sentencing practices and 
correctional services. Alternatives to the 
present system. The course will attempt to 
answer the question of what to do with the 
convicted offender. 
Prerequisite: None 
HL 220 Seminar in Criminal Justice (3 credits) 
Exploring the relationship of police and crisis 
intervention. Special emphasis will be placed 
upon the development and utilization of helping 
skills in dealing with the crisis situations. 
Prerequisite: All first-year criminal justice 
courses or permission. 
Criminal. Justice Internship (3 credits) 
Required of all preservice students. A 
supervised work/learning experience in a local 
criminal justice agency combined with a seminar 
component for student feedback and evaluation. 
Course will be offered during summer or scheduled 
ac ad emic ye ar . 
Prerequisite: Completion of one year of courses 
in criminal justice program. 21 class hours, 46 
or more experience hours. 
Selected Issues in Criminal Justice (3 credits) 
The course seeks to explore issues that are 
currently facing the criminal justice system. 
Topics will vary according to national concerns 
at the time of the course. 
Prerequisite: All first year criminal justice 
courses or permission. 
APPENDIX H 
GREENFIELD COMMUNITY COLLEGE 
Criminal Justice Degree Program 
The curriculum in Criminal Justice leads to the decree 
of Associate in Science. It is designed to present a broad 
education m the operations, functions and objectives of 
the Criminal Justice systems and its component parts. It 
police, the courts and corrections. Graduates 
j 1S Pro9ram are prepared for entry into a number of 
different baccalaureate programs or for certain careers 
within the criminal justice system. 
Required Courses 
CRJ 
CRJ 
CRJ 
CRJ 
CRJ 
CRJ 
CRJ 
ENG 
101 
103 
105 
107 
109 
121 
215 
101, 
ENG 112, 
POL 101 
PSY 101 
SOC 101 
SOC 201 
SPE 101 
CRJ 
II 
Introduction to Criminal Justice 
Criminal Law 
Police Process 
Adjudication Process 
Corrections Process 
Criminology 
Field Experience Practicum 
103, or 105 English Composition I 
any option 
113, 116 or 123 English Composition 
any option or Report Writing 
American Government 
Principles of Psychology 
Principles of Sociology 
Social Problems 
or 121 Oral Communication or Group 
Discussion: Problem Solving 
Electives (see below 
General Elective 
Natural Science and/or Humanities 
Electives 
TOTAL 
Credit 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
9 
3 
_6 
60 
To be selected with the assistance of the program advisers. 
Students who wish to take advantage of the Commonwealth 
Transfer Compact will have to select their electives with 
those requirements in mind. 
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CRJ 109 Corrections Prongs (y) (3 credits) 
Post conviction correction process; the 
development of correctional philosophy, theory 
and practice; a description of institutional 
K==rltl0n'’ caroming and management; community 
based corrections; probation and parole 
Prerequisite; CRJ 101 or permission of’the 
instructor. 
CRJ 113 Juvenile Justice Process (A) (3 credits) 
Historical, philosophical and legal bases of 
security. Role of security and the security 
individual in modern society; the concept of 
professionalism. A survey of the administrative 
personnel and physical aspects of the security 
field. 2 
Prerequisite: None 
Principles of Loss Prevention (X) (3 credits) 
Functional operations of various specialized 
areas of security such as theft and risk control, 
security surveys and loss prevention in 
proprietary and governmental institutions. 
Prerequisite: CRJ 101 and CRJ 115, or permission 
of the instructor. 
CRJ 121 Criminology (A) (3 credits) 
Deviant behavior as it relates to the definition 
of crime; crime statistics; theories of crime 
causation; crime typologies 
Prerequisites: None 
CRJ 201 Analysis of Police Operations (X) (3 credits) 
Problems of police organization and management; 
the allocation of police resources; information 
systems; community relations concerns; 
determinants of police policy. 
Prerequisite: CRJ 101 and CRJ 103, or permission 
of the instructor. 
2 86 
CRJ 203 Cximinal Investigation m (3 credits) 
Fundamentals of investigation; crime scene search 
and recording; collection and preservation of 
physical evidence; scientific aids; modus 
i; sources of information; interview and 
interrogation; follow-up and case preparation. 
Prerequisite: CRJ 101 or permission of the 
instructor. 
CRJ 205 Criminal Evidence and Procedure m (3 credits) 
Constitutional and procedural considerations 
effecting arrest, search and seizure, 
post-conviction treatment; origin, development, 
philosophy, constitutional basis evidence; kinds 
and degrees of evidence and rules governing 
admissibility; judicial decisions interpreting 
individual rights and case studies; utilizes the 
case study approach. 
Prerequisite: CRJ 101 or permission of the 
instructor. 
CRJ 207 Police Standards and Goals (X) (3 credits) 
Standards designed for efficient police 
operations and administration. Emphasis on those 
programs that have a proven record of 
effectiveness in procedural areas. 
Prerequisite: CRJ 101 and CRJ 103, or permission 
of the instructor. 
CRJ 20 9 Criminal Justice Standards and Goals (X) (3 
credits) 
Elements of the criminal justice system relative 
to the necessity for interaction and cooperation 
among elements and with the communities they 
serve. The standards and recommendations 
advocated for improving the system are explored 
in depth. 
Prerequisite: CRJ 101 and CRJ 103, or permission 
of the instructor. 
CRJ 211 
^credits)"’^ CH|,n'nFU Jgsl~irp m 
A review of current and administrative and 
criminal0^1 (T°nCerns of the components of the 
. JJ1 justice system which are influencing 
both the system itself and the quality of iSstice 
being rendered to the public. 4 y justice 
Prerequisite: None 
CRJ 215 Field Experience m (3 credits) 
A required supervised field experience with an 
approved agency within the criminal justice 
system. The integration of classroom theory with 
practical experience. 1 
Prerequisite: CRJ 101 and CRJ 103 or permission 
of the instructor. 
CRJ Electives—Any 3 of the following: 
CRJ 113 
CRJ 115 
CRJ 117 
CRJ 203 
CRJ 205 
CRJ 207 
CRJ 209 
CRJ 211 
Juvenile Justice Process 3 
Introduction to Security 3 
Principles of Loss Prevention 3 
Criminal Investigation 3 
Criminal Evidence and Procedure 3 
Police Standards and Goals 3 
Criminal Justice Standards and Goals 3 
Current Issues in Criminal Justice 3 
CRJ 101 Introduction to Criminal Justice (A) n 
Agencies and processes involved in the criminal 
justice system including the legislature, the 
police, the prosecutor, the public defender, the 
courts and corrections. An analysis of the roles 
and problems of the criminal justice system in a 
democratic society with an emphasis upon 
inter-agency relations and checks and balances. 
Prerequisite: None 
CRJ 103 Criminal Law (A) (3 credits) 
The legal definition of crime and defenses: 
purposes and function of the substantive criminal 
law; historical foundations; the limits of the 
criminal law. 
Prerequisite: None 
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CRJ 105 
CRJ 107 
Source: 
Police Process (X) (3 credits) 
Social and historical perspectives on the police; 
police role and career; police discretion; police 
values and culture; police organization and 
control. 
Prerequisite; CRJ 101 or permission of the 
instructor. 
Adjudication Process (X) (3 credits) 
Role and structure of prosecution, public defense 
and the courts; basic elements of the substantive 
criminal law; procedural law and its relation to 
constitutional guarantees. 
Prerequisite; CRJ 101 and CRJ 103, or permission 
of the instructor. 
"Greenfield Community College, 1981/1983 
Catalog," pp. 34; 62-63 . 
appendix I 
MASSACHUSETTS BAY COMMUNITY COLLEGE 
Law Enforcement Degree Program 
The Law Enforcement Program offers the student a 
variety of courses in a specific human service area. 
Degree requirements are combined with various social 
science and liberal arts courses. Students are prepared for 
a variety of jobs such as police patrolmen and officers in 
community police departments, parole and corrections 
officers, and assistants in rehabilitation institutions, 
training programs, and counseling. Some graduates are 
accepted into four-year schools where they earn the degree 
of Bachelor of Science. In addition, there are many other 
related government service jobs at federal, state and local 
levels. 
FIRST YEAR 
Semester I Semester II 
LE 101 Introduction to Law 
Enforcement 
LE 105 Criminal Law 
LE 251 Police Operations 
EN 131 Speech and Oral 
Communications 
EN 101, EN 102 
3 
3 
3 
3 
Freshman English I, II 
Law Enforcement Elective 
College Career Core 
Electives 
3 
3 
15 
_6 
15 
289 
SECOND YEAR 
PS 101 
LE 215 
LE 221 
LE 231 
LE 221 
SO 221 
Semester I 
General Psychology 3 
Criminal Investigation 3 
Introduction to 
Criminology 3 
Introduction to 
Criminalistics 
Organization and 
Management of Police 
Departments 3 
Drugs: People and Problems 3 
College Career Core 
Electives _2_ 
18 
Semester II 
3 
12 
Source: "Massachusetts Bay Community College 1982-1983 
Catalog," pp. 55; 92-93. 
LE 101 Introduction to Law Bnf.rW.r 
2 91 
ILt (3 credits) 
courts, sentencing, and corrections. Ca 
opportunities in Law Enforcement will be 
discussed . 
LE 105 
LE 106 
LE 209 
Criminal Law I (3 credits) 
A practical Criminal Law course to help the Law 
Enforcement student understand the essential 
elements of crimes and the rationale underlying 
the criminal law. Areas to be studied include* 
Massachusetts Criminal Statutes; criminal 
jurisdiction of Massachusetts courts; the 
criminal act—elements of a crime; attempts, 
conspiracy, defenses to crime; homicide offenses, 
assault offenses, recent decisions of 
Massachusetts Courts discussed. 
Criminal Law II (3 credits) 
A continuation of Criminal Law I. Study of 
specific criminal offenses in Massachusetts and 
the elements of proof of these offenses—sex 
offenses, robbery, kidnapping, extortion, arson, 
larceny, burglary, controlled substances, motor 
vehicle offenses. Recent decisions of 
Massachusetts Courts discussed, including 
decisions in the area of search and seizure, stop 
and frisk, Miranda warnings, and identifications. 
Prerequisite; LE 105 
Organization and Management of Police Departments 
(3 credits) 
Emphasizes personnel management, records and 
reports, public relations, budgets, and 
administrative procedures, employed by police 
departments. A general review of the police 
department's relation to the municipal functions 
will be included. Prerequisite; LE 101 
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LE 215 
LE 217 
LE 221 
LE 231 
Criminal Investiaai-inn (3 credits) 
A detaiied discussion of the elements of crime 
with emphasis on police duties, identification of 
persons and property, interview and 
-- i , ■ . as case construction and 
presentation. Prerequisite: LE 221. 
Criminal Evidence (3 credits) 
An introduction to the basic criminal law of 
Massachusetts' rules of evidence Such subjects 
as hearsay rules and exceptions, corpus delicti, 
real evidence, circumstantial evidence and 
privilege will be covered. 
Introduction to Criminology (3 credits) 
A study of criminal and delinquent behavior in 
the United States, including the variations, 
ramifications, and measures of preventative 
control and treatment. Crime and delinquency are 
looked upon primarily as social problems and 
study is made of methods which could bring about 
more expedient correction and control. 
Introduction to Criminalistics (3 credits) 
An introduction to the scientific aspects of 
criminal investigation. The role of the crime 
laboratory in the law enforcement organization 
and the need for understanding scientific crime 
detection is explored. Emphasis is placed upon 
recording the crime scene; collection, 
identification, presentation, and transportation 
of evidence; where a basic crime laboratory is 
available, this course teaches the student the 
use of scientific methods, techniques, and 
instrumentation to provide much wider sources of 
information than otherwise available. 
LE 241 Juvenile Offenders (3 credits) 
An introduction to the cause of delinquency with 
concern for delinquency control detention, and 
legal confinement. The juvenile Court System in 
the United States and Massachusetts, as well as 
the protective services of metropolitan Boston 
will be discussed. 
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LE 251 Police Operations (3 credits) 
An introduction to the line activities of Law 
Enforcement agencies with emphasis on the patrol 
function and the prevention of crime; includes 
traffic, investigative, juvenile, vice, and other 
specialized operational units. Prerequisite: 
LE 209 
APPENDIX J 
MASSASOIT COMMUNITY COLLEGE 
Law Enforcement Degree Program 
M„ ,b?La®socla?e degree program for law enforcement at 
Massasoit Communrty College includes a day division and an 
evening division. The day division attracts primarily 
»^"n!teCe ' ma"y °f wh?m are re<=ent high school graduates. Motivations for seeking a degree in law 
enforcement are many. Most wish to prepare for a career as 
a police officer, either local or state. Many are 
interested in such related fields as corrections, 
probation, parole security, or a position in the’law 
enforcement component of one of more than fifty federal 
agencies such as the FBI or the Treasury Department. 
Approximately 15% of our full time day students are 
in-service police officers whose working shifts permit them 
the time to pursue their education on a full time basis. 
Our evening program is slightly more homogeneous being 
composed primarily of in-service police officers seeking 
their degrees on a part time basis. An interesting trend 
in recent years has been an increasing number of non-police 
officers who pursue degrees in law enforcement through the 
Division of Continuing Education. These students are for 
the most part, working adults with an interest in changing 
careers, although there are some who study law enforcement 
purely out of personal interest. 
The curriculum of our day and evening program is 
identical. Students devote approximately one-half of their 
time studying Liberal Arts Courses such as Psychology, 
Sociology and English. The other half of their program is 
more directly related to the field of law enforcement. 
They will study police oriented courses such as Criminal 
Investigation and Police Organization and Management. 
Students also take law courses such as Criminal Law and 
Principles of Evidence. Interesting and valuable electives 
such as Juvenile Delinquency and Introduction to 
Corrections are also available. 
Source: "Massaoit Community College Degree Program 
Brochure," pp. 2-3. (Undated). 
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Freshmen Year 
First Semester 
English Composition 
Sociology 
Introduction to Law Enforcement 
Criminal Law 
Speech Comm. I 
Credits 
3 
3 
3 
3 
_1 
15 
Second Semester 
English Composition II 3 
Psychology 3 
Police Organization and Management 3 
Constitutional Interpretations of Criminal 
Procedures 3 
Social Problems/Sociology of Deviance 3 
15 
Sophomore Year 
First Semester 
Criminal Investigation 3 
Evidence and Court Procedure 3 
Criminology 3 
Social Psychology 3 
Social Science Elective 3 
15 
Second Semester 
Introduction to Criminalistics 3 
Police Community Relations 3 
State and Local Government 3 
General Electives _6 
15 
49-101 
49-102 
49-201 
49-202 
49-204 
49-302 
Introduction to Law Enfoi^^orn- (3 credits) 
History, development and philosophy of law 
enforcement in a democratic society; introduction 
to agencies in the administration of criminal 
justice, career orientation. 
Police Organisation and Management (3 credits) 
Principles of organization and management as 
applied to law enforcement agencies; introduction 
to concepts of organizational behavior and 
management. 
Evidence and Court Procedures (3 credits) 
Rules of evidence; principles of exclusion, 
evaluation and examination of evidence and proof; 
competency; consideration of witnesses; law of 
search and seizure; and court procedure. 
Police Community Relations (3 credits) 
The role of the individual officer in achieving 
and maintaining public support; principles of 
human relations and public information; 
relationships with violators and complainants. 
Traffic and Patrol Procedures (3 credits) 
Accident prevention and investigation; traffic 
surveys; selective enforcement, traffic 
engineering and traffic safety education. The 
fundamentals of uniformed police foot and 
vehicular patrol. 
Introduction to Corrections (3 credits) 
This is a one-semester course to survey the 
relationship between the courts and correctional 
facilities. Covered in this course will be the 
function of prisons, jails, halfway houses, and 
treatment centers, as well as the current theory 
and practice of rehabilitation. The related 
activities of probation and parole will also be 
studies. 
49-305 
49-306 
49-307 
49-308 
49-401 
Cyiminal_Law (3 credits) 
Powers and duties of the police; 
crime; misdemeanor and felonies; 
statutory law; motor vehicle code 
arrest. 
elements of a 
common law and 
; powers of 
Constitutional Inteypretations of Criminal 
Procedures (3 nr^ii-c) - 
Search and seizure; stop and frisk; threshold 
inquiry; search warrants; constitutional issues; 
recent decisions. (Formerly Criminal Law II) . 
Criminal Investigation (3 credits) 
Crime scene procedure; collection and 
preservation of evidence; recording the crime 
scene; surveillance; investigative techniques; 
and methods of preparing a case for court. 
Introduction to Criminalistics (3 credits) 
Physical evidence, collection, identification, 
preservation and transportation; crime laboratory 
capabilities and limitations; examination of 
physical evidence within resources of the 
investigator. 
Directed Study in Law Enforcement (3 credits) 
This course involves independent work on a 
selected topic under the direction of members of 
the Law Enforcement Department. Limited to a 
total of six hours of credit. Prerequisite: 
Approval of the Department and Division 
Chairpersons. 
APPENDIX K 
MIDDLESEX COMMUNITY COLLEGE 
Criminal Justice——Law Enforcement 
_ The law enforcement curriculum provides professional 
training for students interested in careers as law 
enforcement and security personnel. The course offerinqs 
are both practical and technical. Graduates of the program 
are prepared for a variety of occupations such as police 
officers, security personnel, correctional officers and 
other positions in the human service area. The program 
offers students an opportunity to transfer to a four-year 
college or university in pursuit of a baccalaureate degree. 
First Year 
First Semester Credits 
LE 107 Police Operations 3 
LE 111 Criminal Law 3 
LE 130 Administration of Criminal Justice 3 
EN 101 English Composition 3 
SO 157 Introduction to Psychology _3 
15 
Second Semester 
LE 103 
LE 10 9 
EN 102 
SO 186 
Criminal Evidence and Court Procedure 
Criminal Investigation and Reporting 
Introduction to Literature 
Introduction to Sociology 
Elective 
3 
3 
3 
3 
_i 
15 
Second Year 
First Semester 
LE 112 Constitutional Law 
LE — Career Elective 
HU 130 Speech or 
SO 177 Group Dynamics 
MA/SC Mathematics or Science Elective 
SO 188 Contemporary Social Problems or 
SO 168 Criminology 
3 
3 
3 
3 
_3 
15 
298 
299 
Second Semester 
LE 102 
LE 105 
MA/SC 
SO 126 
Law Enforcement Management and 
Juvenile Justice Process 
Mathematics or Science Elective 
Introduction to Government 
Elective 
Planning 
Total 
3 
3 
3 
3 
60 
Recommended 
Practices or 
LE Electives—Corrections , Probation 
any Security Administration courses 
and Parole 
offered . 
Source: "Middlesex Community College, 1981-82 Catalog, 
p. 24; Supplement (Mimeo, undated). 
CRIMINAL JUSTICE—LAW ENFORCEMENT 
ASSOCIATE DEGREE PROGRAM 
Course Descriptions 
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LE 102 
LE 103 
LE 105 
Law Enforcement Management and Planning 
Personnel management, records and reports, public 
relations, budgets and business procedures 
VfPlhlei^ P°iice dePartments. A general review 
of the police department's relationships to other 
municipal functions will be considered. 
Criminal Evidence and Court Procedure 
A practical study of the law and rules of 
evidence as they apply to law enforcement 
officers in the daily performance of their duties 
and their testimony in court. The subject matter 
includes: the nature of evidence, burden of 
proof, direct evidence, indirect evidence, 
judicial admissions, judicial notice, courtroom 
presentation and procedure, direct and cross 
examination, opinion evidence, expert testimony, 
impeachment, competency, relevancy, privilege, 
hearsay, confessions, best evidence, secondary 
evidence, parole evidence and real evidence. 
Juvenile Justice Process 
Theories and causation and prevention programs. 
Rehabilitative theories and treatment programs of 
public institutions and public and private 
agencies. Case studies will be made available to 
the student for analysis. Adolescent behavior. 
The role of the family, and peer pressure will be 
examined. 
LE 107 Traffic and Patrol Procedures 
The purpose of types of police patrol, police 
communications, observations and perception, 
note-taking, field interrogation, the techniques 
of stopping vehicles, and control of occupants. 
Included are techniques and tactics by type of 
call, conduct court testimony and demeanor, 
relationships with offenders and general public. 
301 
LE 10 8 
LE 109 
LE 111 
Law Enforcement Reporting 
An examination of report content through 
j • , i . ^ ^ ^ ^ information; 
description and analysis of information. The 
techniques of concise, oral, written and 
multi-media reporting are developed. The student 
is required to participate in numerous law 
enforcement reporting projects. 
Criminal—Investigation—Procedure and Reporting 
Principles of criminal investigation will be 
reviewed in detail, including investigative 
functions, resources, crime scene, processing, 
evidence collection, and use of laboratory 
instruments, preparation of initial and follow-up 
reports stressing accurate and comprehensive 
content will be covered as an essential 
ingredient of the investigative function. 
Included are complete criminal investigation 
roles encompassing everything the police do from 
the time when they first become aware that a 
crime has been committed until all investigative 
efforts have come to an end , whether or not a 
prosecution results. 
Criminal Law 
The history and development of criminal law as a 
form of social control. The evolution of 
criminal law from civil law, and the relationship 
between common and statutory criminal law. 
Emphasis is given to the substantive aspect of 
criminal law and how it differs from civil law. 
LE 112 Constitutional Law 
A case analysis of the development of federalism, 
the separation of powers, and the role of the 
federal and state courts in constitutional 
development, and contemporary control, 
constitutional issues developed in the United 
States which have had direct bearing on the role 
and policies of Criminal Justice Agencies. 
302 
LE 130 Mministratipn of Criminal Jushv. 
A survey of the contemporary Criminal Justice 
System. Explores the history, development, and 
role of the criminal justice system with emphasis 
on major systems of social control; the police 
courts and corrections. p ' 
SUGGESTED ELECTIVES 
LE 115 Police Community Relations 
A study of the relationships between the police 
and the community with particular emphasis on 
mutual responsibility in protecting and 
maintaining the peace in a democratic society. 
Included are areas of intergroup relations, human 
relations, and minority groups, the 
responsibility of the police in areas of civil 
rights, civil disorders and public relations. 
LE 132 Introduction to Corrections 
Correctional processes and services, standards, 
personnel and principles of management, 
allocation of resources, training and staffing. 
A study of regular and special programs, 
volunteers, outside contacts, sentencing, work 
release programs. 
LE 133 Probation and Parole Practices 
The relationships of probation officers and their 
clients, role of probation, rules governing 
conduct, social agencies connected to probation, 
the role of probation departments in 
rehabilitative activities plus an examination of 
the effectiveness of parole versus incarceration. 
appendix l 
MOUNT WACHUSETT COMMUNITY COLLEGE 
Criminal Justice Degree Program 
4- -q T?e Criminal Justice Program is designed to prepare 
students for careers in the Criminal Justice system It 
also provides students the opportunity to transfer with 
advanced standing to Criminal Justice Programs in senior 
institutions. In general. Criminal Justice students have 
work61 9°alS relatln9 t0 law enforcement and corrections 
Practical, experience is highlighted in the program 
through internships, credit for life experience and the 
criminalistics laboratory, which allows students to gain 
hands-on experience in identification of evidentiary 
materials. 
Courses—in_Area of Specialization Credits 
CJU 131 Introduction to Criminal Justice 3 
CJU 132 Introduction to Criminology 3 
CJU 133 Criminal Law 3 
CJU 134 Criminal Investigation 3 
CJU 233 Criminal Justice Administration 3 
Other Requirements 
ENG 101 English Composition I 3 
ENG 102 English Composition II 3 
HIS 124 History of American Minority Groups 3 
POL 208 The American Political System 3 
PSY 105 Introduction to Psychology 3 
PSY 240 Abnormal Psychology 3 
SOC 103 Introduction to Sociology 3 
SOC 205 Social Problems 3 
THE 113 Speech 3 
Professional Electives - 2 6 
Electives - 3 _2 
Total Credits 60 
Source: "Mount Wachusett Community College 1981-1983 
Catalog" pp. 54; 100-102 . 
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credits) CJU 131 Introduction to Cr1„in=,l jusnro ,3 
SnU^ltatesh!nc^fnal justice s^te” *» the nited States including some of its main 
mponents, such as law enforcement, the courts 
and corrections. Students will study the 
development and functions of agencies at the 
federal, state, county, and local levels. 
Prerequisite: None 
CJU 132 Introduction to Criminology (3 credits) 
Students will study patterns of adult criminal 
juvenile delinquent behavior analyzed in terms of 
various theories of such behavior. Special 
emphasis is placed on the meaning of law in 
American society and its application to various 
types of crime and delinquency. Prerequisite* 
None 
CJU 133 Criminal Law (3 credits) 
The general and specific parts of the criminal 
law are studied through analysis of criminal case 
studies. Prerequisite: None 
CJU 134 Criminal Procedure 
Students examine criminal case studies to learn 
about the constitutional issues that relate to 
persons accused of crimes. Prerequisite: CJU 
131, 133, or Permission of Division Chairperson. 
CJU 233 Criminal Investigation (3 credits) 
An introduction to field investigation and 
general investigative techniques. Includes the 
study of crime scene procedures, collection and 
preservation of evidence, and questioning of 
suspects and witnesses. Emphasis is placed on 
the investigation of homicide, arson and sexual 
offenses. Prerequisite: CJU 134 or Permission of 
Division Chairperson. 
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CJD 234 Introduction to Criminal (3 credits) 
»n^e?tamln*ti0n ?f.the organization, capabilities 
and use of a criminalistics laboratory. Students 
gain experience in identification and comparison 
of evidentiary materials. F on 
Chairperson?* 233 °r Permission of Division 
CJD 240 Criminal Justice Mminiatmian (3 credits) 
The study of the organization and functions of 
criminal justice agencies as they interrelate 
with each other. The course will focus on 
measurement of productivity, deployment of 
personnel, selection standards, and 
accountability to the community. 
Prerequisite: CJD 131 
CJU 250 Introduction to Corrections (3 credits) 
Students will study the theory, practice, and 
philosophy of treatment of incarcerated persons. 
Particular emphasis is placed on the historical 
evolution of the modern day American correctional 
system. 
Prerequisite: None 
CJU 251 Internship in Corrections (3 credits) 
A practicum experience which involves extended 
observation of correctional facilities, 
pre-release centers, prisons, and private child 
care agencies. Students obtain a basic knowledge 
and understanding of the work performed in each 
facility as well as the techniques of treatment 
of inmates and their families. One seminar hour 
and nine hours of practicum experience per week. 
This course is graded on a Pass-Fail basis. 
Prerequisite: CJD 131 
CJD 254 Counseling and Rehabilitation of the Criminal (3 
credits) 
This course acquaints the student with current 
views of treatment and rehabilitation of the 
criminal. Students consider methods of treatment 
such as reality therapy, behavior modification, 
and transactional analysis as well as appropriate 
applications of these techniques. 
Prerequisite: CJU 131 
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CJU 260 Probation and Parole (3 credits) 
A study of the development, organization and 
functions of probation and parole as they impact 
on the lives of probationers and parolees. 
Prerequisite: CJD 131 
CJU 270 Introduction to Security (3 credits) 
A survey of the administrative and physical 
aspects of retail, industrial, banking, 
transportation, hospital and government 
security. Emphasis is placed on such special 
problem areas as security education and training, 
white collar crimes, loss prevention, document 
control, subversion and sabotage, labor problems, 
civil disturbances and disaster preparedness. 
Prerequisite: None. 
APPENDIX M 
NORTHERN ESSEX COMMUNITY COLLEGE 
Criminal Justice Degree Program 
Criminal Justice at Northern Essex is a program which 
describes and analyzes the various aspects of the criminal 
justice system. The curriculum is designed to take a 
systems approach in understanding the crime problem in the 
United States. The program is structured to prepare 
students for professional careers, whether they are 
pre-service or already working in the criminal justice 
field. It is recognized that a majority of criminal 
justice students, both day and evening, continue their 
criminal justice education at four-year institutions. 
Consequently, the curriculum has a broad, academic 
orientation, facilitating transfer to four-year 
institutions. The program is offered in both the day 
division and evenings through the Division of Continuing 
Education and Community Services. 
First Semester Credits 
EN 4401 
PS 1101 
SO 3321 
CJ 3601 
CJ 3603 
EN 4402 
SO 3353 
CJ 3607 
English Composition I 
Introduction to Psychology 
Introduction to Sociology 
Concepts to Criminal Law 
Introduction to Criminal Justice 
English Composition II 
Math Elective* 
Introduction to Criminology 
Functions of Police in Modern Society 
Elective+ 
3 
3 
3 
3 
15 
3 
3/4 
3 
3 
_3 
15/16 
Third Semester 
EN 8011 Speech/Oral Communications 
GV 3312 Introduction to Political Science 
CJ 3609 The Criminal Court System 
PE 2016 Foundations of Health & Fitness 
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Third Semester (Continued) 
CJ 3667 Crisis Intervention in the Criminal 
Justice System 
Natural Science Elective 
Fourth Semester 
GV 3315 Civil Rights & Liberties 
CJ 3608 Introduction to Corrections 
Elective+ 
CJ 3760 Senior Seminal** 
or 
Math/Natural Science Elective* 
♦Unacceptable math courses: MA 5512 Math for Elementary 
Education Teachers, MA 0500 Math for Early Childhood 
Education; MA 0501 Developmental Mathematics. 
**Field Practicum will apply to pre-service students, and 
the Senior Seminar will generally apply to in-service 
students . 
Additional credits in the second, third, and fourth 
semester are a result of the possibility of the student 
selecting a four credit elective or requirement. 
+Students must choose two (2) Humanities electives (in 
addition to Speech) in order to meet the requirements of 
the Commonwealth Transfer Compact. Courses other than 
Humanities may be elected, but students interested in 
transferring are advised to check the requirements of the 
institution to which they seek to transfer. Humanities 
Electives are foreign languages, communication, philosophy, 
art, music, literature, religion, and theater. 
Natural Sciences Elective Courses should be selected from 
the following categories in the school catalog: Biology, 
Chemistry, Earth Sciences, or Science. 
Source: "Northern Essex Community College 1980-1981 
Catalog," pp. 44; 84-85; 109. 
Credits 
3 
-2/A 
17/18 
3 
3 
3 
3/4 
15/16 
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CJ 3601 Concepts of Criminal Law (3 credits) 
A one-semester course, three credit hours. The 
substantive law of crimes, its historical 
development and philosophy. This course includes 
classification of crime, definitions and elements 
of specific crimes, parties to a crime and 
defenses of a crime. 
CJ 3603 Introduction to Criminal Justice (3 credits) 
A one-semester course, three credit hours. The 
history, philosophy and function of the criminal 
justice system in America; identifying the 
various sub-systems and role expectations. An 
overview of crime, punishment and rehabilitation 
ethics, education and training for professionals 
in the system. 
CJ 3605 Comparative Criminal Justice Systems (3 credits) 
A one-semester course, three credit hours. This 
course will acquaint students with criminal 
justice administration, procedures and methods of 
enforcement and for operations in other countries 
on a comparative basis. Countries to be 
considered include the United States, Canada, 
Britain, France and selected Asian and African 
countries. 
CJ 3607 Functions of Police in Modern Society (3 credits) 
CJ 3608 
A one-semester course, three credit hours. The 
functions of the police in contemporary society 
will be analyzed in their historical, 
sociological, and political context. Particular 
emphasis will be placed upon the conflicting role 
expectations facing the police in a democracy. 
Special topics included will be police 
discretion, corruption, leadership and 
professionalization. 
Introduction to Corrections (3 credits) 
A one-semester course; three credit hours. An 
introduction and overview of fundamental 
processes, trends and practices of the 
correctional institutions. Dealing with but not 
limited to such concepts as institutional 
treatment, prisoner rights, parole, P*®~^ 
rpnters and government support of ex-offenders. 
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CJ 3609 Procedural Law (3 credits) 
A one-semester course; three credit hours. 
Consideration of vital constitutional and 
statutory concepts with emphasis on the fourth, 
fifth, sixth and fourteenth amendments. Specific 
procedural matters especially affecting law 
enforcement officers will include arrest, search 
and seizure, stop and frisk and interrogations. 
CJ 3658 Organized Crime in the United States (3 credits) 
A one-semester course; three credit hours. The 
history of organized crime in the United States, 
delineating its effects on our society, the types 
of business it has penetrated and methods of 
combatting this serious problem. 
CJ 3667 Crisis Intervention in the Criminal Justice 
System (3 credits) 
A one-semester course; three credit hours. How 
persons involved in Criminal Justice apply crisis 
theory, manage interpersonal conflict and use 
effective techniques of crisis intervention. 
Specific crisis situations frequently and 
somewhat uniquely encountered will be 
considered. These include, but are not limited 
to: family disputes, forcible rape, child abuse, 
potential suicide and hostage situations 
(including terrorism). 
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CJ 3670 Senior Seminar (3 credits) 
A one-semester course; three credit hours. Forum 
for criminal justice students focusing upon 
special issues in criminal justice. A primary 
emphasis will be the student's development of a 
"Senior Paper" which analyzes an agency in light 
of course work to date. 
CJ 3672 Field Practicum Experience (3 credits) 
A one-semester course; three credit hours. 
Course for preservice students. Planned program 
of observation in selected criminal justice 
agencies representing the major components of the 
system. The student will select an agency 
provided by the coordinator and assist in 
activities deemed appropriate by the agency. 
Students shall be required to maintain a journal 
as specified by the field supervisor. 
Prerequisite: Full-time enrollment in the Day 
Division's Criminal Justice Program. Student 
must be in his/her fourth semester 
SE 1001 Introduction to Security (3 credits) 
A one-semester course; three credit hours. The 
history, nature and scope of private security in 
modern society, the basic principles of physical 
security, internal loss prevention, defensive 
systems, fire prevention and safety; the security 
function in the corporate structure; operations 
and career opportunities exemplified in such 
specific areas as industrial, retail, hospital, 
cargo, and computer security, security services, 
contract or proprietary. 
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SE 1003 Security administration (3 credits) 
A one-semester course; three credit hours. The 
development of the security services function; 
interrelationships to the legal process; career 
roles and operational processes in various types 
of security organizations. Specifically covers 
the conduct of surveys of security needs, 
establishment of policies and procedures for 
security, advisement of other organizational 
activities about security problems, establishment 
of security training and education programs and 
providing management direction for 
interdepartmental cooperation for security. 
SE 1005 Principles of Loss Prevention (3 credits) 
A one-semester course; three credit hours. The 
operation of security departments including 
functions of mercantile establishments, dishonest 
employees; shoplifters, management and public 
relations; receiving, shipping and warehousing; 
special laws and procedures. An overview of the 
functional operations of various specialized 
areas of security, surveys and loss prevention 
management in proprietary and governmental 
institutions . 
SE 1015 Senior Seminar (3 credits) 
SE 1016 
A one-semester course; three credit hours. Forum 
for security option students focusing on special 
issues in the security field. Students will 
conduct a research project culminating in a 
"senior paper." 
Field Practicum Experience (3 credits) 
{ one-semester course; three credit hours, 
bourse for pre-service students. Planned program 
)f observation in selected security agencies. 
Students will be placed at an agency by the 
urogram coordinator and assist in activities at 
the agency. Students will be required to 
naintain a journal of his or her participation. 
Dne class hour and eight field hours per week. 
APPENDIX N 
NORTH SHORE COMMUNITY COLLEGE 
Corrections Degree Program 
This program will cover all facets of the correctional 
process in adult and juvenile systems, from pretrial 
through probation, including field institutionalization, 
and parole. Graduates can work in residential and day 
programs for adult and juvenile offenders as well as in 
entry-level positions at state and country correctional 
facilities. For professions requiring a B.A., the program 
provides transferable credit to four-year colleges. 
First Year/First Semester 
English I or II (3 credits) 
Introductory (General) Psychology (3 credits) 
Human Services: The Worker (3 credits) 
Principles of Corrections (3 credits) 
Administration of Criminal Justice (3 credits) 
Second Semester 
English II or III (3 credits) 
Human Services: The Field (3 credits) 
Human Services: The Skills (3 credits) 
Probation and Parole (3 credits) 
Field Placement and Seminar (3 credits) 
Second Year/First Semester 
Field Placement and Seminar II (3 credits) 
Criminology (3 credits) 
Juvenile Justice System (3 credits) 
Normal Human Growth and Development (3 credits) 
Free Elective (3 credits) 
Second Semester 
Field Placement and Seminar III (3 credits) 
Constitutional Issues in Corrections (3 credits) 
Community Corrections (3 credits) 
Upper Level Behavioral Science Elective 
Free Elective 
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♦Recommended: The Family, Minorities in American 
Society—A Behavioral Approach, Social Psychology, or 
Juvenile Offenders. 
Students planning to transfer to four-year colleges should 
check the requirements of the college before choosing 
courses. 
Source: "North Shore Community College 1981-1982 
Catalog," pp. 18; 52. 
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COR 101 Principles Qf Corrections (3 credits) 
.'EESn^sr ■*• • 
patterns, biological drives, intelligence 
personality patterns, recidivism, and ' 
Tiar»sfih»tl0?k°f*°ffenderS also are examined. 
m“lti-faceted methods of the modern 
correctional environment. 
C0R 102 Correctional Management and Planning (3 credits) 
This course studies the various correctional 
facilities functioning in the criminal justice 
system (prisons, adult institutions, juvenile 
programs). These facilities will be 
viewed primarily from an administrative 
perspective, with an eye to understanding the 
problems of structure, personnel, and financing. 
Additional areas of special focus will be the 
prevention and control of riots, the controversy 
over constitutional rights of the confined, and 
the role of the correctional officer. 
Prerequisite: Principles of Corrections. 
C0R 103 Administration of Criminal Justice (3 credits) 
An analysis of the criminal justice system and 
the interplay of functions of the police, courts, 
and corrections. Special emphasis will be placed 
on the role of corrections and the effects of 
correctional philosophy on the other agencies in 
the criminal justice system, and conversely, the 
effects of other criminal justice agencies on 
corrections. 
COR 106 Probation and Parole (3 credits) 
This course traces the phylosophy and development 
of both probation and parole. Consideration is 
given to the relationship of officer to client, 
rules governing conduct, and the legal aspects of 
revocation. Of particular concern are the roles 
of probation and parole in the rehabilitation 
process and the social agencies. Prerequisite: 
Administration of Criminal Justice 
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COR 201 Community Corrections (3 credits) 
This course concerns attempts to deal with 
offenders in the community. The processes 
considered will revolve around diversion programs 
as alternatives to incarceration, and 
post-imprisonment programs as an aid to 
reintegration. Prerequisite: Correctional 
Management and Planning. 
COR 202 Juvenile Justice System (3 credits) 
This course traces the philosophy, history, and 
development of the juvenile justice system. 
Particular attention is paid to juvenile 
institutions and treatment programs of special 
concern. Prerequisite: Administration of 
Criminal Justice, Criminology. 
COR 204 Constitutional Issues in Corrections (3 credits) 
This courses traces that body of constitutional 
law dealing with the rights of pre- and post- 
adjudicated individuals, with particular 
attention paid to the constitutional rights of 
those confined in correctional facilities. 
Prerequisite: Principles of Corrections and 
Community Corrections. 
COR 900 Special Topics in Corrections (varied credits) 
Experimental courses or selected topics for small 
groups to meet special needs. 
appendix 0 
NORTH SHORE COMMUNITY COLLEGE 
Law Enforcement Degree Program 
This degree program is an independent nroar.n, f 
... 
psychology, social welfare, and sociology, it is desiqned 
personnel^°th pre-service — in-servieweri^inal fnltTcT 
. . . You ?re Provided coursework which permits you to 
better understand both the criminal justice system and the 
persons who become criminal offenders. The program 
inclndin the criIIllnal justice system in all its aspects, 
inciudmg pre-arrest (the criminal offender), post-arrest 
^hfhlGgal s*stem) ' 31x6 criminal rehabilitation. Graduates 
collegesr°gram may transfer easily to most major four-year 
The program prepares you for employment in welfare 
and probation, pre-law, local, state and federal law 
enforcement agencies, postal security, private security 
companies, private investigation, and corporate and 
business security offices. However, many of these career 
opportunities are subject to further training and 
licensing. 
First Year/First Semester 
English I or II (3 credits) 
Criminal Law (3 credits) 
Introduction to Law Enforcement (3 credits) 
Constitutional Interpretations of Criminal Procedures (3 
credits) 
Introductory (General) 
Psychology (3 credits) 
Second Semester 
English II or III (3 credits) 
Constitutional Interpretation of Criminal Procedures II (3 
credits) Principles of Evidence (3 credits) 
State and Local Government in America (3 credits) 
Liberal Arts Elective (3 credits) 
317 
318 
Second Year/First Semester 
Law Enforcement Management and Planninq 
Juvenile Offenders (3 credits) y 
Principles of Corrections (3 credits) 
Speech (3 credits) 
Liberal Arts Elective (3 credits) 
(3 credits) 
Second Semester 
Cultural Anthropology (3 credits) 
Criminology (3 credits) 
Criminal Investigation (3 credits) 
Security Administration (3 credits) 
Liberal Arts Elective (3 credits) 
Source: "North Shore Community College 1981-1982 Catalog," 
pp . 21-22; 60 . 
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LEN 101 e-Cinciplss of fiatlggUflna (3 credits) 
primitivefcodesdan|1practLls.C^nUOnS thr°U9h c i inal law t,tac'-ice , the emergence of 
criminal law and modern corrections theories 
The correctional ciient, offender-social 
patterns, biological drives, intelligence 
personality patterns, recidivism, and 
Trace,^Ration of offenders also are examined. 
correctionaTUen1":£aCeted methods of the modern correctional environment. 
LEN 101 Inttodiict.iQn ^ to Lay Enforcement (3 credits) 
his course introduces students to the study of 
justice system. Three components of 
will courts, and corrections, 
wiH be studied and interrelationship will be 
shown between components. Outside readings and 
guest speakers will combine the practical and 
academic aspects. 
LEN 103 Criminal Law (3 credits) 
A practical study of criminal law. Sources of 
criminal law, constitutional and statutory 
provisions, purposes of criminal law, 
classification of crimes, elements of crimes, 
defenses available to those accused of crime, 
jurisdiction of the courts, and court 
presentation are included. 
LEN 104 Principles of Evidence (3 credits) 
A practice study of the law and the rules of 
evidence as they apply to law enforcement 
officers in the daily performance of their duties 
and their testimony in court. Subject matter 
includes: nature of evidence, burden of proof, 
direct evidence, indirect evidence, judicial 
admissions, judicial notice, courtroom 
presentation and procedure, direct and cross 
examination, opinion evidence, expert testimony, 
impeachment, competency, relevancy, privilege, 
hearsay, confessions, best evidence, secondary 
evidence, parole evidence, and real evidence. 
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LEN 105 Constitutipnal It 
Procedures (3 credits) 
LEN 106 
A practical study of leading and current U S 
Supreme Court decisions and interpretations of 
c Processes of law provisions of the U.S 
Constitution applicable to the states. Lead inn 
interD^f"^ ■ SUPrJ™S C°Urt decisi°ns and 9 
iesponllbUitiL' “mUY a“ectin9 the rights and 
^a^P°5S1Ill^ties of law enforcement officers and 
defendants in the daily operations and procedures 
2£.J““enforcement are studies and discussed. 
These decisions include: 14th Amendment, arrest, 
adver==ment' Prellmlnaty hearing arraignment, 
adversary system and defendant's rights to 
counsel, privilege against self-incrimination, 
interviews and confessions and pre-trial 
identification procedure. 
Constitutional Interpretations of Criminal 
Procedures TT (3 credits) 
Supreme Court decisions discussed include: 
search, exclusionary rules, protected areas, 
probable cause, issuance and execution of search 
warrants, search incident to arrest, scope of 
permissible search and seizure incident to 
arrest, search to vehicles incident to and after 
arrest, waiver or consent searches, electronic 
eavesdropping, entrapment and related matters. 
Prerequisite: Constitutional Interpretations of 
Criminal Procedure I. 
LEN 108 Crisis Intervention for Police Officers (3 
credits) 
A practical course for police officers in 
assessing and handling the "disturbance call" 
crisis. Will cover issues such as family fights, 
rape calls, crime victimizations, suicide, 
adolescent problems, alcoholism, and drug abuse. 
In addition to communication and problem-solving 
skills, referral techniques will be covered, 
focusing on agency resources in the area. 
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LEN 201 tfacred°tl?m?nt and Planning 
LEN 204 
mphasizes personnel management, records and 
reports, public relations, budgets and business 
procedures employed by police, and other 
municipal functions will be considered. 
Prerequisite: Introduction to Law Enforcement. 
Security Administration (3 credits) 
Introduction to security administration, covering 
the historical and legal framework for security 
operations on both the private and governmental 
levels. Includes detailed presentations of 
security processes and programs currently used to 
provide security in a democratic society. 
Attention also will be given to international 
security organizations, their organization, 
administration and operational limits. 
LEN 208 Criminal Investigation (3 credits) 
Discusses in detail the elements of crime, with 
emphasis on police duties, identification of 
persons and property, interview and 
interrogation, as well as case construction and 
presentations. Prerequisite: Principles of 
Evidence. 
LEN 900 Special Topics in Law Enforcement (varied 
credits) 
Experimental courses or selected topics for small 
groups to meet special needs. 
appendix p 
Law 
SPRINGFIELD TECHNICAL 
Enforcement/Criminal 
COMMUNITY COLLEGE 
Justice Degree Program 
, . * Criminal Justice program is offered for students 
addition thtrIe^°P a career in Law Enforcement. In 
e 1S opportunity for in-service police 
Wl!u are desirous of improving their knowledge and 
abilities through study of specific police science courses 
th1t3Vtri°US general ^cation subjects. The objective of 
this two-year program is to familiarize the student with 
legal, technical and practical aspects of police 
PL0Ce?Ure!‘ Thf ever~fncreasing crime rate, changing 
0^er, changes in the criminal laws and major court 
decisions are all factors that have made the law 
enforcement officer's role one of extreme importance and 
ever-increasmg complexity in modern society. Toward this 
end, the student will be provided with a strong background 
.in the basic administration of justice as well as a general 
knowledge of the constitutional safeguards as afforded in 
the Bill of Rights. This program also includes study in 
the social science area and a general choice of electives. 
In-service personnel may be eligible for federal grants 
under the Law Enforcement Education Program (LEEP), which 
began operation in 1969 following passage of the Omnibus 
Crime Control and Safe Streets Act of 196 8. Upon the 
successful completion of requirements for this program, as 
listed below, the degree of Associate in Science in Law 
Enforcement will be awarded. 
Semester I Class Lab Credits 
LE 100 English Composition I 3 3 
NS 100 Introduction to 
Sociology I 3 3 
LL 100 Criminal Procedures I 3 3 
LL 110 Introduction to Criminal 
Justice 3 3 
AE 100 E.M.T. 1 2 JL 3 
14 2 15 
Semester II 
LE 200 Comp. 2: Introduction 
to Literature 3 3 
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NS 200 
LL 200 
LL 230 
AE 200 
Social Problems 
Criminal Procedures 2 
Criminal Evidence 
E.M.T. 
3 
3 
3 
_2 
14 
Semester III 
General Psychology 3 
American Govt. & 
Politics 3 
Criminal Law I 3 
Criminal Investigation 3 
Elective 
15 
Semester IV 
LF 122 
NP 400 
LL 400 
LL 450 
15 
Conversational Spanish 3 
Prin. of Normal/Abnormal 
Behavior 3 
Criminal Law 2 3 
Law Enforce Mgt. & 
Planning 3 
Elective ? 
NP 100 
NI 100 
LL 300 
LL 340 
JL 
2 
3 
3 
3 
-1 
15 
3 
3 
3 
3 
_! 
15 
3 
3 
3 
3 
15 
Source: "Springfield Technical Community College 
Catalog," pp. 84-85. 
1981-1982 
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LL 100 
LL 110 
Criminal Procedure r (3 credits) 
-ithtthrC(,nfltnuUo'al*t*,t ^ 
gass s. arss’.ssss.rss;: 
. r interrogation, indictment, trial, and 
sentencmg Included is an in-depth Review of 
society1 °L®l9htS ®nd .its influence in modern 
study and r!,^y emPhasls is Placed on actual case j nd review of recent Supreme Court 
decisions, especially as related to practical 
situations and problems confronting Law 
on nr^ntiPerS?I?nel- Selected readings focus 
on practical application to Constitutional 
principles to practical situations. 
Prerequisite: Intro, to Criminal Justice LL 110 
or permission of the department Chairperson. 
Offered Fall semester. 
Introduction to Criminal Justice (3 credits) 
An introduction and basic survey of criminal 
justice and the court systems, both state and 
federal. The course explores the concept of 
bail, the functions and roles of the judge. 
Prosecutor, Grand Jury, Defense Attorney, and 
Public Defenders, and sentencing in the courts. 
Also examined are the functions and objectives of 
the Probation Officer and Parole Officer, 
especially as related to the rehabilitation of 
the offender. The role of the policeman in 
modern society is discussed and explored in 
detail. Offered Fall Semester. 
LL 200 Criminal Procedures 2 (3 credits) 
Continuation of Criminal Procedures I LL 100. 
Prerequisites: Criminal Procedures I LL 100 and 
Intro, to Criminal Justice LL 110 or permission 
of Department Chairman. Offered Spring Semester. 
LL 230 Criminal Evidence (3 credits) 
An analystical study of the rules of evidence, 
including such general areas of Relevancy and 
Materiality, Hearsay Evidence, Introduction of 
Writings, Competency and Privilege, and Parole 
Evidence rule. Probative matter legally 
presented at the trial of a criminal case is 
given special attention. 
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In^rnmp^10ns-ai?d privile9es. Prerequisites: 
ntro. to Criminal Justice LL 110 or permission 
Semestertment Chairperson- Offered Spring 
LL 300 Criminal Law t (3 credits) 
This course explores and examines the substantive 
lrl£fn¥rm*S' 17}c}u6in<3 the general and special 
areas of Criminal Laws. Of special interest is a 
survey of crimes against the person, crimes 
against property, parties to crimes, defenses 
based on justification, and the nature of the 
criminal act and conduct. Emphasis is placed on 
analysis of elements of particular crimes, 
offenses, and punishments through an examination 
of the statutes and case example. Prerequisite: 
Intro, to Criminal Justice LL 110 of permission 
of the Department Chairperson. Offered Fall 
Semester. 
LL 340 Criminal Investigation (3 credits) 
An introduction to field investigation, including 
conduct at the scene of the crime, interviewing 
and interrogation of witnesses and suspects, the 
use of informants, and techniques of 
surveillance. Emphasis is placed on special 
investigative techniques and on court procedures 
of the police case. Offered Fall Semester. 
LL 400 Criminal Law II (3 credits) 
Continuation of Criminal Law I LL 300. 
Prerequisites: Criminal Law I LL 300 and Intro, 
to Criminal Justice LL 110 or permission of 
Department Chairperson. Offered Spring Semester. 
LL 411 Juvenile Procedures (3 credits) 
This course examines the role of the police in 
delinquency prevention and the make-up of Youth 
Service Division with the Police Department. 
Emphasis is on theory, administration, control, 
treatment, confinement, community resources, 
relationships with the public and the juvenile 
court. 
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LL 412 
LL 413 
LL 415 
Law Enforcement Phof-ngy^y (3 credits) 
The objective of this course is to give 
^ lcer® introduction to photography 
enforcement and police work generally, 
photographic techniques are illustrated 
relation to their possible use in several areas 
of law enforcement. Emphasis is on photography 
as a valuable tool in law enforcement. 
police 
in law 
Various 
in 
Parole, Probation and Rehabilitation (3 credits) 
This course familiarizes the student planning a 
career in Law Enforcement with laws, rules, and 
regulations attendant with Probation and Parole 
and Corrections, as well as with the basic 
concepts and mechanics of each. The course also 
examines the organizational structure of 
Probation, the Parole Board, and the Department 
of Corrections in Massachusetts. Theories 
employed in the sentencing and rehabilitation of 
different kinds of offenders will be studied, 
along with an analysis of rehabilitation of he 
offender in the community versus in penal 
institutions. Utilization and effectiveness of 
work-release programs, half-way houses and 
treatment centers for drug offenders and 
alcoholics will be considered. 
Police-Community Relations (3 credits) 
This course will examine the relationship between 
police and the community they serve. This 
relationship has often been marked by hostility 
and lack of confidence in the police, 
particularly in minority group areas. How this 
hostility is reflected in day-to-day police 
operations, recruiting, morale and safety of the 
individual officer will be examined through the 
course readings, lectures and discussion. The 
responses of police to these pressures will also 
be examined . The problem of police ethics and 
the role this plays in developing a police image 
in the community will be explored. What part 
police-press relations play in the development of 
police-community relations will be reviewed 
through actual police related news stories. The 
ultimate question of freedom versus authority of 
the police state versus constitutional democracy 
will be examined in relationship to the course 
reading and discussion. 
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LL 450 TT^red^sP^ -|Qd_Planalna 
Consideration of police problems at the 
an CachesV|f1aVei1'-inCiUdi"9 coord ^tion of 
evaloluon of UneP siaff andean"1;, 
functions and the interrelationship of each The 
purpose, need, and scope of planning in the* 
poiice operation, including staffing, correction 
of data and use of data processing. Offered 
Spring Semester. 
MC 107 Forensic Scions (3 credits) 
An introductory survey aimed at providing the 
tudent with a basic general understanding of the 
field of forensic science, including procedures 
commonly employed at a crime scene investigation 
as well as in the laboratory. In addition this 
course is aimed at introducing the student to the 
various fields of science; i.e., medicine, 
pharmacy, chemistry, etc., for the purposes of 
obtaining admissible evidence for use in court 
trials. In general, the laboratory and 
scientific process as used in supporting the law 
enforcement function is examined. The lecture 
method is the primary source of instruction 
together with laboratory experimentation on a 
limited basis. 
APPENDIX Q 
INSTRUMENT THREE 
SIX-QUESTION INTERVIEW SCHEDULE 
1. Do you think that it is 
your department to have 
in criminal justice/law 
Massachusetts community 
beneficial for a member 
an associate of science 
enforcement from a 
college? 
of 
degree 
2. What is your rationale for your answer (refers to 
Question One above)? 
3. Would you recommend the criminal justice/law 
enforcement degree program of (name of MassachnsPtts 
community—co1lege) to either a member of your 
department or to a person who would like to prepare 
for the career? 
4. Do you think that if all other factors being equal 
that a specific candidate for an appointment to your 
department would be more desirable by virtue of the 
fact that the person has attained an associate of 
science degree in criminal justice/law enforcement 
from (name of Massachusetts community college)? 
5. How would you rate the overall job performance of 
members of your department who have an associate of 
science degree in criminal justice/law enforcement 
from (name of Massachusetts community college) as 
compared to members of your department who are 
non-degree members and who have approximately the same 
amount of time on the job? 
_SUPERIOR 
_BETTER 
_THE SAME 
_INFERIOR 
6 . Do you know of any strengths or weaknesses of the 
criminal justice/law enforcement degree program at 
(name of the Massachusetts community college)? 
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APPENDIX r 
sample letter requesting 
AN INTERVIEW 
C&'nm*nweaM' 
George R. Gaudecte 
OFFICE OF TEE DIRECTOR 
' 6'r7trf7lM,/u£y- 
303 y&merfeczd S/Zi> 
0/040 
c 
venue 
TELEPHONE 538-7000 
department of criminal justice, SAFETY; SECURITY 
(Dace) 
Dear 
I have been Che DirecCor of the Criminal Justice Degree P-ogram 
ac Holyoxe Community College for the past twelve years. 
As a graduace student of the School of Educacion. University of 
Massachusetts/Amherst, I am currer.cly doing research for my dis¬ 
sertation, -"A Descriptive Analysis of Criminal Justice Degree 
Programs of the Community Colleges of Massachusetts." 
Since you are involved as a criminal justice educator in one of 
the community colleges that I would like to include in my study, I 
would greatly appreciate it if I could meet with you sometime in 
the near future. During the next week, I will contact you by tele¬ 
phone to arrange an interview at a time and place that are convenient 
for you (the interview will take approximately 2 hours). 
I realize that you have numerous professional commitments, but I hope 
you will feel that the study I am undertaking has enough potential 
value for you to participate in it. 
Very truly yours. 
George R. Gaudette 
Professor 
Doctorate Candidate 
University of Massachusett/Amherst 
Postage paid for by the individual 
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SAMPLE LETTER AFTER AN INTERVIEW 
TELEPHONE 533-7000 
DEPARTMENT OF CRIMINAL JUSTICE, SAFETY; SECURITY 
(Data) 
Dear 
I would like to take this opportunity to thank you for having 
participated in my doctoral study concerning criminal justice 
education in the community colleges of Massachusetts. 
Your willingness to help me with this project was most appre¬ 
ciated and encouraging, and again, I thank you most sincerely 
for your time and assistance. 
Very truly yours. 
George R. Gaudette 
Professor 
Doctoral Candidate 
University of Massachusetts/Amherst 
Postage paid for by the individual 
330 
appendix t 
CHECK-LIST OF DOCUMENTS 
FOR: 
OF : 
REQUESTED RECEIVED 
( ) ( ) 1 
( ) ( ) 2 
( ) ( ) 3 
( ) ( ) 4 
( ) ( ) 5 
( ) ( ) 6 
( ) ( ) 7 
( ) ( ) 8 
( ) ( ) 9 
( ) ( ) 10 
( ) ( ) 11 
( ) ( ) 12 
( ) ( ) 13 
( ) ( ) 14 
( ) ( ) 15 
_ DATE: __ 
Community College of Massachusetts 
Program Statement of Purpose 
(Goal) . 
Objectives of Program. 
Job Description of Program Head. 
Organizational Chart of Academic 
Programs. 
Institutional Goals and 
Objectives . 
Student Personnel Services Goals 
and Objectives. 
Faculty Handbook. 
List of Criminal Justice 
Periodicals in Library. 
College Catalog. 
Student Handbook. 
Form used for Evaluating 
Part-time Criminal Justice 
Faculty. 
Written Statement for the 
Rationale for the Current Design 
of the Criminal Justice 
Curriculum. 
Written Policies and Procedures 
or Practices of this Institution 
re: Professional Development of 
the Faculty? 
Written Policies and Procedures 
or Practices of the Criminal 
Justice Program re: 
Professional Development of the 
Criminal Justice Faculty. 
Course Outlines of Criminal 
Justice Courses: 
( ) ( ) 16. Other(s): 
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Your contributions to this study are greatly appreciated. 
George R. Gaudette 
Department of Criminal Justice 
Holyoke Community College 
Holyoke, MA 01040 
Business Phone: 413-538-7000, ext. 298 
Home Phone: 413-533-3480 
appendix u 
PROGRAM OBJECTIVES* 
E~.S FR0M QUESTION #1. WHAT is THE 
PROGRAM STATEMENT OF PURPOSE (GOAL)? 
Official- -The nrnUltY Wh° iS alS° 3 P°lice 
their^job^capabilities'!"SlC edUCational ski11* to improve 
^ 5Ullnmline fac:ultY member who is a retired police 
°5flclal: To Provide them (police) with enough 
e ucational background in psychology/sociology so that they 
aren t a one-sided* person, so that they know how to deal 
with people on the street—understand some of the 
sociological conditions of the area that they are working 
in and are better able to deal with the problems they 
(police) meet. 
A full-time faculty member: "... basically what we 
^re trying to achieve is to provide students with some 
initial tools we feel that they will need to go out in the 
real world and be able to participate realistically in the 
jobs they will hopefully be holding for the rest of their 
lives. Many of our students initially have unrealistic 
concepts of CRJ, of the legal system, etc. and we hope we 
will be able to instill in them some new sense of purpose 
and the means for more realistically reevaluating the 
professional roles they will fill." 
A full-time faculty member: "The effectiveness of the 
CRJ system is so important to our life in this country." 
An adjunct faculty member who is also a police 
official: "... basically to give young people. . . as 
practical a course as possible. I try to give them the 
policemen's point of view. . . I also try to implement a 
lot of practical things into the class, such as role 
playing and taking the first ten minutes of the class to 
talk to them about current events." 
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official^^I^wa^hard fof61 *h° iS a retired police 
dealt with po^o^e^ ^ wh^'b^ d 
in criminal justice. I mnvpd ?° nad a background 
tspzi SIX,ns? “ " ~ ; FtL«= 
e r i before you begin teaching. You have a certain 
amount of material that you have to cover, but you have tn 
be very careful because you can very easily talk rinht 
young people's heads and accomplish nothing in 15 16 C 
^perienceUanhdaV? intetface -terial withVrsonal 
6 d terms. . . they can understand. That's 
hy from year to year I have to review the text material." 
An a<^jonct faculty member who is also a police 
* * * t0 educate the in-service law enforcement 
• C?r?er offlcer in order to afford him/her upward 
ln future years, and to provide him/her with some 
skills in communications, police procedures, tactics, 
techniques so that he/she can be a successful police 
officer." 
A full-time faculty member: "... practical 
experience through internships, specifically in 
corrections, but not necessarily restricted to corrections 
as we have other human service internship arrangements, 
including ones in mental health." 
An adjunct faculty member who is also a retired police 
officios "... over the last couple of years, we have 
had some arguments as to what and how the Criminal Justice 
Program should look like and what we should 'plug in' with 
respect to the private security field. We turn out a lot 
of people who do not yet have criminal justice jobs but who 
go into related fields of private security." 
A program head: ". . .to raise the awareness of 
police officers concerning the rights of individuals as set 
out in the U.S. Constitution and the Declaration of Rights 
of Man under the Massachusetts Constitution." 
A full-time faculty member: "We have a high rate of 
students going on to graduate school. . . we have more 
students going on to graduate schools than any other 
program." 
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PROGRAM OBJECTIVES* 
EXCERPTS FROM QUESTION #2. WHAT ARE THE 
OBJECTIVES OF YOUR PROGRAM? 
member! "It's been my experience 
• . . that people who come out of this nroaram -,ro 4- 
cope much better when they go to a police depart? They 
also have a tremendous advantaqe in thP a!L hey 
their classmates who have not completed this program^ °Ver 
woCl^like d° bett®r in Promotional exams! I 
entranrfL^K a two-year degree as a minimum for 
entrance to the police service. We cannot really be 
professional until we have. . . entrance requirements." 
„nll * full-time faculty member: "... traditionally the 
police officer lives m the 'police world' twenty-four 
hours a day. . . and one of our primary objectives is to 
develop police officers who will be rounded 
ind ividuals--interested and concerned about other community 
things besides police work." 
A full-time faculty member who is a retired police 
official: "to encourage entry into the criminal justice 
system by those individuals who can contribute to its 
effeetive operations . The criminal justice system is not 
as effective as it might be. It's not producing in many of 
its areas what we would like to have—people who are 
innovative, imaginative, and dedicated to improve the 
system." 
An adjunct faculty member who is a retired police 
official: "there has been a great number more of female 
students. . . I suppose there are more opportunities for 
females today in criminal justice. . . you need 
participation of minorities and you need people who are 
trained to deal with all types of situations and deal with 
people who are not only minorities but who speak foreign 
languages." 
appendix V 
RESPnfS/B™ES OF A PART-TIME COORDINATOR 
OF A CRIMINAL JUSTICE DEGREE PROGRAM 
October 6, 1981 
(Name) Coordinator of the Criminal 
1981/1982 - Days 
Justice Program 
To maintain three (3) office hours per week 
To conduct three (3) classroom hours per 
with the appropriate preparation time 
week 
To advise and counsel the criminal justice 
student body 
Update individual student folders for counseling, 
scheduling, etc. 
Submit book orders for Spring semester 
Assist Division Chairperson in certifying 
petitions for graduation. 
Recommend membership to the Criminal Justice 
Advisory Committee and to organize and preside 
over Advisory Committee meeting. 
Attend Division Meetings 
To conduct departmental meetings and report 
results to Division Chairperson. 
Coordinate and interview all applicants for the 
Criminal Justice Program; recommend applicants 
for admission; work closely with appropriate 
persons in Student Administrative Services; carry 
out other responsibilities related to recruitment 
and admissions. 
Coordinate and oversee preparation for Spring 
practicum. 
Encourage and facilitate new ideas and innovative 
methods in the program. 
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Participate in the registration process. 
Problem solving with students. 
Ensure advisory input from program members with 
regard to courses to be offered each semester, 
and submit a list of courses to Division 
Chairperson; assist Division Chairperson in 
developing a master schedule of courses and 
faculty assignments for the program. 
To advise and counsel criminal justice students 
in the Department of Continuing Education 
To recommend faculty in the criminal justice 
program in the Department of Continuing Education 
and to advise, counsel and evaluate such faculty 
members. 
Inventory and report all holdings of the program. 
Process all criminal justice student registration 
materials . 
V7ork with admissions office on high school 
recruiting. 
appendix w 
EVALUATION OBJECTIVES 
AND 
EVALUATION OF FACULTY MEMBERS 
ARTICLE XII - Evaluation 
13-01 Evaluation Object i 
The evaluation of unit members 
following objectives: is directed to the 
1* ^sessment of the professional performance of 
the unit member. 
2. Improvement of performance and quality of 
instruction. 1 
3. To provide a basis upon which decisions shall 
be made concerning the reappointment, 
promotion, tenure, multiple-year contract, 
sabbatical and professional leaves. 
Distinguished Service Award, and termination, 
dismissal and discipline of a unit member. 
13.02 Evaluation of Faculty Members 
A• Faculty Evaluation Criteria 
1. Adherence to applicable rules and 
regulations of the Board and the College; 
2. Development and improvement of 
instructional methodology; 
3. Establishment of course objectives, course 
content and instructional activities; 
4. Establishment of appropriate and fair 
procedures and instruments for student 
evaluation; 
5. Conformance with instructional workload as 
established by the appropriate 
administrator in accordance with Article 
XII; 
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Student advising competency and 
^ ^ ' including observance of 
established office hours; ervance of 
College service, including; 
a. serving as advisor to student 
activities; and/or 
b. serving on governance, ad hoc. College 
standing committees and system-wide 
task forces; and/or 
c. preparing grant proposals; and/or 
d* Participating in College, division, 
department or other related College 
meetings and/or activities; and/or 
e. participation in the improvement and 
development of academic programs and 
resources, including recruitment. 
B. Procedure 
The procedure for evaluating faculty members 
shall consist of the five (5) processes: (1) 
student evaluation; (2) course materials 
evaluation; (3) classroom observation 
evaluation; (4) student advisement and College 
service evaluation; and (5) summary evaluation. 
1• Student Evaluation 
a. The President of the College or his/her 
designee shall be responsible for 
administering the student evaluation 
process. 
b. Student evaluation packets for each 
class containing instruments and 
instructions shall be distributed to 
each faculty member by November 15. 
(See Appendix J.) 
c. It is expressly agreed that the faculty 
member being evaluated shall not be 
present in the classroom when the 
student evaluation is being 
administered and that all instruction 
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Vs2»'si“s professional shall return the student 
M?/hatlJn d.irectlV t0 the President or 
It!lgnee* The Ministering of 
the student evaluation shall be the9 
responsibility of the President or 
his/her designee who shall determine 
shailed™ — 1!: °r n0n~unit Professional 
snail administer such student 
evaluation. Student evaluations shall 
be valid only if signed by the student; 
provided, however, that faculty members 
shall not be entitled to the identity 
of the student responding unless such 
student evaluation is utilized as a 
basis for dismissal or other 
disciplinary action and such will be 
communicated to the students. 
d. The data from the student evaluation 
shall be tabulated and copies sent to 
the President of the College or his/her 
designee. The raw data shall be 
retained by the College for the period 
of one (1) year, during which time the 
faculty member shall have access 
thereto upon written request. 
e. The President of the College or his/her 
designee shall review the tabulated 
data and shall prepare a student 
evaluation summary and forward a copy 
to the faculty member by December 15. 
f. The faculty member shall have seven (7) 
days in which to respond to such 
summary evaluation. 
2. Course Materials 
a. The faculty member shall forward to the 
President of the College or his/her 
designee, no later than the end of the 
first (1st) week of classes in each 
semester, the following materials for 
each course to be taught in the 
subsequent semester: 
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(1) Course outline; 
(2) 
nstructional objectives and 
requirements students must meet to 
complete the course; and 
(3) Description of procedures to be 
used in evaluating students. 
The confidentiality of 
shall be maintained. 
these materials 
b. Upon request of the affected unit 
member, the President of the Colleqe 
his/her designee shall consider 
advisory input from the appropriate 
Department Chairperson/Curriculum 
Coordinator relating to the unit 
member's course materials. 
or 
c. The President of the College or his/her 
designee shall review the course 
materials and evaluate them. In 
reviewing said materials, the President 
of the College or his/her designee may 
seek additional information from the 
other sources he/she may deem 
appropriate, including but not limited 
to. Department Chairpersons. 
d. The President of the College or his/her 
designee shall return all course 
materials to the faculty members and a 
copy of the evaluation of the course 
materials by the end of the fourth 
(4th) week of classes in each semester, 
and, if requested, shall meet and 
confer with the faculty member to 
discuss the reasons thereof. 
e. The faculty member shall have seven (7) 
working days in which to respond to the 
evaluation. 
3. Classroom Observation 
a. The President of the College or his/her 
designee shall conduct at least one (1) 
classroom observation per academic 
year. 
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b. 
aatwofmlty ™embe- sha11 be advised of 
a two (2) week period during which the 
President of the College or his/her 
designee shall conduct classroom 
observation; provided that each facultv 
member shall be given at least Y 
twenty-four (24) hours' notice of the 
date of classroom observation; 
provided, however, that a one'(l) time 
postponement may be requested by a 
faculty member, if requested by a 
faculty member, if requested 
twenty-four (24) hours in advance. 
Each faculty member may submit to the 
resident of the College or his/her 
designee supplementary course materials 
regarding the planned classroom 
activities during said two (2) week 
period . 
c* Pre and Post-Observation Conferences: 
For each classroom observation 
conducted by the President of the 
College or his/her designee, there 
shall, upon request of the affected 
unit member, occur a pre-observation 
and post—observation conference between 
the unit member and the President of 
the College or his/her designee. The 
post-observation conference shall occur 
not later than two (2) weeks after the 
classroom observation unless otherwise 
mutually agreed. 
d. The President of the College or his/her 
designee shall, within fourteen (14) 
days of observation, prepare an 
evaluation of the classroom 
observation, in accordance with the 
criteria set forth in 13.02A, and shall 
forward a copy to the faculty member. 
e. The faculty member shall have seven (7) 
days in which to respond to the 
evaluation. 
4. Student Advisement and College Service 
a. The President of the College or his/her 
designee shall evaluate the performance 
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°£,the unit.member's assigned duties 
and responsibilities consistent with 
Articled established in this ^ 
hG Procedure for evaluating 
performance shall be hereinafter 
described. 
b. rne tacuity member shall submit 
o?°rs/hetT.-elatin9 t0 Performance Of his/her duties and responsibilities 
including but not limited to a log of 
student advisement and College service 
activities, to the President of the 
ollege or his/her designee by the last 
day of classes in each semester. 
c. The President of the College or his/her 
designee shall review the document(s) 
and may seek additional information 
from other sources he/she deems 
appropriate.. The President of the 
College or his/her designee shall 
prepare an evaluation of student 
advisement and College service 
performed since the last evaluation of 
student advisement and College service 
performed since the last evaluation and 
shall forward a copy of the evaluation 
and, if requested, shall meet and 
confer with the faculty member to 
discuss the reasons thereof. 
d. The faculty member shall have seven (7) 
working days in which to respond to the 
evaluation. 
5. Summary Evaluation 
The President of the College or his/her 
designee shall after receipt of all the 
foregoing evaluation components and prior 
to February 1, develop a summary evaluation 
of each faculty member and shall consider 
only the foregoing evaluation components. 
The results of the components shall be 
applied in a uniform manner and shall be 
assigned the following weights: 
Student Evaluation 
Course Materials Evaluation 
3 0% 
2 5% 
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Source: 
Classroom Observation Evaluation 25% 
Student Advisement Evaluation 10% 
College Service Evaluation 10% 
A copy of the summary evaluation shall be 
forwarded to the faculty member by February 
1, upon receipt of which the faculty member 
shall have seven (7) days to respond to the 
summary evaluation. 
’Agreement Between the Massachusetts Board of 
Regional Community Colleges and the Massachusetts 
College Council/Massachusetts Teachers 
Association," July 1, 1980 through June 30 , 1983 , 
dp. 13-1 to 13-4. 
APPENDIX X 
CRIMINAL JUSTICE JOURNALS IN THE LIBRARIES 
OF THE MASSACHUSETTS COMMUNITY COLLEGES 
NAME OF 
JUSTICE 
13£1 
CRIMINAL 
JOURNALS 
MASSACHUSETTS COMMUNITY COLLEGES (11) 
WITH CRIMINAL JUSTICE JOURNALS IN 
THEIR LIBRARIES 
Armchair Detective 1 
Arrest Law Bulletin 
California Youth Authority 
Quarterly 1 
Crime and Delinquency 4 
Crime Prevention Review 1 
Criminal Law Bulletin 3 
Criminal Law Reporter 2 
Criminology 3 
Corrections Magazine 3 
Corrections Today 1 
Drug Enforcement 1 
Enforcement Journal 1 
FBI Law Enforcement Bulletin 7 
Federal Probation 2 
Journal of Criminal Law and 
Criminology 7 
Journal of Criminal Justice 1 
Journal of Police Science and 
Administration 6 
Journal of Research in Crime 
and Delinquency 1 
Juvenile & Family Court Journal 1 
Law and Contemporary Problems 3 
Law Enforcement Journal 1 
Law and Order 2 
Mass. Lawyer's Weekly 1 
Narcotics Law Bulletin 1 
Police Chronicle 1 
Police Magazine 1 
Police Studies 1 
Protection Management 1 
Quarterly Journal of Corrections 1 
Search & Seizure Bulletin 2 
Security Management 
Security World 
Sexual Law Reporter 
Supreme Court Reporter 
The Police Chief 
Trial 
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The Road Not Taken 
Two roads diverged in a yellow wood. 
And sorry I could not travel both 
And be one traveler, long I stood 
And looked down one as far as I could 
To where it bent in the undergrowth; 
Then took the other, as just as fair. 
And having perhaps the better claim, 
Becuse it was grassy and wanted wear; 
Though as for that, the passing there 
Had worn them really about the same. 
And both that morning equally lay 
In leaves no step had trodden black. 
Oh, I kept the first for another day! 
Yet knowing how way leads on to way, 
I doubted if I should ever come back. 
I shall be telling this with a sigh 
Somewhere ages and ages hence: 
Two roads diverged in a wood, and I — 
I took the one less traveled by. 
And that has made all the difference. 
Robert Frost 
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